CLASSROOM-FOCUSED IMPROVEMENT PROCESS (CFIP):
A DATA DIALOGUE PROTOCOL FOR TEACHER TEAMS  

DATA SOURCES INCLUDED IN THE ANALYSIS:  

EXTERNAL ASSESSMENT DATA: ________________________________________________

BENCHMARK OR COMMON ASSESSMENT DATA: ______________________________


CLASSROOM ASSESSMENT DATA:  _____________________________________________
MAJOR VSC INDICATORS OR OBJECTIVES COVERED IN THE MOST RECENT ASSESSMENT: ________________________________________________________________

Step 1: Identify the relevant assessments and define the terms used in the assessment data reports (as needed).

A. What assessment data will we be analyzing and what do the terms in the data report mean?

B. What special characteristics about the most-recent assessments should we understand prior to analyzing the data? 

Step 2: Identify the questions to answer in this data dialogue.

C.  What questions about student achievement are we trying to answer through this data analysis?

Step 3: Identify the major patterns of students’ strengths and needs at the class level (if possible, by using more than one data source).

	MAJOR PATTERNS OF 

CLASS STRENGTHS
	MAJOR PATTERNS OF 

CLASS NEEDS



	D. What knowledge and skills are the most important overall class strengths (from more than one data source, if possible)?


	E. What knowledge and skills are the most important overall class needs (from more than one data source, if possible)?




Step 4: Use the Reflection Guide to help identify the instructional factors that might have contributed to the patterns of student weaknesses.  Identify the steps that team members will take to address the patterns of class-level weaknesses and determine when and how re-assessment will occur.

F. What instructional factors might have contributed to the patterns of student performance on these assessments?
G. What steps will we take (such as scaffolding or re-teaching using a different strategy) to address the patterns of class needs?  How and when will we re-assess to determine progress?

CONTINUE WITH STEPS 5 AND 6 AFTER RE-TEACHING HAS OCCURRED (IF NEEDED). 

Step 5: After whole-class re-teaching (if necessary), name the students who excelled and the students who still need additional assistance.  Identify and implement in-class enrichments and interventions for these students.

	STUDENTS WHO EXCELLED
	IN-CLASS ENRICHMENTS TO IMPLEMENT
	
	STUDENTS 

WHO NEED ADDITIONAL ASSISTANCE
	IN-CLASS 

INTERVENTIONS  

TO IMPLEMENT

	H. Which students are ready for enrichment and more independent work?


	I. What in-class enrichments will we implement for these students?

J. What assistance and resources will we need to implement the enrichments?

K. Who will be responsible for implementing the enrichments?

L. What data will we use to determine the success of the enrichments?
	
	M. Which students will need some additional assistance to attain the targeted knowledge and skills?

N. Which students will need the most additional assistance to attain the targeted knowledge and skills?
	O. What in-class interventions will we implement so that these students will attain the targeted knowledge and skills?

P. What assistance and resources will we need to implement the interventions?

Q. Who will be responsible for implementing the interventions?

R. What data will we use to determine the success of the interventions?




Step 6:  Use the Reflection Guide to help identify and then implement one or two improvements in future instruction.  Plan for the next data analysis session.

S. Based on reflection on our past instruction and the current levels of student performance, as shown by the data, how will we improve future instruction to increase the learning of all students?

T. When will we review the data again to determine the success of the enrichments, interventions, and instructional changes?

U. What do the data not tell us?  What questions remain about student achievement that we need to answer?  How will we attempt to answer these questions?

Grade Level or Course CLASSROOM-FOCUSED IMPROVEMENT PROCESS UPDATE: Date
DATA SOURCES: Identify the data sources to be used to complete the data analysis.

MAJOR VSC INDICATORS OR OBJECTIVES COVERED IN THE MOST RECENT ASSESSMENT: Identify the most important parts of the VSC that were assessed recently.
Step 1: Identify the relevant assessments and define the terms used in the assessment data reports (as needed).

Review the assessment reports you are using.  Go over the meaning of all the terms on the data report forms.  Write down all new  terms (if any) and what they mean.

Step 2: Identify the questions to answer in this data dialogue.

 Ask a question about student achievement that will structure the data analysis, such as, “What do we know now, that we did

 not know before, about student understanding of _______________?”

Step 3: Identify the major patterns of students’ strengths and needs at the class level (if possible, by using more than

             one data source).

	MA JOR PATTERNS OF CLASS STRENGTHS
	MAJOR PATTERNS OF CLASS NEEDS

	· List the most important indicators, objectives, or assessment limits from the Voluntary State Curriculum or course curriculum in which the students, as a class, are the strongest, as indicated by the data.


	· List the most important indicators, objectives, or assessment limits from the Voluntary State Curriculum or course curriculum in which the students, as a class, are the weakest, as indicated by the data.




Step 4: Use the Reflection Guide to help identify the instructional factors that might have contributed to the patterns

 of student weaknesses.  Identify the steps that team members will take to address the patterns of class-level 

 weaknesses and determine when and how re-assessment will occur.

	STEPS THE TEAM WILL TAKE TO ADDRESS PATTERNS OF CLASS NEEDS

	Identify a few instructional factors that might have contributed to the patterns of student performance.  Identify the alternate strategies the team will use to re-teach or scaffold instruction to address the weak areas.  Identify when and how re-assessment will occur.


CONTINUE WITH STEPS 5 AND 6 AFTER RE-TEACHING HAS OCCURRED (IF NEEDED). 

Step 5: After whole-class re-teaching (if necessary), name the students who excelled and the students who still need 


additional assistance.  Identify and implement in-class enrichments and interventions for these students.

	STUDENTS WHO EXCELLED


	IN-CLASS
ENRICHMENTS 

TO IMPLEMENT
	
	STUDENTS WHO NEED ADDITIONAL ASSISTANCE
	IN-CLASS INTERVENTIONS 

TO IMPLEMENT

	List the names of the students who are achieving at an advanced level on the targeted knowledge and skills.


	Identify the specific steps the team will take and the human and other resources that will be required to provide the identified students with the enrichments and/or differentiated instruction they will need to continue to achieve at a high level.  Identify the data that will be used to track their progress.
	
	List the names of the students who will need some additional assistance in achieving proficiency on the targeted knowledge and skills.

List the names of the students who will need the most additional assistance in achieving proficiency on the targeted knowledge and skills.


	Identify the specific steps the team will take and the human and other resources that will be required to provide the identified students with the interventions and/or differentiated instruction they will need to become proficient in previously-taught knowledge and skills.  Identify the data that will be used to track their progress.



Step 6: Use the Reflection Guide to help identify and then implement one or two improvements in future instruction. 

 Plan for the next data analysis session.

	Identify the one or two specific ways that members of the team will improve future instruction as new knowledge and skills are taught in the next unit. 

Identify when the next data analysis session will be and the other follow-up that may be necessary by team members to address the student achievement questions not answered through the data.




CFIP WORKSHEET

_________________ CLASSROOM-FOCUSED IMPROVEMENT PROCESS UPDATE: _____________
DATA SOURCES: ________________________________________________________________________________________

MAJOR VSC INDICATORS OR OBJECTIVES COVERED IN THE MOST RECENT ASSESSMENT: _________________________________________________________________________________________________________

Step 1: Identify the relevant assessments and define the terms used in the assessment data reports (as needed).

Step 2: Identify the questions to answer in this data dialogue.

Step 3: Identify the major patterns of students’ strengths and needs at the class level (if possible, by using more than

             one data source).

	MA JOR PATTERNS OF CLASS STRENGTHS
	MAJOR PATTERNS OF CLASS NEEDS

	
	


Step 4: Use the Reflection Guide to help identify the instructional factors that might have contributed to the patterns

 of student weaknesses.  Identify the steps that team members will take to address the patterns of class-level 

 weaknesses and determine when and how re-assessment will occur.

	STEPS THE TEAM WILL TAKE TO ADDRESS PATTERNS OF CLASS NEEDS

	


CONTINUE WITH STEPS 5 AND 6 AFTER RE-TEACHING HAS OCCURRED (IF NEEDED). 

Step 5: After whole-class re-teaching (if necessary), name the students who excelled and the students who still need 


additional assistance.  Identify and implement in-class enrichments and interventions for these students.

	STUDENTS WHO EXCELLED


	IN-CLASS
ENRICHMENTS 

TO IMPLEMENT
	
	STUDENTS WHO NEED ADDITIONAL ASSISTANCE
	IN-CLASS INTERVENTIONS 

TO IMPLEMENT

	
	
	
	
	


Step 6: Use the Reflection Guide to help identify and then implement one or two improvements in future instruction. 

 Plan  for the next data analysis session.

	


CLASSROOM-FOCUSED IMPROVEMENT PROCESS REFLECTION GUIDE:

USE TO GUIDE RE-TEACHING AND TO IDENTIFY FUTURE INSTRUCTIONAL CHANGES

(This is not intended as a checklist of characteristics that should be included in all lessons.  Rather, it should be used as a reflection tool to identify possible upgrades to be made in future instruction.)

AS WE PLANNED INSTRUCTION, HOW WELL DID WE:

1. Consult the VSC and/or system curriculum or pacing guides for lesson objectives and their sequence? 

2. Understand the prerequisite knowledge and skills that students needed to master to be successful? 

3. Understand the level of cognitive demand (rigor) that students needed to demonstrate to show proficiency?

4. Assemble needed resources for the unit?

5. Administer a pre-assessment and use the results to help determine class and individual student needs?

6. Anticipate common student misconceptions?

7. Plan for differentiation in content, process (instructional strategies), and product (ways students will show what

      they know and can do) 

8. (Add instructional strategies that are important for planning in your grade, school, or subject area)

AT THE BEGINNING OF INSTRUCTION, HOW WELL DID WE:

1. Share the unit and daily objectives with students in terms that they understand? 

2. Involve students in setting their own learning goals for the unit and tracking their progress? 

3. (Add instructional strategies important at the beginning of instruction in your grade, school, or subject 

            area)

4.  

DURING INSTRUCTION, HOW WELL DID WE:

1. Make connections to prior learning or related content to engage students and promote synthesis of information?

2. Model the concept or skill and provide students exemplars to work toward? 

3. Correct misconceptions students may have or that may occur during the unit? 

4. Assign work that is mostly “on grade level,” with appropriate scaffolding where needed? 

5. Base assignments on real-world tasks to engage students? 

6. Vary instructional activities to meet individual student needs? 

7. Use graphic organizers and other nonlinguistic representations to show content in symbolic form? 

8. Use cooperative learning activities? 

9. ​​​​Provide multiple opportunities for student writing? 

10. Assign purposeful homework and vary the approaches to providing feedback on the homework?

11. Provide students specific, timely, and varied feedback on their assignments? 

12. Ask students to respond to higher-level questions in which they must analyze, synthesize, and evaluate? 

13. Provide multiple opportunities for students to practice, review, and apply their new knowledge and skills? 

14. Include strategies that involve students in monitoring their own progress toward learning goals? 

15. Check for student understanding frequently and modify instruction based on the data obtained? 

16. Reinforce student effort and provide recognition of student success? 

17. (Add additional instructional strategies important during instruction in your grade, school, or subject area) 

18. _____ 

AT THE END OF EACH PART OF INSTRUCTION, HOW WELL DID WE:

1. Use the most appropriate type of assessment for the knowledge and skills being assessed? 

2. Use a variety of assessment formats, including those that mirror the MSA/HSA in content and format? 

3. Mirror the level of rigor used in scoring external assessments when scoring classroom assessments?

4. Involve students in helping to identify the next steps in their learning?
5. (Add additional strategies important at the end of instruction in your grade, school, or subject area)
� Based on the work of Marzano, R. J. (2003). What works in schools:  Translating research into action.  Alexandria, VA:  Association for Supervision and Curriculum Development; and Stiggins, R. J. et al. (2004). Classroom assessment for student learning: Doing it right, Using it well. Portland, OR: Assessment Training Institute.
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