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Today we will...

Review the 3 dimensions of text complexity

Analyze the 3 dimensions of text complexity
using a social studies text

Synthesize data collected to identify an
appropriate recommendation of the text for a

classroom.
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How are the text complexity tools
used to analyze text?
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Text complexity is determined by

evaluating 3 instructional dimensions:

. . &
Quantitative ;"
P 2

o
Qualitative S\

Reader and Task Considerations



Quantitative Measure:

Includes readability of text

best measured by computer
software

Determined by:
word length, frequency, and
difficulty
sentence length
text length
text cohesion

One of the tools that can be used
to evaluate the quantitative
dimension

About Lexile Measures Using Lexile Measures Common Core

Lexile® Measure

1060L

Mean Sentence Length

14.35

Mean Log Word Frequency

3 22

Lexile Analyzer: Results

These results are not saved in any retrievable way. Y
the title of your sample text. If you do not print or reca)
text to know its Lexile measure

Submit another file

Browse... || Submit |




Qualitative Measure:

Includes purpose,
text structure,
knowledge
demands and
language

Tool used to evaluate
qualitative dimension
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Reader and Task Considerations:

Tool to evaluate reader

Includes background
& and task

knowledge of reader,
motivation, interests, and
complexity of tasks
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How are the text complexity tools
used to analyze text?

About Lexile Measures Using Lexile Measures Common Core

Lexile® Measure
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Mean Sentence Length
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Assess the text complexity

Use quantitative, qualitative, and
reader and task measures to
determine text complexity.

Text Complexity Diagnostic Tool —
——
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To determine text complexity

1. Determine the quantitative measure of
the text.

2. Analyze the qualitative measure of the
text.

3. Reflect on the reader and task
considerations.
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4. Recommend placement in the appropriate

text complexity band. A




Begin by reading and annotating the

text “Vote No on Women's Suffrage”

TEXT-VOTE NOON
WOMEN'’S SUFFRAGE

"Vote No on Women's Suffrage': Bizarre
Reasons For Not Letting Women Vote

WOV 6 2012, 537 PM ET By Eleanor Bariiorn

Thare'z alot that's flawad shout the United States’ voting svstem: lons lines ot polling stations, brolan
machines, woter intimidati i mors. But we can at leas omfodt in the fact that, in theory amyway, all

B vota. This wasn't always the casa, of coursa.
Black Amaricans didn't kave
suffraza: the 10th Amandman

and it took womsn sven longer to gain

Oma ofthabig voicss azsinst giving womesn the vote was the organization Mationsl Associstion OPPOSED to
[t+| Woman Suffraga. In the 1810z it publishad this pemphlst explaining why women shouldn't ba allowad to vots:

COMPLETE A CLOSE READING
WITH ANNOTATION

As you read:

Find key points and main
ideas

Look for difficult passages
Note what is confusing
Pay attention to structure
Pay attention to
vocabulary



Notes on Qualitative Measure

'Vote No on Women's|Suffrage': Bizarre
_, Reasons For Not Letting Women Vote,,
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Woman Suffrage. In the

Vote NO Househotd Hints Housewives !
on Woman Suffrage or.




Step 1. Find the quantitative score

Use a computer generated
program to find the readability
measure.

We will use Flesch — Kincaid and
Lexile to obtain scores.



To find the Flesch — Kincaid score

Save text as a word
document. Under
options turn on
readability statistics.

2. Click on review.
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"You do not need a ballot to clean out your sink spout.”
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Identify the readability statistics for

your text

'"Vote No on Women's Suftrage': Bizarre
Reasons For Not

R

eadability Statistics » ; ¥

NOV 6 2012, 5:37 PM ET By Eleanor Barkhorn

M ) : _ Counts
You do not rzeiz'.c::'a ballot to clean out your sink sp| Waords 157
R S 1 Characters 758
-PRESIDENT ¥ F'aragraphﬂ i

HOW LONG Lentences

MUST
e WOMEN WAIT Averages
FOR LIBERTY Sentences per Paragraph 3.0
Words per Sentence 19.8

Characters per Waord

Readability
Passive Sentences 16%0
Flesch Reading Ease 53.7
Flesch-Kincaid Grade Level



Qualitative Measure

“Vote on Women’s Suffrage” Quantitative
Score:

Flesh-Kincaid =10.6



Determine the Text Complexity

Grade Band

Degree:s of Flesch- The Lexile Reading
Commeon ATOS Reading Kincaid® Framework® Maturity SourceRater
Core Band Power®
2" —3rd 2.75-5.14 42 - 54 1.98 -5.34 420 - 820 3.53-6.13 0.05-2.48
4" 5" 4.97-7.03 52 -60 451-7.73 740-1010 5.42-7.92 0.84-5.75
6" 8™ 7.00-9.98 57 — 67 6.51-10.34 925 -1185 7.04 -9.57 4.11-10.66
9™ - 10" 9.67 -12.01 62-72 < 8.32-12.12 >350— 1335 | 8.41-10.81 | 9.02-13.93
e~
11" - cCr 11.20-14.10 67 —-74 10.34-14.2 | 1185-1385 | 9.57-12.00 | 12.30-14.50

Quantitative Score:
Flesh-Kincaid — 10.6

Grade Band 6-8




Qualitative Measure
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Qualitative Text Factors in

complex discipline-specific text

—

Includes examining m Pork Timesg 10-31-12
| tested . .
OMP =% O _slame? Science is Out
information.

. They simply do not know for sure if the storm was caused
or made worse by human-induced global warming. They do kno==— ==tthe
resulting storm surgealang the Asl=—="——%an35 almos StrUCtU re
decades of sea-level risex £grn

. e | LangUage q‘ Complex sentences
emphasized that Hurric : PR
Academic with many concepts.
trouble to come as the ! bul d e charigs
political system fails to res vocabuiary, dense AMvironment — it's very clear,” said

concepts.

Thorr-* —= =3} ~1th the government’s Geophysical Fluid

KnOWIEdge N ], “We're changing global temperature, we're
Zchanging a lot of things. Humans are running
sure how it’s going to turn out.”

Demands-

Perspectives are complex,
ideas abstract.




Where on the continuum

would you mark purpose?

Complex Text

Mostly Complex Text

Mostly Simple Text

Simple Text

Purpose

O Purpose

» May present multiple views or
perspective

+ author's point of view is subtle,
implied and difficultto determine

0 Purpose

= isrevealed over the entirety of the
text

» author's point of view is implied, but
easytoinfer

O Purpose

« tends to be revealed earlyinthe text

s autho

r's point of view is explicit

O Purpose
+ Lsually revealed at the beginning of the

text orinthe title
+ author's point of view is explicit




"Vote No on Women's Suffrage’': Bizarre
Reasons For Not Letting Women Vote

WOV G 2012, 537 PW ET By Eleamor Barihorn

"Tou do ne a balior to clean ous vewr sink spewr.

_‘._ ¢: ..-I

Purpose -
explicitly
stated
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machines. volsr intimidation. and moegs. But wea can at laast taka comfodt in the fact that, in theory ammway, all
citizems in geepad standing, men and women aliks, hanra the right to vota. This wasn't always tha casa of coursa.
EBlack Americans didn't hava the constitotionsl right to vote ontil 1270, and it teok women aven longsr to gain
sufframs: the 10th Amendment didn't pass until 192300, fellowine a long dabata,

Oma of tha big wodoes azainst giving womsan the vote was the coEanization Nationsl Azzociation OPPOSED 1o
ﬂ Woman Suifrazs. Inthe 1910s it publizhed this pemphlst explainine why women shouldn't b2 allowed o wote:
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Where on the continuum would
you mark text structure?

[0 TextStructure [0 TextStructure [0 TextStructure [0 TextStructure
s is complex, implicit, often subtle s« isimplicit or difficult to determine « presents information explicidy ¢ isexplicitandsimple
+ maybe archaicinstyle and » useof signal words is minimal « contains signal and/or chronoclogical » contains signalwords
presentation « ifused, intended to enhance the words « helps the reader navigate and
understanding of the text supports the reader's understanding understand content
of the text

O TextFeatures O Text Features [0 Text Features [0 Text Features
+ are sophisticated, may be historical » sometimes enhance the presented » enhance and supplement the reader's * Are Unnecessary or merely supplemenial
political, or present an opposing vies information understanding of the written text to understanding the written text
« provide additional or contrary s @renecessary tomake meaning of
information not integratedinthe the written text
written text
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"Vote No on Women's Suffrage': Bizarre
Reasons For Not Letting Women Vote

WOV G 2012, 537 Pu ET By Elaamor Barihern
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Where on the continuum would you mark language?

O Language [0 Language [0 Language O Language
« Sentence structure is complex and = COntains a range of complex « contains simple and compound = COMtains simple sentence structure
dense containing mainhy complex, compound, and simple sentences sentence structure « literal language
compound sentences = May contain more than one concept « Clear conversational intone « Clear conversational intone
« Maycontainarchaic language embeddedin a sentence
@ « Contains sentences ofteninclude
%:' multiple concepts embeddedin
E',;, phrases
Eu O Vocabulary O Vocabulary O Vocabulary O Vocabulary
« includes sophisticated, complex, e includes unfamiliar disdpline-specific + includes arange of familiar and « includes familiar discipline specificor
academic and/or discipline- specific or academic words unfamiliar discipline-specific or academicwords
vocabulary crucial to understanding = may bedefined contextuallyatthe academicwords « is usually definedwithinthe same
the text paragraphor passage level s s defined contextually, orina sentence
« is not specifically defined within the footnote

text, and assumes prior knowledoe




"Vote No on Women's Suffrage': Bizarre
Reasons For Not Lety

WOV G 2012, 537 Pu ET By Elaamor Barihern

Language —
Complex

Vocabulary -
Complex

“'Iu e .
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intimidation. and mods. Bt wa can at laast taloa com fodt in tha that in theory amrway, all
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Where on the continuum would

you mark knowledge demands?

Knowledge

Demands

O Knowledge Demands
= reguires extensive knowledge
» assumes specialized historical,
geographic, economic, or political
knowledge

O Knowledge Demands
= reguires some knowledgeor
experience in the field
« Challenges readerswithifamiliar and
unfamiliar discipline-specific
COMCEepts

O Knowledge Demands
* reguires some or surface knowledege
of the topic
+ familiar discipline-specific concepts

O Knowledge Demands
« presents familiar concrete concepts
» mostly related to students experiences
and background

O Inter-textuality
» corroborates with multiple references
or Citations toa variety of texts, ideas
and//or historical concepts and theories

O Inter-textuality
» corroborates with multiple
references or Citations toa variety of
text onthe same idea or theory

O Inter-textuality
» corroborates with a text onthe same
idea or theory

O Inter-textuality
» does not corroborate with other text,
ideas or theories
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Step 3: Reader and Task Considerations

[Fognitive Capabiliies and Reading Skilla

To what degres . ..
* g e readers posssss e attention span and reading skills n=cessary oread and
caomgprehand fhe fexd?

¢ dgreaders poasass e oriticalanalytical thinking skilla necassary fo undestand fie
relafionships between and among fhe vanous parts of fre fexd?

+ can fe textbe aufficiantly gcaffolded io ovarcoma any deficita m cogmifve capabiifiesand
reading sklls?

Motivation and Engagemant with Task and Teaxt

To what degres . ..
* il fre readsrs bainterestsd and sngaged in the contant and the prasentation ofideas ofhe
fexi?

& can sufficientmotivationbe davelopad to incraass the reader's snthusiasm and
angagemant wilh frz task and i2xd?

Prior Knowladge and Expananca

To what degres . ..

* g e readars posssss adequats prior knowladge of andlor sxpaniance with e topc, e
vocabulary, and 1z language of fhe fexd?

& oo connacfiona be made betwoan fhe content of the taxtand ofhar laaming sxparisnces?

* cap deficits in prior knowledgae of andlor axparianca wit fie topic, fe vocabulary, and/or fe
language be overcome wilh minimal instructional tima?

FAasociated Tasks

To what degres . ..

* will fre charactariafica of amy tasks andlor questions (complexty, lengh, relevance, eic)
associated with fhe fext interfere with the reading expanenca?
* g 3l fe tasks andlor questions maquire fiz mader io stay grounded in the at?




Complete the Qualitative Summary

Qualitative Summary

What instructional implications are indicated based on your analysis of this text using the Qualitative Text
Complexity matrix?

» Purpose *  Purpose easy to identify and supports understanding.
» TextStructure *  Featuresare archaic and difficult understand. The featuresin the pamphlet represent
» Knowledge Demands historical and political view points and are important to the central message of text.
®  Requiressome knowledge of historical time period and political issues
« Language
* Sentencesare complex and contain familiar and unfamiliar discipline specific and academic
words.

Based on synthesis of this information, what is the grade level(s) for this text?




Use the Text Complexity Diagnostic Tool to

summarize Reader and Task considerations

ffext Complexity Diagnostic Tool m

| ey

Tent Arslyzed:

Cuantitaties Results

Carmeran AT Cragrassa o' Flaah-bnc sid Tt Ll Raxsding S wfbrer
S Rmrd Raosding Fraemarsark Moty
Povar
sl TR Er 2 TR | o | i | s |

Ll B o]

|

L1=1 4350 B D -3 811 T T TITOIeE |
[ - | oLl | ferr | M-l | Do-Dnt | WR-DINL | s |

LI

AT | IhoLat | oh-lem | DoaorIam |

Grade Band
Fing inbrand inerocsine o oing SR ool Al aniaTT WAk SRR T - T

Cuaiitaties Summary

Simaimeione! maestony o infested beaed o e s by oI A et cweg e Bt Tt

R esder-Task Considerstions for Student Growth
welone! malestony e fnfesied beaed e e smmbra =T A S Il cang T MemE e S Tk
T ey eI

=t g=-Eononomesy

= e Cempieaty




Is this a complex text for your class?

Using data collected on the Diagnostic Tool
for Text Complexity, is this a complex text?

What would be an appropriate grade level for
this text?

What are the implications for instruction if
you used this text?



Such factors as students’ motivation, knowledge, and
experiences must also come into play in text selection.
Students deeply interested in a given topic, for example,
may engage with texts on that subject across a range of
complexity.

Particular tasks may also require students to read more
complex texts than they would normally.

Conversely, teachers who have had success using particular
texts that are less complex than those required for a given
grade band should continue their use. However, students
should engage with texts of increasing text complexity
during the year. By the end of the year, students should be
reading grade level text as defined in CCSS 1o0.

http://missionliteracy.com Carrie Woznaik
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