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In the spring of 2011, the second iteration of the 
Maryland Teaching, Empowering, Leading, and 
Learning Initiative (TELL Maryland) was conducted. 
Nearly 46,000 educators and Education Support 
Personnel (ESPs) (51 percent) from across the 
state shared their perceptions of the teaching 
conditions in their school in order to examine 
whether supportive school environments are in 
place that can maximize teacher effectiveness 
and student success. 

A total of 4,583 survey respondents (10 percent) are teachers 
in their first three years in the profession, with nearly fifteen 
hundred (1,483) in their first year of teaching. Understanding 
beginning teacher perceptions of their conditions and the 
types of induction supports received has implications for new 
teacher effectiveness and retention as:

• Beginning teachers need additional supports to enable 
them to learn and refine best teaching practices, classroom 
management, lesson planning, and acclimate to the school 
community. When adequate supports are in place for 
beginning teachers, they have the best chance of delivering 
high quality, differentiated instruction and accelerating 
student learning.

• Research has shown that teaching conditions significantly 
affect teacher turnover in Maryland and across the nation. 
Results from the first TELL Maryland Survey found 
that school and teacher leadership conditions within 
elementary schools, teachers’ role in decision making at 
the middle school level, and facilities and resources in high 
schools are statistically significant in explaining teacher 

retention (Hirsch and Church, 2009). In an educational 
environment where teacher attrition is high and teachers 
new to the profession are less inclined to view teaching as 
a life-long career, the profession can ill afford to lose its 
newest members from a lack of adequate supports.

First-Year Teachers Are Generally Positive 
About Teaching Conditions

Maryland’s newest educators are more likely to agree that 
they have positive teaching conditions in key areas such as 
leadership, resources, professional supports and time in their 
school than those with more experience (Figure 1). Across 
every construct, there is a noticeable decline in the perception 
of teaching conditions between first year educators and 
those educators in their second and third years of teaching, 
most likely explained by changing expectations about what 
conditions are necessary to provide high quality instruction. 
Additionally, supports for new teachers like mentoring, 
reduced scheduling, etc. often decline in the second and third 
year and beyond. 

Generally, teachers are least likely to report positive teaching 
conditions when they have four to six years of experience, after 
which perceptions improve. This could be because teachers 
become more complacent about teaching as a profession or 
as they gain in their abilities with experience, they are better 
able to find the supports they need. Regardless, as this is the 
time when educators are choosing whether to make teaching a 
lifelong career, efforts at improving teacher attrition should be 
targeted toward these teachers, providing additional leadership 
opportunities and supports. 
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Graph 1: 
Average Level of Agreement by Survey Area Across Experience Levels 
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There is no “rebound” in perceptions of conditions as teachers 
gain experience, however, in the area of time, where the most 
veteran teachers are the most negative about their school. 
This could be the result of veteran teachers having more 
responsibilities outside of the classroom than their more 
novice counterparts or due to the teaching load or class 
assignments of the most experienced teachers. 

When comparing all novice teachers—those in their first three 
years of teaching—with those teachers having more than three 
years of experience, clear differences are evident. And it should 
not be surprising that those differences are in areas where 
new teachers often struggle in acclimating to the profession: 
classroom management and engaging parents/guardians and 
the community at large (Table 1). 

• Issues assessed in the area of Managing Student Conduct 
are reported more positively by veteran teachers. Nearly 
seven out of ten veteran teachers (69 percent) agree that 
students at their school follow rules of conduct compared 
to fewer than six out of 10 beginning teachers (58 

percent). More than four out of five veteran teachers (84 
percent) report that students at their school understand 
expectations for their conduct compared to 78 percent 
of beginning teachers. These two findings may be 
contributing to beginning teachers less positive view 
(56 percent) that students come to school ready to learn 
compared to their veteran colleagues (63 percent).

• Some conditions related to the supports that parents, 
guardians, and community members provide are also 
more positively viewed by veteran teachers. About three-
quarters of veteran teachers (73 percent) report that 
parents/guardians support teachers, contributing to their 
success with students compared to less than two-thirds 
of beginning teachers (64 percent). New teachers are less 
likely than veterans to report that community members 
contribute to their success (71 percent versus 79 percent). 
A similar gap is also present between the two groups that 
community members support teachers, contributing to 
their success with students (79 percent veteran teachers 
compared to 71 percent beginning teachers).
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TaBLE 2. SuRvEy quESTionS whERE BEginning TEachERS REpoRTED MoRE poSiTivELy Than ThEiR vETERan TEachER coLLEaguES

Beginning 
Teachers*

2011 Maryland Survey Questions

Efforts are made to minimize the amount of routine paperwork teachers are required to do

Teachers have autonomy to make decisions about instructional delivery (i.e. pacing, 
materials and pedagogy)

Teachers have sufficient instructional time to meet the needs of all students

Teachers are relied upon to make decisions about educational issues

Teachers and staff work in a school that is environmentally healthy

60%

77%

70%

84%

82%

53%

70%

63%

79%

77%

Percent Agree/Strongly Agree

Veteran 
Teachers**

Difference

*  Beginning teachers are defined as those teachers who indicated having three or less years of experience in the classroom.
**  veteran teachers are defined as those teachers who indicated having more than three years of experience in the classroom.

8%

7%

7%

5%

5%

TaBLE 1. SuRvEy quESTionS whERE vETERan TEachERS REpoRTED MoRE poSiTivELy Than ThEiR BEginning TEachER coLLEaguES

Veteran 
Teachers*

2011 Maryland Survey Questions

Students at this school follow rules of conduct

parents/guardians support teachers, contributing to their success with students

parents/guardians are influential decision makers in this school

Eligibility for retirement influences your decision making about your professional plans 

community members support teachers, contributing to their success with students

personal reasons (health, family, etc.) influence your decision making about your 
professional plans 

our students come to school ready to learn

Students at this school understand expectations for their conduct

69%

73%

72%

67%

79%

81%

63%

84%

58%

64%

63%

58%

71%

74%

56%

78%

Percent Agree/Strongly Agree

Beginning 
Teachers**

Difference

*  veteran teachers are defined as those teachers who indicated having more than three years of experience in the classroom.
**  Beginning teachers are defined as those teachers who indicated having three or less years of experience in the classroom.

11%

9%

9%

8%

8%

7%

7%

7%

Novice teachers report more positive conditions as they related 
to time (Table 2). Beginning teachers are more likely to agree 
that efforts are made to minimize the amount of routine 
paperwork teachers are required to do (60 percent compared 
to 53 percent). And seven out of 10 (70 percent) beginning 
educators report that teachers have sufficient instructional 
time to meet the needs of all students compared to more than 
six out of 10 veteran teachers (63 percent).

In addition to time, beginning teachers are also more positive 
than their veteran colleagues in areas related to autonomy and 
decision making. For example, more than three-quarters of 
beginning educators (77 percent) report that teachers have 
autonomy to make decisions about instructional delivery 
compared to seven out of 10 veteran educators (70 percent). 
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TaBLE 3. pERcEnTagE of TEachERS REpoRTing a nEED foR aDDiTionaL pRofESSionaL DEvELopMEnT oppoRTuniTiES

Beginning 
Teachers*Area of Professional Development

closing the achievement gap

Methods of teaching

classroom management techniques

Special education (students with disabilities)

Differentiating instruction

Student assessment

Special education (gifted and talented)

your content area

English Language Learners

integrating technology into instruction

Reading strategies

61%

53%

57%

73%

66%

45%

64%

41%

52%

54%

55%

28%

29%

34%

51%

46%

29%

49%

30%

54%

57%

63%

Veteran 
Teachers**

Difference

*  Beginning teachers are defined as those teachers who indicated having three or less years of experience in the classroom.
**  veteran teachers are defined as those teachers who indicated having more than three years of experience in the classroom.

33%

24%

23%

22%

20%

15%

15%

10%

-1%

-3%

-8%

New teachers, as expected, are more likely than experienced 
educators to indicate a need for additional professional 
development to be effective (Table 3). In particular, new 
teachers are more than twice as likely as veterans to report a 
need for support in closing the achievement gap. New teachers 
are much more likely to need professional development in 
teaching methods, classroom management, differentiating 
instruction to students with disabilities, etc. On the other 
hand, beginning teachers are less likely to report a need for 
additional professional development in the areas of reading 
strategies, integrating technology into instruction, and working 
with English Language Learners.

Induction is the primary way, schools, districts and the state 
can build upon and foster new teachers’ positive perceptions 
of supportive teaching conditions while also providing the 
additional support new teachers identify as necessary. However, 
it appears that not all beginning educators are provided mentors 
who onboard them into the profession effectively. 

Induction Supports Are More Positively 
Viewed By Beginning Teachers in 2011 
than in 2009

Based on data collected from the 2009 TELL Maryland survey 
on the supports of beginning teachers, the  State Board of 
Education twice revised state policies in 2010 on mentoring 
and induction.

These changes seem to be having a positive effect on beginning 
teacher supports as overall more than three-quarters of 
beginning teachers (76 percent) report that the additional 
support they received as a new teacher improved their 
instructional practice compared to more than six out of 10 in 
2009 (62 percent). The same proportion of beginning teachers 
(76 percent) in 2011 also agrees that overall the additional 
support they received as a new teacher helped them to impact 
their students’ learning compared to sixty-three percent in 2009. 
Additionally, whereas about half of beginning teachers in 2009 
(52 percent) agreed that overall, the additional support they 
received as a new teacher has been important in their decision 
to continue teaching at their school, that rate of agreement 
increased to more than six out of 10 (63 percent) in 2011.
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TaBLE 4. changE in BEginning TEachER SuppoRTS fRoM 2009 To 2011

2011As a beginning teacher, I have received the following kinds of supports

My mentor and i were in the same building

access to professional learning communities where i could discuss concerns with other 
teacher(s)

Regular communication with principals, other administrator or department chair

formal time to meet with mentor during school hours

common planning time with other teachers

i received no additional support as a new teacher

Release time to observe other teachers 

Reduced workload

My mentor and i taught in the same content area

Seminars specifically designed for new teachers

orientation for new teachers

formally assigned mentor

My mentor and i taught the same grade level

68%

64%

75%

43%

68%

15%

48%

15%

53%

77%

87%

70%

46%

32%

35%

55%

26%

53%

3%

36%

6%

48%

72%

82%

65%

54%

Rate of Agreement

2009 Difference
2011-2009

36%

29%

20%

17%

15%

12%

12%

9%

5%

5%

5%

5%

-8%

Further evidence of the impact of these policy changes can be 
seen in the numbers of beginning teachers reporting they are 
receiving a variety of supports (Table 4). With the exception of 
one area (My mentor and I taught the same grade level), more 
beginning teachers are in agreement that they have a variety 
of supports in 2011 than they did in 2009. Some of those 
supports show large increases in the percentage of beginning 
teachers acknowledging that they received them.

• More than twice as many beginning teachers in 2011 (68 
percent) report that their mentor is in the same building 
with them than they did in 2009 (32 percent).

• Nearly two-thirds of beginning teachers (64 percent) 
agree that they had access to professional learning 

communities where they could discuss concerns with 
other teachers in 2011 compared to more than one third 
in 2009 (35 percent).

• More beginning teachers are also acknowledging that they 
have been given time to engage in a variety of important 
supports. These include common planning time, time to 
observe other teachers, and formal time to meet with their 
mentor during school hours.

While there are many areas to celebrate in these findings, it is 
also important to acknowledge that the number of beginning 
teachers who received no additional supports at all increased 
from three percent in 2009 to fifteen percent in 2011.
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TaBLE 5. fREquEncy of MEnToRing acTiviTiES REpoRTED By nEw TEachERS

Never
Mentoring Activity

observing my mentor’s teaching

Reviewing results of students’ assessments

analyzing student work

aligning my lesson planning with the state curriculum and local curriculum

Developing lesson plans

Being observed teaching by my mentor

Reflecting on the effectiveness of my teaching together

addressing student or classroom behavioral issues

59%

35%

35%

32%

28%

24%

16%

15%

35%

51%

49%

48%

51%

66%

61%

61%

Sometimes* At Least Once 
Per Week

*  The “Sometimes” category includes responses ranging from “less than once per month” to “several times per month.”

6%

14%

16%

20%

20%

10%

23%

25%

Induction Support Does Not Reach All New 
Educators, and For Many It is Ineffective

Of the 4,583 beginning teachers who responded to the survey 
across Maryland, three out of every 10 (1,274 or 30 percent) 
were never assigned a mentor. Of those new teachers who 
were assigned a mentor, many do not receive the kinds of 
supports that research demonstrates is necessary to improve 
performance and keep them in the profession (Table 5).

• Nearly six out of 10 (59 percent) beginning teachers 
report that they never once observed their mentor teach.

• More than one third of beginning teachers who were 
assigned a mentor never reviewed results of student 
assessments with them (35 percent), or analyzed student 
work (35 percent).

• About one-quarter of those beginning teachers who did 
receive mentoring support never met with them to develop 
lesson plans (28 percent) or never were observed by their 
mentor (24 percent).

So, in actuality, about half of Maryland new teachers receive no 
induction supports as they enter the profession, either because 
they are not assigned a mentor or do not receive any support(s) 
from them that could help them become a better teacher faster.

Further evidence of this inconsistency of induction support 
can be seen in beginning teachers’ perceptions of the influence 
of mentoring on new teachers (Table 6). Less than half of 
beginning teachers reported that any of the supports they 
received from their mentor influenced their practice either 
‘quite a bit’ or ‘a great deal’. This is not particularly surprising 
given the high number of new teachers who report never or 
infrequently working with their mentor in Maryland.
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TaBLE 6. pERcEnT of BEginning TEachERS inDicaTing ThaT MEnToR SuppoRT hELpED “quiTE a BiT” oR “a gREaT DEaL”

Mentor Provided Support

providing emotional support

instructional strategies

classroom management strategies 

complying with policies and procedures

creating a supportive, equitable classroom where differences are valued

Differentiating instruction based upon individual student needs and characteristics

working collaboratively with other teachers  at my school

completing administrative paperwork

Subject matter i teach

using data to identify student needs

connecting with key resource professionals (e.g., coaches, counselors, etc.)

Enlisting the help of family members, parents and/or guardians

48%

42%

41%

36%

34%

33%

32%

31%

30%

27%

27%

21%

Quite a Bit/A Great Deal

Interestingly, while more beginning teachers are agreeing that 
they have additional supports in place to improve their practice, 
less beginning teachers are in agreement that those supports are 
influencing their practice in meaningful ways (Table 7). This 
suggests that the quality of provided supports may need to be 
reviewed to improve effectiveness and relevance.

Despite these limitations in mentoring delivery and effectiveness, 
beginning teachers are generally positive about mentoring support 

overall, likely due to their desire to continue receiving mentoring. 
More than three-quarters of beginning teachers (78 percent) 
who received a mentor report that the support they received 
improved their instructional practice. Eight out of 10 (79 percent) 
agree that the support their mentor provides has helped them to 
impact their students’ learning. Two-thirds of beginning teachers 
(66 percent) report that the additional support they receive as a 
beginning teacher has been an important factor in their decision 
to continue teaching at their school.

TaBLE 7. pERcEnTagE changE in BEginning TEachERS RESponDing “quiTE a BiT” oR “a gREaT DEaL” To ThE infLuEncE SuppoRTS 
haD on ThEiR pRacTicE fRoM 2009 To 2011

2011How much received supports from your mentor influenced your practice 
in the following areas?

using data to identify student needs

Subject matter i teach

Enlisting the help of family members, parents and/or guardians

completing administrative paperwork

working collaboratively with other teachers  at my school

connecting with key resource professionals (e.g., coaches, counselors, etc.)

classroom management strategies 

instructional strategies

creating a supportive, equitable classroom where differences are valued

Differentiating instruction based upon individual student needs and characteristics

providing emotional support

other

complying with policies and procedures

27%

30%

21%

31%

32%

27%

41%

42%

34%

33%

48%

30%

36%

28%

31%

22%

34%

35%

30%

45%

45%

37%

36%

52%

35%

41%

2009 Difference
2011-2009

-1%

-1%

-1%

-2%

-3%

-3%

-3%

-3%

-3%

-4%

-4%

-5%

-5%
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TaBLE 8. nEw TEachER SuppoRT By iMMEDiaTE fuTuRE EMpLoyMEnT pLanS

Stayers
New Teacher Support Offered

Regular communication with principals, other administrator or department chair

Seminars specifically designed for new teachers

access to professional learning communities where i could discuss concerns with other 
teacher(s)

formally assigned mentor

Release time to observe other teachers 

formal time to meet with mentor during school hours

common planning time with other teachers

orientation for new teachers

Reduced workload

78%

79%

67%

72%

50%

45%

70%

88%

16%

54%

63%

53%

59%

38%

33%

61%

80%

11%

Percent Indicating 
They Received Support

 Movers

Stayers
minus 

Movers

24%

16%

14%

13%

13%

12%

9%

9%

6%

Impact of Mentoring on Retention

The support received by new teachers, be it mentoring or other 
assistance such as an orientation, common planning time, 
seminars specifically for new teachers, etc., appears to have an 
impact on new teachers’ employment plans (Table 8). New 
teachers who want to remain working in their current school 
are significantly more likely to have received a broad array of 
induction supports than those who want to remain teaching, 
but move to another school.  

• Teachers wanting to stay in their current school 
are much more likely to report that they are in 
regular communication with their principal or other 

administrators (78 percent versus 54 percent) and have 
access to professional learning communities (67 percent 
versus 53 percent) than those who want to remain 
teaching but move to another school. 

• Eight out of 10 stayers (79 percent) were provided 
seminars specifically designed for new teachers compared 
to fewer than two-thirds (63 percent) of new teachers who 
want to move schools.

New teachers are more likely to stay in schools that provide 
strong induction supports, regular communications with 
leaders and other activities that will help them enhance their 
effectiveness to help students learn.
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Conclusion

Maryland has much to be proud of regarding the support of 
its beginning teachers. More than eight out of 10 (81 percent) 
beginning teachers in their first three years of teaching 
indicate that they want to remain teaching at their school in 
the immediate future. A comparison of beginning teacher 
survey results with their veteran teacher colleagues shows that 
beginning teachers are more positive about teaching conditions 
in their school than many of their veteran colleagues. 
Additionally, there is some indication that beginning teachers 
are positive about time related conditions, an essential 
component to their development.

However, there is more that the state can do ensure its novice 
educators get the induction supports they need so that they 

can teach better, faster. While there has been improvement 
in new teacher support since 2009, the number of beginning 
teachers who received no supports increased from three 
percent in 2009 to fifteen percent in 2011. An examination 
of induction across Maryland shows that many new teachers 
are not mentored, and those who are receive infrequent and 
often ineffective support. With three out of 10 beginning 
teachers not assigned a mentor, many issues that are critical 
to beginning teacher development and support are being left 
to chance. Efforts to systemically improve the quality of and 
access to mentoring support can help to enhance and expedite 
the mastery of pedagogical skill in Maryland’s newest teachers. 
Providing high quality supports gives beginning teachers the 
opportunity to produce their best work and gives students the 
best chance to succeed.


