Grade 9 Advanced / Gifted and Talented (GT) English Language Arts
[bookmark: _GoBack]Unit Title: The Concept of Identity     Length: 2 Days
Lesson Seed 1. Close Reading/Socratic Seminar

	Lesson Overview

	
Students will analyze figurative language and other literary techniques used in Chapter 1 of A Separate Peace. They will analyze a passage using close reading strategies, conduct a Socratic Seminar related to identity and the author’s craft, and write a reflection on new insights and ideas realized during the class discussions.


	Teacher Planning, Preparation, and Materials

	
INTRODUCTION:  
This lesson models instructional approaches for differentiating the CCSS for advanced/gifted and talented students. Gifted and talented students are defined in Maryland law as having outstanding talent and performing, or showing the potential for performing, at remarkably high levels when compared with their peers (§8-201). State regulations require local school systems to provide different services beyond the regular program in order to develop gifted and talented students’ potential.   Appropriately differentiated programs and services will accelerate, enrich, and extend instructional content, strategies, and products to apply learning (COMAR 13A.04.07 §03). 

· Differentiate the Content, Process, and Product for Advanced / Gifted and Talented (GT) Learners

	Content refers to the key concepts of the curriculum; what students should know, understand, and be able to do.

	Content Differentiation for GT learners
The goal is an optimal match: Each student is challenged at a level just beyond the comfort zone.    Pre-assess students’ readiness to determine the appropriate starting point. Implement strategies for acceleration: Use more complex texts and materials, above grade-level standards, compacting; or move grade level content to an earlier grade. Implement strategies for enrichment/extension: Use overarching concepts, interdisciplinary connections, the study of differing perspectives, and exploration of patterns/relationships. 
	Content Differentiation in this Lesson:

· apply a critical approach to the novel A Separate Peace which focuses on the unit’s essential question

· analyze complex literary text using strategies aligned to above-grade level CCSS standards

	Process refers to how students make sense of information. The teacher designs instructional activities that make learning meaningful to students based on their readiness levels, interests, or learning styles.  

	Process Differentiation for GT Learners
Instructional processes incorporate flexible pacing and opportunities to engage in advanced problem-solving characteristic of professionals in the field. Activities focus on the higher level of each continuum: from simple to complex; from more practice to less repetition; and from dependent to independent   Activities deepen understanding through authentic inquiry, research, and creative production.  
	Process Differentiation in this Lesson: 

· use the Numbered Heads Together strategy in order to develop a collaborative analysis of a text passage

· use of close reading strategies to independently and collaboratively analyze complex text


	Products are culminating experiences that cause students to rethink, use, and extend what they have learned over a period of time.  

	Product Differentiation for GT Learners
Differentiated products or performance tasks require students to apply learning meaningfully to complex, authentic tasks that model the real-world application of knowledge characteristic of professionals in the field. Products have an authentic purpose and audience, and students participate in goal-setting, planning, and self-monitoring.  
	Product Differentiation in this Lesson:

· conduct a Socratic Seminar in order to make connections between text and unit essential questions





 
· Apply the CCSS triangle for text complexity and the Maryland Qualitative and Reader and Task tools to determine appropriate placement.  The novel A Separate Peace is easily accessible for all readers, with a Lexile score of 1110. This simplicity is offset by the concepts presented in the narrative’s frame story and flashback. It presents a morally complex story set during WWII, but in the confines of a New England boys school.  The novel is engaging to adolescents and provides ample opportunity for active discussion of the issues in the novel from many points of view, as well as practice with close reading of complex literary fiction.

· Materials
      A Separate Peace, by John Knowles

      Other Suggested Works
       Works that involve flashbacks or a character who looks back on his or her life and makes certain 
       realizations and that lend themselves to careful analysis of language:
· Romeo and Juliet by William Shakespeare
· Our Town by Thornton Wilder
· Macbeth  by William Shakespeare
· Of Mice and Men by John Steinbeck
· Lord of the Flies by William Golding
· The Great Gatsby by F. Scott Fitzgerald
· Fahrenheit 451 by Ray Bradbury
· The Grapes of Wrath by John Steinbeck
· A Raisin in the Sun by Lorraine Hansberry
· “The Road Not Taken” by Robert Frost
· Their Eyes Were Watching God by Zora Neale Hurston

· Plan with UDL in mind:  This lesson applies the Universal Design for Learning Guidelines to remove barriers for advanced/gifted and talented students.   In particular, the lesson addresses
I.  Multiple Means of Representation 
3.1 activate or supply background knowledge
3.2 Highlight patterns, critical features, big ideas, and relationships
3.4 Maximize transfer and generalization
             II. Multiple Means of Action and Expression
5.2 Use multiple tools for construction and composition
6.3 Facilitate managing information and resources
6.4 Enhance capacity for monitoring progress
             III.  Multiple Means of Engagement
7.1 Optimize individual choice and autonomy
7.2 Optimize relevance, value, and authenticity
8.2 Vary demand and resources to optimize challenge
9.1 Promote expectations and beliefs that optimize motivation
9.3 Develop self-assessment and reflection

For more information about how UDL addresses the needs of gifted learners, go to http://www.udlcenter.org/screening_room/udlcenter/guidelines 

· Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.


IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.


	Essential Question

	
What shapes our identity?


	Unit Standards Applicable to This Lesson

	Reading Literature
RL 11-12.1. Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain.
RL 11-12.3.  Analyze the impact of author’s choices regarding how to develop and relate elements of a story or drama (e.g., where a story is set, how the action is ordered, how the characters are introduced and developed).
RL 9-10.4.  Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how the language evokes a sense of time and place; how it sets a formal or informal tone).
RL 11-12.5.  Analyze how an author’s choices concerning how to structure specific parts of a text (e.g., the choice of where to begin or end a story, the choice to provide comedic or tragic resolution) contribute to its overall structure and meaning as well as its aesthetic impact.
RL 11-12.6.  Analyze a case in which grasping a point of view requires distinguishing what is directly stated in a text from what is really meant (e.g., satire, sarcasm, irony, or understatement).

Writing
W 9-10.9.  Draw evidence for literary or informational texts to support analysis, reflection, and research.
W 9-10.10.  Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.

Speaking/Listening
SL 9-10.1.  Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9-10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.

SL 9-10.4.  Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning and the organization, development, substance, and style are appropriate to purpose, audience, and task.

Language
L 9-10.5.  Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.


	Lesson Procedure

	
1. Introduce the lesson by asking the students if they are familiar with the literary technique of a flashback.  Ask them to generate examples of the flashback technique from books or films.  Why would a writer or director use this technique? What is the effect on the reader/viewer?

1. Read the first five pages of the novel aloud with the class. This is the section that appears before the flashback.  Have the students record some initial ideas about what these pages reveal to the reader (see Resource Sheet 1). (RL 11-12.3, RL 11-12.5, RL 11-12.6)

1. Using the Numbered Heads Together strategy, the students should analyze each passage in small groups before the whole class discusses the passage and the questions.  Resource Sheet 1 has a detailed chart that outlines the passages for close reading and some questions for each passage.  There are seven passages for close reading.  Students should be in small groups of 4 or 5, and each student should have a number from 1-4 or 1-5.  For each section, have the students discuss the questions first as a group.  Pose the question to the class, and have the students work together to come up with a group response.  Then, after giving them time to discuss the question, call out a number from 1-5.  Whoever has the number called will give the group response.  (RL 11-12.3, RL 11-12.4, RL 11-12.5, RL 11-12.6, SL 9-10.4,  L 9-10.1)

1. Explore the author’s choice of beginning the story with a flashback.  Ask the students to think of an experience when they went back to a place after a few years and it was different from their memories.  Older Gene’s visit to Devon School brings back emotions and confusion because not everything is as he remembered. Introduce other examples of works involving a character looking back at his or her life where memories do not always match reality. Some suggestions of works include:
3.  “Lines Composed a Few Miles above Tintern Abbey” by William Wordsworth
3. “Scarlet Ibis” by James Hurst
3. To Kill a Mockingbird by Harper Lee (make connection if the students have read this work)
3. The Catcher in the Rye by J.D. Salinger  (make connection if the students have read this work)
3. “My Hometown” by Bruce Springsteen
(RL 11-12.1, RL 11-12.3, RL 11-12.6, W 9-10.10)

1. Have students conduct a Socratic Seminar in which the leader asks open-ended questions to facilitate a rich discussion about what is revealed about Gene’s identity from the flashback.  For more information on the Socratic method, visit http://www.readwritethink.org/professional-development/strategy-guides/socratic-seminars-30600.html

            While many questions will be generated from the seminar itself, it is essential for teachers to have some 
            open-ended questions prepared in case one topic does not inspire rich discussion. This seminar is 
            an opportunity to address the essential question, “What shapes our identity?”

Suggested questions are:

· Look back at the reflection that you wrote after re-reading the whole selection before flashback.  
· What insights did you gain at this point?  
· How did the close reading process enhance your understanding of this novel?

· Have you ever gone back to a place you visited when you were younger?  
· Did this place look the same as you remembered or different?
· Did the place evoke any emotions within you?

· The landscape in the Devon School is described as living in contentious harmony.
· What examples of ‘contentious harmony’ exist in your world?
· How do they shape your identity?

· Do you believe that the author’s decision to open his novel with a flashback is effective? Why or why not?

·  Use this question if you go beyond page 14 and into the rest of the Chapter 1: Do you think that Gene and Finny’s relationship is a realistic one?  Why or why not?  
· Why would Gene want Finny to get in trouble?
· Is competition between friends healthy?

· In what ways might environmental factors at the Devon School shape the students’ identities?  

1. Have students write a Quickwrite which responds to one or more of the open questions listed above.






Resource Sheet 1

Close Reading of the Beginning of A Separate Peace

	Text Under Discussion
	Directions for Teachers/Guiding Questions for Students

	1. The selection before the flashback -pages 9-14 – “I went back to the Devon School . . . I was drenched; anybody could see it was time to come in out of the rain.” 









2.  “I went back to the Devon School not long ago, and found it looking oddly newer than when I was a student there fifteen years before.  It seemed more sedate than I remembered it, more perpendicular and strait-laced, with narrower windows and shinier woodwork, as though a coat of varnish had been put over everything for better preservation.  But, of course, fifteen years before there had been a war going on.  Perhaps the school wasn’t as well kept up in those days; perhaps varnish, along with everything else, had gone to war” (9).
















3. “I didn’t entirely like this glossy new surface, because it made the school look like a museum, and that’s exactly what it was to me, and what I did not want it to be” (9).













4.  “I walked along Gilman Street. . . The houses were as handsome and as unusual as I remembered.  Clever modernizations of old Colonial manses, extensions in Victorian wood, capacious Greek Revival temples lined the street, as impressive and just as forbidding as ever.  I had rarely seen anyone go into one of them, or anyone playing on a lawn, or even an open window.  Today with their failing ivy and stripped, moaning trees the houses looked more elegant and more lifeless than ever. . . So there was no sudden moment of encounter as I approached it; the houses along Gilman Street began to look more defensive, which meant that I was near the school, and then more exhausted, which meant that I was in it” (11).


5. “Devon is sometimes considered the most beautiful school in New England, and even on this dismal afternoon its power was asserted.  It is the beauty of small areas of order – a large yard, a group of trees, three similar dormitories, a circle of old houses, living together in contentious harmony” (12).

















6. “I started the long trudge across the fields and had gone some distance before I paid any attention to the soft and muddy ground, which was dooming my city shoes.  I didn’t stop.  Near the center of the fields there were thin lakes of muddy water which I had to make my way around, my unrecognizable shoes making obscene noises as I lifted them out of the mire” (13).






7.  “A little fog hung over the river so that as I neared it I felt myself becoming isolated from everything except the river and the few trees beside it. . . . There were several trees bleakly reaching into the fog.  Any one of them might have been the one I was looking for.  Unbelievable that there were other trees which looked like it here.  It had loomed in my memory as a huge lone spike dominating the riverbank, forbidding as an artillery piece, high as the beanstalk.  Yet here was a scattered grove of trees, none of them of any particular grandeur  . . . This was the tree, and it seemed to me standing there to resemble those men, the giants of your childhood, whom you encounter years later to find that they are not merely smaller in relation to your growth, but that they are absolutely smaller, shrunken by age” (13-14).

	1. Read the selection out loud to the class as the students follow along in the text.
Asking the students to re-read this selection while listening will reinforce the importance of this strategy for critical analysis.   The students have already read the first chapter independently and will need to be reminded that the whole story is a flashback.

After the reading, ask the students to write down some initial ideas about what they think is important in this initial passage.
After the close reading, have the students revisit this initial free-writing passage to see what they have gained from closely-reading the selection.  Do not go over these reflections until later.

2.  Text-based questions:
What can the reader infer about the point-of-view of this novel?
· It is written in first-person, “I went back to the Devon School”
· The speaker is an older person revisiting a place after a long time. – “I was a student fifteen years before”
· A war was going on during the time he was at Devon.
· The school looks different than what he remembered.

What does the word sedate mean in the passage?
· Calm, quiet

What importance does the varnish play in this description?

Varnish represents the difference in the two time periods.  The speaker notices it because, at least in his memory, the school was dull, drab, and worn.  The teacher may want to revisit this passage at the end of work to see if there is another connection that can be made to a “wax” covering over everything.

What literary devices does the author use in this passage?  For what reason?
· Personification – school looked “sedate”; varnish went to war.  It gives the school human like qualities because, like the speaker, the school has changed since he was last there.



3.  Describe all of the qualities that come to mind when you think of a museum.  
· Lifeless
· Quiet
· Impersonal
· Pristine
· Uncomfortable
· Serious
· Focuses on the past


Why do you think that school reminded him of a museum?  Why would he not like this?

Answers will vary, but make a point to emphasize that the speaker is experiencing some strong emotions during this visit.  He feels uncomfortable and unwelcome.


4.  What does the word forbidding mean in this passage?
Unfriendly/hostile/threatening – this word really describes the narrator’s feelings about the school 

What examples of personification appear in this passage?  For what reason does the author include them?
· Houses were “handsome” and “forbidding”
· Moaning trees
· Houses were elegant and lifeless
· Houses look “defensive” and “exhausted”

Knowles is both establishing the mood here and developing the narrator’s character.  He is alone in this journey back to his old school and he is becoming more anxious with each step that he takes towards it.  He is feeling “defensive” and “exhausted” when he enters the school grounds.






5.  What does the word contentious mean in this passage?
Quarrelsome

Describe the significance of the landscaping and buildings living together in contentious harmony.  
This paradox is an important idea to emphasize for the students.  It describes Gene and Finny’s relationship as well.  On the surface, the Devon School and Gene and Finny’s friendship look harmonious.  Yet, the truth is that the appearance does not match the reality.  Ask the students to keep this concept in mind while they read because it will become more 
important later in the novel.

What other examples of “contentious harmony” can you think of that are present in our lives or our culture?

Answers will vary, but it may be appropriate to use a recent event like the Olympics – athletes from the same country competing against other countries in team sports, but against each other in individual.

Hold this discussion for the Socratic Seminar at the end of the lesson.  This journal will help serve as some pre-writing to get the discussion going.


6.  What does the word trudge mean in the context of this passage?
To walk laboriously across – a difficult journey

Identify some examples of imagery that the author uses in this passage.  For what reason does he use them?

· “soft and muddy ground”
· “thin lakes of muddy water”
· “unrecognizable shoes making obscene noises”

The imagery emphasizes the great lengths that the speaker is going through in this journey.  The audience can visualize, feel, and hear what the speaker hears as he “trudges” along ill-prepared for the conditions to see whatever it is he must see.


7.  Describe how Knowles establishes the mood in this passage.

The narrator is uncertain where to go in this mysterious place and he feels very alone and the mood allows the audience to share this uncertainty and fear.

· “A little fog hung over the river”
· “I felt myself becoming isolated”
· “loomed in my memory”
· “forbidding as an artillery piece, high as a beanstalk”

Describe the comparison that Knowles makes with the tree and the “giants of your childhood”?

Knowles is describing a scene where the image that he has in his memory does not match the reality when he comes back to a place after a number of years.  Over time, a child grows and the “giants” of one’s childhood (adults) do not and in some cases they shrink with age.  The same thing happened with the tree.  It is not as scary as it was when he was a child because he has grown and changed.
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