

Grade 9 Advanced / Gifted and Talented (GT) English Language Arts
	Unit Title: The Concept of Identity    Length: 2 Days
Lesson Seed 2.  The Historical/Biographical Approach 

	Lesson Overview

	
Students will explore the question, “How does our environment shape our identity?”  They will read biographical information about John Knowles and in collaborative learning groups will analyze how the author's experiences led to a unique perspective and shaped the literary elements the author used to develop the theme, including setting, characterization, plot, imagery, and tone. Students will evaluate in a written review the effectiveness of using an historical-biographical approach to explore the theme of identity in the novel. Students will then apply the historical-biographical approach by composing authentic pieces (poem or narrative) in which the literary elements convey an environment which has shaped their unique identities.


	Teacher Planning, Preparation, and Materials

	
INTRODUCTION:  
This lesson models instructional approaches for differentiating the CCSS for advanced/gifted and talented students. Gifted and talented students are defined in Maryland law as having outstanding talent and performing, or showing the potential for performing, at remarkably high levels when compared with their peers (§8-201). State regulations require local school systems to provide different services beyond the regular program in order to develop gifted and talented students’ potential.   Appropriately differentiated programs and services will accelerate, enrich, and extend instructional content, strategies, and products to apply learning (COMAR 13A.04.07 §03). 

· Differentiate the Content, Process, and Product for Advanced / Gifted and Talented (GT) Learners

	Content refers to the key concepts of the curriculum; what students should know, understand, and be able to do.

	Content Differentiation for GT learners
The goal is an optimal match: Each student is challenged at a level just beyond the comfort zone.    Pre-assess students’ readiness to determine the appropriate starting point. Implement strategies for acceleration: Use more complex texts and materials, above grade-level standards, compacting; or move grade level content to an earlier grade. Implement strategies for enrichment/extension: Use overarching concepts, interdisciplinary connections, the study of differing perspectives, and exploration of patterns/relationships. 
	Content Differentiation in this Lesson:

· Apply the historical/biographical approach as a tool for interpreting literature.

· synthesize learning through reading and writing experiences aligned to above-grade level CCSS standards

	Process refers to how students make sense of information. The teacher designs instructional activities that make learning meaningful to students based on their readiness levels, interests, or learning styles.  

	Process Differentiation for GT Learners
Instructional processes incorporate flexible pacing and opportunities to engage in advanced problem-solving characteristic of professionals in the field. Activities focus on the higher level of each continuum: from simple to complex; from more practice to less repetition; and from dependent to independent   Activities deepen understanding through authentic inquiry, research, and creative production.  
	Process Differentiation in this Lesson: 

· use of Gallery Walk, Socratic Seminar, and collaborative learning groups in order to independently construct meaning from a complex text
· short, focused research for a specific purpose



	Products are culminating experiences that cause students to rethink, use, and extend what they have learned over a period of time.  

	Product Differentiation for GT Learners
Differentiated products or performance tasks require students to apply learning meaningfully to complex, authentic tasks that model the real-world application of knowledge characteristic of professionals in the field. Products have an authentic purpose and audience, and students participate in goal-setting, planning, and self-monitoring.  
	Product Differentiation in this Lesson:

· composition through which students can practice their use of the historical/biographical approach to literary criticism.  


 
· Apply the CCSS triangle for text complexity and the Maryland Qualitative and Reader and Task tools to determine appropriate placement.  The novel A Separate Peace is easily accessible for all readers, with a Lexile score of 1110. This simplicity is offset by the concepts presented in the narrative’s frame story and flashback. It presents a morally complex story set during WWII, but in the confines of a New England boys school.  The novel is engaging to adolescents and provides ample opportunity for active discussion of the issues in the novel from many points of view, as well as practice with close reading of complex literary fiction. 

· Materials
      A Separate Peace, by John Knowles

· Plan with UDL in mind:  This lesson applies the Universal Design for Learning Guidelines to remove barriers for advanced/gifted and talented students.   In particular, the lesson addresses
I.  Multiple Means of Representation 
3.1 activate or supply background knowledge
3.2 Highlight patterns, critical features, big ideas, and relationships
3.4 Maximize transfer and generalization
             II. Multiple Means of Action and Expression
5.2 Use multiple tools for construction and composition
6.3 Facilitate managing information and resources
6.4 Enhance capacity for monitoring progress
             III.  Multiple Means of Engagement
7.1 Optimize individual choice and autonomy
7.2 Optimize relevance, value, and authenticity
8.2 Vary demand and resources to optimize challenge
9.1 Promote expectations and beliefs that optimize motivation
9.3 Develop self-assessment and reflection

For more information about how UDL addresses the needs of gifted learners, go to http://www.udlcenter.org/screening_room/udlcenter/guidelines 

· Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.


IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.


	Essential Question

	
What shapes our identity?


	Unit Standards Applicable to This Lesson

	Reading Literature:
R.L.11-12.1. Cite strong and thorough textual evidence to support analysis and what the text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain.
R.L.11-12.3. Analyze the impact of the author’s choices regarding how to develop and relate elements of a story or drama (e.g., where a story is set, how the action is ordered, how the characters are introduced and developed).

Reading Informational Text:
RI.9-10.2. Determine a central idea of a text and analyze its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.
RI.9-10.3. Analyze how the author unfolds an analysis or series of ideas or events, including the order in which the points are made, how they are introduced and developed, and the connections that are drawn between them.

Writing:
W.11-12.4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
W.11-12.5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.
W.11-12.7. Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.
W.11-12.9. Draw evidence from literary or informational texts to support analysis, reflection, and research.
W.11-12.10. Write routinely over extended time frames (time for reflection and revision) and short time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

Speaking/Listening:
S.L.9-10.1. Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9-10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
S.L.9-10.4. Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning and the organization, development, substance, and style are appropriate to purpose, audience, and task.

Language:
[bookmark: _GoBack]L.9-10.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

	Lesson Procedure

	
1. The teacher will introduce the historical-biographical approach to literary criticism by posing the question: “How do my experiences influence my views?” 
2. The teacher will explain that a writer's work often reflects his or her life and times. A reader can use the historical-biographical approach to analyze the personal, historical, social, and political influences that shape a text. The selected work for this lesson is A Separate Peace by John Knowles; this lesson may also be applied to the following list of works:
a. Harper Lee’s To Kill a Mockingbird
b. Maya Angelou’s I Know Why the Caged Bird Sings
c. John Steinbeck’s Of Mice and Men
d. William Shakespeare’s Macbeth, King Lear, Hamlet, Romeo and Juliet
e. Julia Alvarez’s In the Time of the Butterflies
f. George Orwell’s Animal Farm and 1984
g. William Golding’s The Lord of the Flies
h. Lorraine Hansberry’s Raisin in the Sun
i. Elie Wiesel’s Night
j. Chinua Achebe’s Things Fall Apart
k. Alan Paton’s Cry the Beloved Country
l. Joseph Heller’s Catch 22
m. Victor Hugo’s Les Miserables 
n. Charles Dickens’ A Tale of Two Cities
o. Alfred Tennyson’s “The Charge of the Light Brigade”
3. Students will explore how an author’s work reflects his or her personal experiences and beliefs. 
a. Post John Knowles’ quotation on the board: “All of my books are based on places, places I know very well and feel very deeply about. I begin with that place and then the characters and the plot emerge from it. . . A Separate Peace began with a playing field at Exeter Academy.” 
b. The teacher will then ask students to consider their own lives and respond to the following question in a Quick Write: Suppose you were going to begin a book of your very own. From what place would you begin this book? Describe your special place, painting with words a clear picture in the reader’s mind. Students may choose to share answers with the class. (S.L.9-10.1.)
4. Students will then address the follow-up question: Why might an author’s work reflect his or her life and experiences? The teacher will explain that this is true in John Knowles’ novel A Separate Peace. 
5. Have students read an autobiographical essay by John Knowles and analyze how his boarding school experiences, friendships, beliefs, and military career led to his unique view (both physical and moral) of coming of age: http://www.exeter.edu/libraries/553_4390.aspx.   Students will also read the author’s obituary (http://www.nytimes.com/2001/12/01/arts/john-knowles-75-novelist-who-wrote-a-separate-peace.html).
6. After reading, students will participate in a preliminary discussion on how the novel reflects the author’s life and experiences.  Students will analyze how Knowles’ historical, social, and political context shaped the narrative elements and theme of his story:  The students will consider how Knowles’ experiences at Exeter connect with the plot, characterization, and themes in A Separate Peace. (RI.9-10.2.)
NOTE:  If students do not have background knowledge on World War II, it is suggested that students learn about the following (but limited to) concepts and/or people prior to this lesson: Franklin D. Roosevelt, Winston Churchill, the involvement of the United States during World War II, and World War II ski troops. A Gallery Walk is the suggested technique for building prior knowledge for this novel. 

7. The teacher will ask students to analyze and evaluate how understanding an author’s life and times can help readers comprehend a literary work, focusing on the connection of work to author’s personal experiences. Students will analyze how the author's experiences led to a unique perspective and shaped the literary elements the author used to develop the theme, including setting, characterization, plot, imagery, and tone. (R.L.11-12.3.)
a.  In collaborative learning groups, students will address the following questions using both the text and the articles to interpret this novel using the historical/biographical approach to literary criticism. (RI.9-10.3. ) (S.L.9-10.1.)
i. What parts of the author’s personal life are relevant to this story?
ii. Which of the author’s personal beliefs are reflected in the work?
iii. What seems to be the author’s major concerns? Do the plot details and themes reflect any of the writer’s personal experiences?
iv. Do any of the events in the story correspond to events experienced by the author?
v. Do any of the characters in the story correspond to real people? Since Knowles stated that Gene Forrester is indeed a representation of himself, what do we learn about the author’s desires and motivations? Does this enhance or detract from the credibility of the author? 
vi. What seems to be Knowles’ stance on World War II? How does he reveal this viewpoint in the story? Consider how Phineas complains about the world leaders Franklin D. Roosevelt and Winston Churchill, stating that were trying to deceive the public. What is Knowles’ view on the war? Although both Roosevelt and Churchill had a historically positive reputation, why might Knowles have had a different opinion? Consider what you know about World War II. What might this reveal about history and the ones who often record it? Does this impact your thoughts on World War II?
b. Independently, students will write a short review in which they evaluate whether the  historical/biographical perspective of the text limits or enhances the author's communication of the theme of identity. (W.11-12.4.) (W.11-12.7.) (W.11-12.9 ) (L.9-10.2.)
8. After learning about the historical/biographical approach and how an author’s times and beliefs are often reflected in the work, students will compose original poems or narratives that relate to the time period that shapes their identity. Students should consider topics that reflect contemporary conflicts in their personal environments. Students should be reminded that although this piece reflects their values and life, the piece should be a fictional account, as is A Separate Peace. (W.11-12.4.) (W.11-12.5.) (W.11-12.10.)
a. Students will use the motivation Quick Write as part of their brainstorm for this original piece. The teacher may have students use Carousel brainstorming, outlining, concept mapping, or another brainstorming template appropriate to the individual students.
b. Students will draft their original pieces.
c. Students will revise their writing according to teacher-selected criteria. Students may choose to use Googledocs, an online tool that allows students to post and edit work with peers, for this revision process. 
d. Students will compose a final draft. (L.9-10.2.)
e. Students will present these original pieces to their peers using a student-created rubric. (S.L.9-10.4.)
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