Reading Toolkit: Grade 6 Objective 3.A.8.a

Standard 3.0 Comprehension of Literary Text
Topic A. Comprehension of Literary Text
Indicator 8. Read critically to evaluate literary texts

Objective a. Determine and explain the plausibility of the characters' actions and the
plot

Assessment Limits:

Connections between how characters are portrayed and the plausibility of their
actions

Connections between how characters are portrayed and the plausibility of their
actions

Connections among the plot, the characters, and the plausibility of the outcome
Connections among the plot, the characters, and the plausibility of the outcome

Table of Contents

Objective 3.A.8.a Tools

* Lesson Seeds
* Public Release Item #1 - Selected Response (SR)

Indicator 3.A.8 Tools

e Clarification

Handouts

e Sjerra Oscar Sierra
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Lesson Seeds
Reading Grade 6 Objective 3.A.8.a

Activities

Prior to this activity, the teacher should select a literary text where a human character has
special abilities. Some authors to explore for this type of text are Robin McKinley, Patricia
Wrede, Ursula LeGuin, Roald Dahl, Susan Cooper, Lloyd Alexander, Natalie Babbitt, J.K.
Rowling etc...Read aloud to students or have students read this type of literary text silently.
Once reading is completed, the teacher and students should discuss the varied qualities and
actions of this human character with special abilities dividing the qualities and actions into
those that are believable and grounded in reality and those that are unbelievable and
grounded in fantasy. The discussion should evolve into why certain qualities and actions are
believable and others are unbelievable. This activity can extend to settings, plot
developments, etc...any literary element the text would yield that addresses believability.
Fantasy as well as science fiction texts work well with this activity.

As students read a realistic or historical fiction passage, the teacher should select a
particular point where students make predictions about the future actions of a character.
Students should offer ideas about what characters might say, do, or think next and support
each idea by the text and by how realistic or believable that speech, action, or thought
might be. The teacher should record each suggestion on the board or overhead. Students
should return to the text and read to a designated point where the characters' predicted
speech, thoughts, or actions are confirmed or refuted. Then the students and teacher should
compare student suggestions to the text discussing how believable the text is in comparison
to student suggestions.

Prior to class instruction, the teacher should read the text to determine a conflict in a
realistic or historical fiction text. To establish a base for discussion, the teacher should tell
students details of the text conflict but not its resolution. Students should be placed in small
groups and given time to act out the conflict and their suggested resolution to that conflict.
Each group should present its dramatic suggestion to the rest of the class and conclude with
an explanation about how its suggested conclusion is realistic and based upon text details
provided by the teacher. Next, students should silently read the text. Once reading is
complete, the teacher and students should compare the text conflict resolution to the
resolutions offered by the students. Then the teacher should place students into four or five
small groups. Each group should have a focus to analyze the text: setting, characters,
conflict, resolution, and subplots if the text contains subplots. Each group of students should
review the text from its designated text element determining how well that element
supports the believability/plausibility of the text conflict and resolution. The activity can
conclude with each group reporting on the conclusions drawn by its members or by creating
new small groups in jigsaw fashion where at least one member of the new group represents
one of the text elements for discussion.

Prior to this activity, the teacher should select a science fiction/fantasy text where there is
a predominant literary element that is grounded in science fiction or fantasy. Some
suggestions are Lois Lowry's Gathering Blue (setting) or The Messenger (setting), Isaac
Asimov's "Rain, Rain, Go Away" (character) or Ray Bradbury's "All Summer in a Day"
(setting), or David Almond's Skellig (character). With the teacher, students should read the
text or a portion of the text and complete an organizer where students record elements they
liked and disliked about the text and the elements that stretched their believability. After
the less believable elements have been identified, the teacher and students should discuss
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how the author made these elements seem plausible within the context of the story. For
example, in the case of character, what do other characters say about or how do they react
to the character in question? Regarding setting, how does the author use language or have
characters move within or react to the setting? Students may draw their own text-based
conclusions about how successful the author is in making elements seem plausible. To
conclude the activity, the teacher might want to institute a modified "Four Corners" activity,
where students register the degree of their believability in identified story elements by
grouping together with those who believe an element is believable, unbelievable, or partially
believable. Extension: For skilled students, completing this activity with a piece of realistic
fiction like Angela Johnson's Heaven increases the level of cognitive demand.
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Clarification

Reading Grade 6 Indicator 3.A.8

To show proficiency of critical evaluation of literary texts, a reader must form a number of
judgments about a text. To begin this process a critical reader must read a text purposefully
and focus thoughts on the interaction of literary elements within the text. During and after
reading, the evaluation of the text requires a reader to determine the role of the literary
elements, the relationship between the text and its historical, social, or political context, and
the relationship between the structure of the text and its purpose. A full critical evaluation
of a literary text requires attention to each of these components.

When a reader approaches a text critically, that reader is reading or listening to that text
with a definite purpose and bringing to that text any prior knowledge that he or she may
have. Knowing how one story is structured helps a reader understand each new story.
Beginning at early stages to determine what story plot or characters are real or believable
and what story plot or characters are fantasy establishes a groundwork for the more difficult
determination of what plot and characters are plausible where people and events appear to
be true or reasonable but often are not so. An analysis of a plot's plausibility begins with an
identification of each element of a plot: introduction, rising action, climax, falling action, and
resolution. A reader must decide whether each individual element is the business of
everyday life or if the element is fanciful or futuristic. Once judgments about the plot
elements are established, a reader needs to focus on characters. Given the background of
the plot in which the character must act, a reader must analyze the character, determining
whether the character's appearance, speech, and actions fit the plot. If the character does
fit, the whole of the story will appear reasonable and true. If the character or an element of
the plot stands out from or is in contrast to the whole of the story, the story will lose its
believability.

A critical reader should be able to extend thinking from the text. At early stages after
reading a text, a reader should review the plot and decide what plot or character details are
incomplete and form a logical question about that character or plot development. Or given
incomplete plot or character details, a critical reader should be able to make a logical
prediction about furthering the plot or determining a realistic course of action or a change of
beliefs for a character. A critical reader could expand upon a prediction and explain how, if
that prediction were to occur, it would affect the plot and characters. A more sophisticated
critical reader might query whether the author purposefully left unanswered questions about
plot and character development to engage a reader. To that end, a text might contain
ambiguities, subtleties, and contradictions.

< Ambiguity—the possibility of one or more correct interpretations of a plot development
or character speech

« Subtlety—the not-so-apparent difficult-to-perceive shift in a plot or development of a
character that gives rise to discussion and interpretation

« Contradiction—a shift of plot which belies all previous plot movements or a
development of character which appears to be in direct conflict with how that character
has been established

To fully appreciate historical fiction, a critical reader must be aware that certain elements of
plot and certain characters are true historically while others are fictional. Fictional
characters and events can be written and developed to appear plausible and can serve as a
realistic backdrop for true historical events and characters or the reverse can be true. The
historical characters and events can serve as a backdrop for the fictional characters and
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events thereby making what is fictional appear more believable. Creating characters and
events that are true to their historical context gives a critical reader a full picture of an
historical time period.

The social context of a literary work addresses the social roles of characters based upon the
time period of the work. Those issues may concern gender, race, or socio-economic status
and will reflect the bias of that time period. These social issues may impact character
development and motivation and plot development. Creating characters and events that are
true to the social context of a literary work's time period create plausibility and give a
reader a broader picture of a time period.

The political context of a literary work addresses how a society chooses it leaders, how rules
are made and enforced and how governmental processes or decisions impact daily life. Just
as political processes affect the lives of real-life citizens so do these processes when
featured in a literary work affect the plot development of stories and the lives of fictional
citizens.

When a story is crafted that attends to the historical setting and the social and political
context of a time period, a plausible re-creation of that period is presented. A critical reader
receives a fully developed picture of that time with characters who respond believably within
the parameters of the story. To a critical reader, themes developed in such literary works
comment upon the prevailing social and political standards of that time period and invite
comparison to contemporary issues.

The structure of a literary work refers to its literary form. At its simplest a difference in
literary form can be the difference between prose and poetry. As structure becomes more
complex it can address different forms of poetry like limerick, couplet, sonnet, etc... or the
difference in prose structures which can refer to the use of flashback, foreshadowing,
journal entries versus chapters, sentence structure, etc...For each literary work, an author
has a purpose; it can be as general as entertainment to as specific as pointing out a social
injustice. For a critical reader to analyze the relationship between the structure of a literary
work to its purpose, a critical reader must first read carefully to determine the author's
purpose. Next, a reader will identify the structure of a literary work as specifically as is
possible. Finally, a critical reader can determine whether the structure of a literary work
best showcases the author's purpose and be able to explain why that structure works for
that purpose.
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Public Release #1 - Selected Response (SR) Item
Handout(s):

e Sjerra Oscar Sierra

Reading Grade 6 Objective 3.A.8.a

Read "Sierra Oscar Sierra" and answer the following question. To add more excitement and
suspense to the story, the author makes Mac

A.

B.
C.
D

Eric's friend

Eric's teacher

a radio operator

a semi-truck driver

Correct Answer:
B
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Handouts

Sierra Oscar Sierra
By Lynn Murray

Outside Eric's bedroom window the January blizzard raged. Treetops swayed dangerously
as gusting winds sculpted snow into huge drifts.

Eric turned on his ham radio® and tuned in a station talking about the weather. An
operator was reporting, "The National Weather Service has just issued a heavy snow alert
for the Colorado Rocky Mountains at 1 p.M. today. Accumulations of up to two feet of snow
are expected."

Bored, Eric programmed the receiver to scan different frequenciesz. If he heard any of
his radio friends, he'd contact them. The radio squawked conversation then static as it
flipped from frequency to frequency. He heard no familiar voices, though.

Then the radio paused, emitting a series of loud sounds. It continued to cycle through
the frequencies, stopping briefly at each one. Eric kept listening. Once more, the radio
paused when it located the sounds, then it moved on again.

How odd.

Eric watched the numbers changing rapidly as the radio scanned. When it stopped on the
sounds, he read the display: 144.200 MHz.

That's not interference. It's too regular, too rhythmic. . . . Eric jolted to attention. Three
short clicks, three long, three short.
Morse code!

It was an SOS!

He couldn't believe it. Answering emergencies had come up on his licensing test, but this
was no test. This was real.

The distress call repeated itself.
Eric grabbed his radio. "This is KC0ZSZ. Go ahead, SOS."

A steady stream of Morse code erupted. All the dits and dahs blurred together. Eric could
decode only two words—hurt and help. He felt as if he'd forgotten all his code. For his
Technician Plus license, he'd learned to copy five words a minute, but this speed was sonic!

13calm down. Think. He grabbed a pen and paper, then said, "This is KCOZSZ. Name's
Eric Bailey. | can't copy that fast. Slow down and tell me your location.” He concentrated,
deciphering one letter at a time until they made words, then phrases:

BLACK BEAR ROAD. UP SLIDE MOUNTAIN. MAC KOIDX.

Slide Mountain was ninety miles away! And could this be Mac from the ham-radio club?
The burly instructor he had taken classes from? He couldn't forget Mac, the only man he
knew with the same name as a semi-truck.

"Where on Black Bear?"
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LAST RAVINE. TRUCK OVER EDGE.

"Stay on the radio. I'll send help." Eric bolted to the phone in the living room. The line
was dead, probably severed by a falling tree. "No!" he shouted.

"What's wrong?" asked Eric's father, lowering his book.

"Someone on Slide Mountain needs help, and our phone's dead. | need to do something
fast."”

"That's pretty far," his father said. "He needs help from someone close. There must be
another way to get him help." Eric's mouth dropped open. "I know what to do."

Eric ran back to his room. Outside, the wind moaned like a banshee, but inside, his radio
sat deathly silent. He keyed the mike. "Mac, I'm still trying to get help. I'll need to switch
frequencies for a minute. Hang in there.”

Mac's code returned garbled.

Eric switched to another frequency. He drew in a shaky breath. "HELP. EMERGENCY.
KC0zsz."

No response. He tried other frequencies. Finally he made contact.
"This is KCOWAA," a man's voice responded. "What's the emergency? Go ahead."

284This is Eric—KC0ZSZ. I've answered an SOS call—I repeat, a Sierra Oscar Sierra
call—on another frequency. My phone line is dead. Can you call for help?"

"Yes. What's the location and problem?"

Eric rattled off the information, then added, "Mac's not responding well anymore. Please
hurry.”

"Hold on while | call."

Eric's body felt cold and numb. What was Mac feeling out there in the blizzard?

"Eric? Slide Mountain Rescue is on their way with a team and ambulance. They know the
place you're describing. I'll monitor this frequency for a while yet. Good luck.

KCOWAA—clear."

Eric thanked him and signed off, switching back to 144.200. "Can you hear me, Mac?
Help's coming! They're on their way."

There was no reply, only dead air.

Eric kept trying and got a slow response from Mac.

"You're doing great," Eric said. "Keep talking. Stay with me."
Mac responded occasionally, but slower each time.

Suddenly the radio crackled.

"This is Slide Mountain Rescue. We have Mac McKenzie."
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"Yee-haw!" Eric shouted as he punched the air. "How is he?"

"He was getting pretty cold, but we arrived in time. Luckily he was able to tap code to
you on the steering wheel. He wants to talk to you."

A barely audible voice asked, "You the Eric Bailey from ham-radio class in Leadville?"
"Yes, sir."

"Great rescue, son."

"Thanks. Great lessons, Mr. McKenzie."

"Seventy-three, Eric."

"Best regards to you, too," Eric said. "Get better soon."

1 Ham radio — wireless technology used to communicate via the air waves.
Frequency — any of the electromagnetic wave frequencies used for radio and television
transmissions.
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