Grade 9 Advanced / Gifted and Talented (GT) English Language Arts
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Lesson Seed 4.  The Psychological Approach[image: ]
	Lesson Overview

	Students will apply the psychological approach to literary criticism by using the theories of Sigmund Freud to analyze and evaluate characterization in A Separate Peace. Students will conduct a critical analysis of two opposing characters and present key findings in a Meeting of the Minds interview.  Students will apply their understanding of the psychological approach by composing two poems which illustrate the contrasting psyches of two characters from the novel.

	Teacher Planning, Preparation, and Materials

	
INTRODUCTION:  
This lesson models instructional approaches for differentiating the CCSS for advanced/gifted and talented students. Gifted and talented students are defined in Maryland law as having outstanding talent and performing, or showing the potential for performing, at remarkably high levels when compared with their peers (§8-201). State regulations require local school systems to provide different services beyond the regular program in order to develop gifted and talented students’ potential.   Appropriately differentiated programs and services will accelerate, enrich, and extend instructional content, strategies, and products to apply learning (COMAR 13A.04.07 §03). 

· Differentiate the Content, Process, and Product for Advanced / Gifted and Talented (GT) Learners

	Content refers to the key concepts of the curriculum; what students should know, understand, and be able to do.

	Content Differentiation for GT learners
The goal is an optimal match: Each student is challenged at a level just beyond the comfort zone.    Pre-assess students’ readiness to determine the appropriate starting point. Implement strategies for acceleration: Use more complex texts and materials, above grade-level standards, compacting; or move grade level content to an earlier grade. Implement strategies for enrichment/extension: Use overarching concepts, interdisciplinary connections, the study of differing perspectives, and exploration of patterns/relationships. 
	Content Differentiation in this Lesson:

· apply the psychological critical approach to the novel A Separate Peace

· synthesize learning through writing experiences aligned to above-grade level CCSS standards

	Process refers to how students make sense of information. The teacher designs instructional activities that make learning meaningful to students based on their readiness levels, interests, or learning styles.  

	Process Differentiation for GT Learners
Instructional processes incorporate flexible pacing and opportunities to engage in advanced problem-solving characteristic of professionals in the field. Activities focus on the higher level of each continuum: from simple to complex; from more practice to less repetition; and from dependent to independent   Activities deepen understanding through authentic inquiry, research, and creative production.  
	Process Differentiation in this Lesson: 

· use a Meeting of the Minds strategy in order to develop an understanding of contrasting viewpoints and psyches in characters from the novel

· use of close reading strategies to independently analyze complex text


	Products are culminating experiences that cause students to rethink, use, and extend what they have learned over a period of time.  

	Product Differentiation for GT Learners
Differentiated products or performance tasks require students to apply learning meaningfully to complex, authentic tasks that model the real-world application of knowledge characteristic of professionals in the field. Products have an authentic purpose and audience, and students participate in goal-setting, planning, and self-monitoring.  
	Product Differentiation in this Lesson:

· learning assessed through a creative response, a poem, rather than an expository form





 
· Apply the CCSS triangle for text complexity and the Maryland Qualitative and Reader and Task tools to determine appropriate placement.  The novel A Separate Peace is easily accessible for all readers, with a Lexile score of 1110. This simplicity is offset by the concepts presented in the narrative’s frame story and flashback. It presents a morally complex story set during WWII, but in the confines of a New England boys school.  The novel is engaging to adolescents and provides ample opportunity for active discussion of the issues in the novel from many points of view, as well as practice with close reading of complex literary fiction.

· Materials
      A Separate Peace, by John Knowles
     “A Special Time, A Special School” which can be found at http://www.exeter.edu/libraries/553_4390.aspx 

      Other Suggested Works
      Harper Lee’s To Kill a Mockingbird
      William Shakespeare’s Macbeth, King Lear, Hamlet, Romeo and Juliet
      Julia Alvarez’s In the Time of the Butterflies
      William Golding’s The Lord of the Flies

· Plan with UDL in mind:  This lesson applies the Universal Design for Learning Guidelines to remove barriers for advanced/gifted and talented students.   In particular, the lesson addresses
I.  Multiple Means of Representation 
3.1 activate or supply background knowledge
3.2 Highlight patterns, critical features, big ideas, and relationships
3.4 Maximize transfer and generalization
             II. Multiple Means of Action and Expression
5.2 Use multiple tools for construction and composition
6.3 Facilitate managing information and resources
6.4 Enhance capacity for monitoring progress
             III.  Multiple Means of Engagement
7.1 Optimize individual choice and autonomy
7.2 Optimize relevance, value, and authenticity
8.2 Vary demand and resources to optimize challenge
9.1 Promote expectations and beliefs that optimize motivation
9.3 Develop self-assessment and reflection

For more information about how UDL addresses the needs of gifted learners, go to http://www.udlcenter.org/screening_room/udlcenter/guidelines 

· Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.


IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.


	Essential Question

	
What shapes our identity?


	Unit Standards Applicable to This Lesson

	Reading Literature:
R.L.11-12.1. Cite strong and thorough textual evidence to support analysis and what the text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain.
R.L.11-12.2. Determine two or more themes or central ideas of a text and analyze their development over the course of the text, including how they interact and build on one another to produce a complex account; provide an objective summary of the text.
R.L.11-12.3. Analyze the impact of the author’s choices regarding how to develop and relate elements of a story or drama (e.g., where a story is set, how the action is ordered, how the characters are introduced and developed).

Reading Informational Text:
RI.9-10.2. Determine a central idea of a text and analyze its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.
RI.9-10.3. Analyze how the author unfolds an analysis or series of ideas or events, including the order in which the points are made, how they are introduced and developed, and the connections that are drawn between them.
RI.9-10.6. Determine an author’s point of view or purpose in a text and analyze how an author uses rhetoric to advance that point of view or purpose.

Writing:
W.9-10.1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence. 
· Introduce a topic; organize complex ideas, concepts, and information to make important connections and distinctions; including formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.
· Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.
· Use appropriate and varied transitions to link the major sections of the text, create cohesion, and clarify the relationships among complex ideas and concepts.
· Use precise language and domain-specific vocabulary to manage the complexity of the topic.
· Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.
· Provide a concluding statement or section that follows from and supports the information or explanation presented (e.g., articulating implications or the significance of the topic).
W.11-12.4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
W.11-12.9. Draw evidence from literary or informational texts to support analysis, reflection, and research.
W.11-12.10. Write routinely over extended time frames (time for reflection and revision) and short time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

Speaking/Listening
S.L.9-10.1. Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9-10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
S.L.9-10.4. Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning and the organization, development, substance, and style are appropriate to purpose, audience, and task.

Language
L.9-10.1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.9-10.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.


	Lesson Procedure

	
1. As a precursor to this lesson, have students create a graphic representation of the many factors that shape their identity and define who they are. Use this to introduce the psychological approach to literary criticism by having students identify factors that are “psychological,” or pertaining to the mind, mental states, motivation, personality, or behavior.  Review the meaning of the Greek root psyche meaning breath or soul.  The English word psyche is a synonym for mind, soul or spirit.  

2. Begin the lesson by asking students if they’ve ever experienced a slip of the tongue referred to as a “Freudian Slip.” The teacher may give this example: “Tommy was on a date with a new girl, Sarah. On the date, Tommy accidentally calls Sarah the name of his ex-girlfriend, Michelle.” The teacher will then ask students why they think this happened. Students may suggest that perhaps Tommy was not over Michelle and did not realize this before he went on a date with the new girl, Sarah. Introduce Freud’s theory on the unconscious mind, explaining that Freud believed the mind was divided into two parts: the conscious and the unconscious mind. A work of literature often explores the relationship between the two parts and often parallels the author’s own unconscious and conscious desires. (S.L.9-10.1.)

3. Explain that a writer's work often reveals aspects of the human psyche, including his or her own, through characterization. The psychological approach to literary criticism uses theories of human psychology to interpret a work of literature. In this lesson, students will use Sigmund Freud’s theory of the unconscious mind. For an overview of this theory, use Resource Sheet 1 and/or review the website http://www.iep.utm.edu/freud/.

4. Students should also read John Knowles’ article on his experiences at Exeter Academy which parallel the experiences of his characters at Devon (http://www.exeter.edu/libraries/553_4390.aspx . Students should may apply prior knowledge on Knowles from the Lesson Seed 2. The Historical/Biographical Approach.  (RI.9-10.1, RI.9-10.2., RI.9-10.3.) 

5. To apply the psychological approach, students will participate in a Meeting of the Minds, which requires students to assume the role of two opposing characters in an interview format. (S.L.9-10.1., S.L.9-10.4.) Some suggested pairs might be:  Gene and Finny, Leper and Finny, Leper and Gene, Brinker and Finny, Gene and Cliff, Gene and Chet, etc.

6. To prepare for the Meeting of the Minds interviews, students will apply Freud’s theory to the selected pair of characters using the following critical analysis questions:
a. Analyze the two characters. (R.L.11-12.1.) 
· What motivates the characters? Are they motivated by external or internal forces? 
· How do they deal with trauma/crisis?
· How do the characters represent the id, superego, and ego? What do the characters’ actions and emotions reveal about their mental states? 
· How much does the character’s id seem to affect his/her motivation and judgment?  Is there any rebellion against a parent/authority figure?  Aggression and/or pleasure-seeking behavior?  Any search for a mother figure?  Any escape from pain? (R.L.11-12.1.) 
· How much does the character’s superego seem to affect his/her motivation and judgment?  Does the character seem to conform to society’s expectations?  Is there guilt for any imperfections of character and/or irresponsibility?  Is there a suppression of the id?  Any self-sacrifice? (R.L.11-12.1.) 
· How strong is the character’s ego?  Does he/she successfully mediate between the internal forces of the id and superego?  Does the character mediate between external forces (society, family, friends) that represent the forces of the id and superego?  Is he/she able to relieve tension between the conscious and unconscious?  Is his/her unconscious a complete mystery? (R.L.11-12.1.) 
· How does the character deal with crisis?  Is there any splitting – does the character have a separate part of his/her consciousness that deals with the trauma?  Does he/she dream, hallucinate, or create art to deal symbolically with the trauma?  Is any part of the mind shattered because it could not deal with reality?  Or does he/she “kill” a part of the self to reform it through a “rebirth”?  Or does a different character seem to represent that part of the character? (R.L.11-12.1.) 
· How are their judgments are affected by their unconscious and conscious mental processes?
b. Examine the relationship between the two characters to determine:
· Is one character a “double” (shadow) of the other – either a more degraded or ideal version of the same person?
· Does one character represent an authority/parental figure to the other, even if he or she isn’t actually the parent?
· In what ways are the characters representative of Knowles’ id, ego, superego, and/or          authority/parental figures? (R.L.11-12.3. )
c. How is Knowles’ attitude toward the war representative of the tension among the forces that drive him?
· How were Knowles’ judgments of the characters affected by his unconscious and conscious mental processes?
· How does Knowles use symbols to represent his desires, guilt, and other repressed energies?
        d.  How does the reader’s own psychology affect his or her response to the work? (R.L.11-12.1.) 





7. Have students use this analysis to prepare the questions and responses for their Meeting of the Minds interviews.  As an organizer, students divide a sheet of paper into three parts: the left hand column would be questions, the middle column would be the responses of Role #1, and the right column would be the responses of Role #2.  (W.11-12.9, L.9.-10.1, L.9-10.2.)

8. Following the Meeting of the Minds presentations, students will compose a literary analysis Quickwrite, in response to the following question: How does applying the psychological approach to criticism affect the interpretation of a work of literature? (W.11-12.9, W.11-12.4., W.11-12.9, W.11-12.10., L.9-10.2.)

9. After the analyses, students will compose two poems that depict the contrasting psyches of Gene and Finny. Students should pay special attention to voice, tone, symbolism, and theme. In addition, students may choose to create an artistic representation to accompany their poems. Students will engage in the full writing process and will present their two final pieces to the class. (W.11-12.9, W.11-12.4., S.L.9-10.1., S.L.9-10.4., L.9-10.2.)






































Resource Sheet I:  The Psychological Approach to Literature

When examining a work of literature, the critic using the psychological approach explores the author’s, characters’, and readers’ mental processes.  These critics analyze and evaluate human motivation using theories of psychology, most commonly Sigmund Freud’s (1856-1939).  Freud believed that people’s problems are rooted in their unconsciousness: he saw the human mind like an iceberg with most mental processes below the surface of the consciousness.  Freud advocated a “talking cure” where the therapist and patient meet often and talk about the root causes of a patient’s problems.  Freud often encouraged patients to talk about their childhoods to “uncover” the unconscious forces behind their motivations.

Freud divided the mind into three parts:
1. The id (DESIRE): unconscious, untamed passion, irrational,  pleasure-seeking, instinctual, aggressive
2. The superego (DUTY): reflects society’s beliefs, behaviors, and pressures; perfectionistic, self-sacrificing, seeks “rightness” and feels guilty if can’t achieve it, blocks id
3. The ego (REALITY): rational, logical, mostly conscious; mediates between competing demands of id and superego so that the mind can deal with the world		
[image: http://tbn0.google.com/images?q=tbn:Gl2qImk5yRQTUM:http://www.bu.edu/mih/images/Freud.jpg]
Freud thought that many people suppress the desires of the id and the anxieties of the superego and force them into the unconscious so that people do not realize that these wishes and fears exist.  Freud believed that a common desire of the id in childhood is to get rid of one parent in order to secure the affection of the other parent.  Later this wish develops into the desire to reject parental authority, and this aggression often turns to guilt.  Freud asserted that unconscious desires and fears emerge in dreams, art and literature, and/or in problematic behavior.  Freud analyzed symbols in dreams, art, and literature in order to uncover their true meaning.  

Freud believed that if reactions to trauma are repressed and not expressed, a person could “split” his or her ego in order to deal with the trauma.  During these periods the individual goes into an alternate state of consciousness.  Alternatively, Freud believed that different aspects of a person’s psyche could symbolically “die” and be “reborn” in a different form in order to reform one’s mental state.

At present, some literary critics who use the psychological approach think that authors use their fiction to indulge their desires and protect themselves from their fears.  Thus the characters in fiction become aspects of the author’s potential selves without the author being fully conscious of his or her suppressed wishes and fears that he/she fantasizes about in the characters’ lives.  These critics often view figurative language as something that develops as the author’s conscious mind resists what the unconscious mind wants: An author might hide the frightening or forbidden truth behind a figure of speech or symbol.  

By the same token, some critics believe that within a work of literature one character may be a projection of another’s unconscious repressed desires and fears.  Other characters’ repressions may color their attitude toward society.  Still other characters may represent the ego – the mediators who reconcile their comrades’ or family’s untamed desires with society’s expectations.  On the other hand, some critics assert that authors create literature to appeal to the reader’s hidden desires and fears.
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