Grade 9 Advanced / Gifted and Talented (GT) English Language Arts
	Unit Title: The Concept of Identity     
Lesson Seed 6.  Kohlberg’s Levels of Moral Reasoning    Length: 1 Day

	Lesson Overview

	
Students will apply Kohlberg’s theory to analyze how levels of moral reasoning shape the identities of characters in A Separate Peace.  Students will analyze a character’s speech, thoughts, and decisions in order to evaluate the level of moral reasoning.  Based on their evaluations, the students will create additional plausible conflicts/experiences that would motivate the character to a higher level of moral reasoning. As a culminating activity, students will create mock Social Networking pages which demonstrate the moral development of characters from A Separate Peace.


	Teacher Planning, Preparation, and Materials

	
INTRODUCTION:  
This lesson models instructional approaches for differentiating the CCSS for advanced/gifted and talented students. Gifted and talented students are defined in Maryland law as having outstanding talent and performing, or showing the potential for performing, at remarkably high levels when compared with their peers (§8-201). State regulations require local school systems to provide different services beyond the regular program in order to develop gifted and talented students’ potential.   Appropriately differentiated programs and services will accelerate, enrich, and extend instructional content, strategies, and products to apply learning (COMAR 13A.04.07 §03). 

· Differentiate the Content, Process, and Product for Advanced / Gifted and Talented (GT) Learners

	Content refers to the key concepts of the curriculum; what students should know, understand, and be able to do.

	Content Differentiation for GT learners
The goal is an optimal match: Each student is challenged at a level just beyond the comfort zone.    Pre-assess students’ readiness to determine the appropriate starting point. Implement strategies for acceleration: Use more complex texts and materials, above grade-level standards, compacting; or move grade level content to an earlier grade. Implement strategies for enrichment/extension: Use overarching concepts, interdisciplinary connections, the study of differing perspectives, and exploration of patterns/relationships. 
	Content Differentiation in this Lesson:

· application of a specific psychological critical approach to literature using the theories of Kohlberg and moral reasoning

· synthesize learning through reading and writing experiences aligned to above-grade level CCSS standards

	Process refers to how students make sense of information. The teacher designs instructional activities that make learning meaningful to students based on their readiness levels, interests, or learning styles.  

	Process Differentiation for GT Learners
Instructional processes incorporate flexible pacing and opportunities to engage in advanced problem-solving characteristic of professionals in the field. Activities focus on the higher level of each continuum: from simple to complex; from more practice to less repetition; and from dependent to independent   Activities deepen understanding through authentic inquiry, research, and creative production.  
	Process Differentiation in this Lesson: 


· discussion and debate focused on complex moral issues and dilemmas



	Products are culminating experiences that cause students to rethink, use, and extend what they have learned over a period of time.  

	Product Differentiation for GT Learners
Differentiated products or performance tasks require students to apply learning meaningfully to complex, authentic tasks that model the real-world application of knowledge characteristic of professionals in the field. Products have an authentic purpose and audience, and students participate in goal-setting, planning, and self-monitoring.  
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	Product Differentiation in this Lesson:

· creation of a Social Networking page modeled after Facebook



 
· Apply the CCSS triangle for text complexity and the Maryland Qualitative and Reader and Task tools to determine appropriate placement.  The novel A Separate Peace is easily accessible for all readers, with a Lexile score of 1110. This simplicity is offset by the concepts presented in the narrative’s frame story and flashback. It presents a morally complex story set during WWII, but in the confines of a New England boys school.  The novel is engaging to adolescents and provides ample opportunity for active discussion of the issues in the novel from many points of view, as well as practice with close reading of complex literary fiction. 

· Materials
      A Separate Peace, by John Knowles

· Plan with UDL in mind:  This lesson applies the Universal Design for Learning Guidelines to remove barriers for advanced/gifted and talented students.   In particular, the lesson addresses
I.  Multiple Means of Representation 
3.1 activate or supply background knowledge
3.2 Highlight patterns, critical features, big ideas, and relationships
3.4 Maximize transfer and generalization
             II. Multiple Means of Action and Expression
5.2 Use multiple tools for construction and composition
6.3 Facilitate managing information and resources
6.4 Enhance capacity for monitoring progress
             III.  Multiple Means of Engagement
7.1 Optimize individual choice and autonomy
7.2 Optimize relevance, value, and authenticity
8.2 Vary demand and resources to optimize challenge
9.1 Promote expectations and beliefs that optimize motivation
9.3 Develop self-assessment and reflection

For more information about how UDL addresses the needs of gifted learners, go to http://www.udlcenter.org/screening_room/udlcenter/guidelines 

· Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.


IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.


	Essential Question

	
What shapes our identity?


	Unit Standards Applicable to This Lesson

	Reading Literature:
RL.9-10.1. Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. 
RL.9-10.2. Determine a theme or central idea of a text and analyze in detail its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.
RL.9-10.3. Analyze how complex characters (e.g., those with multiple or conflicting motivations) develop over the course of a text, interact with other characters, and advance the plot or develop the theme.

Reading Informational Text:
RI.9-10.2. Determine a central idea of a text and analyze its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.

Writing:
W.9-10.4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.)
W.9-10.5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.
W.9-10.6. Use technology, including the Internet, to produce, publish, and update individual or shared writing products, taking advantage of technology’s capacity to link to other information and to display information flexibly and dynamically.
W.9-10.7. Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.

Speaking/Listening:
SL.9-10.1. Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
SL.9-10.4. Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning and the organization, development, substance, and style are appropriate to purpose, audience, and task.
SL.9-10.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to enhance understanding of findings, reasoning, and evidence and to add interest.

Language:
L.9-10.1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.9-10.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.


	Lesson Procedure

	
NOTE to the Teacher:  Students may use Kohlberg’s framework of moral reasoning to analyze and evaluate a character’s motivations during or after reading. Students could trace the development of characterization over the course of the narrative.  After reading, students can determine what other choices the character could have made if operating on a different level of moral reasoning and discuss how these changes in characterization would affect the plot.  

1. Begin the class with the following scenario: “Your best friend comes to school with drugs her purse. This is your best friend from elementary school, the one who sat next to you in lunch every year, the one who defended you against anyone and everyone. You don’t think your friend is the type to take drugs or give drugs out to anyone, but you aren’t sure what she’s going to do with them. You want to tell an administrator, but you know that telling an administrator may cost you your friendship. What do you do? What is the ‘right’ decision?” 
1. Students will respond to the scenario in a journal entry. The class will then discuss their decisions. If time permits, the teacher may have students participate in a debate, weighing the pros and cons of the decisions. 
1. After the discussion, the teacher will post the essential question “How does an individual make a decision when both choices seem like the wrong thing to do?” (SL.9-10.1) Define this situation as a moral dilemma.  Each choice seems right in one way but results in a situation that is undesirable; each choice will violate a moral principle (a value or standard of good conduct).  For example, telling an administrator is the law but will violate your loyalty to your friend; not telling could preserve the friendship but violates the law and could lead to physical harm to your friend and others.  
1. Introduce Lawrence Kohlberg’s Levels of Moral Reasoning, a developmental hierarchy of motivations for human behavior. Explain that Kohlberg believed that the individual makes moral choices according to a specific level of moral development. Use Resource Sheet 1 to introduce the six stages.  Kohlberg believed that individuals develop their moral reasoning to higher levels through conflict experiences and also through an educational activity he called “Discussions of Moral Dilemmas.”  He believed it was possible to move to a higher level of reasoning simply by hearing it discussed. Kohlberg also believed that very few adults ever reach Stage 6.  A criticism of Kohlberg’s theory is that there is a difference between reasoning and action.  We may know what we ought to do and not do it.  The teacher may use the following website for more information on moral reasoning: http://psychology.about.com/od/developmentalpsychology/a/kohlberg.htm. 
1. Have students revisit their journal entries for #1 and identify the level of moral reasoning expressed in this decision.  (RI.9-10.2.) (W.9-10.7) (SL.9-10.1)
1. The teacher will then explain that in the novel, the characters made certain choices according to their corresponding levels of moral development. The class will first brainstorm a list of the decisions made in this novel. Students may revisit previous dialectical journals or novel notes as support. The teacher will then post several decisions from the novel using either the student-created list or the following list. With a partner in a Think-Pair-Share, students will consider each scenario from the story and how the character responded. (RL.9-10.1) (RL.9-10.2.) (RL.9-10.3)
1. Brinker Hadley enlists into the military after his father convinces him to.
1. Brinker Hadley’s father encourages both Gene and Brinker to enlist into a war he himself never participated.
1. Gene bounces the limb and Finny falls out of the tree.
1. Finny ignores the reality of the war.
1. Gene is not held responsible for the death of Finny.
1. Gene tries to be a good friend to Finny.
1. Both Gene and Finny leave school grounds without permission to visit the beach.
Working with a partner, students will determine why they think the characters made these decisions and which corresponding level of moral reasoning matches that choice.  Students will analyze the character’s speech, thoughts, and behavior related to conflict to evaluate the level of moral reasoning.  Students may have different evaluations depending on their analyses of the evidence.
Students should be prepared to defend their answers and share their explanations with the class. (RI.9-10.2.)
1. Based on their evaluations of the character’s level of moral reasoning in the text, the students will create plausible life conflicts/experiences that would motivate the character to a higher level of moral reasoning. Students will create through Edmodo or another site of the teacher’s choosing a page depicting the life of one of the main characters at the time of the novel or in his adult years. The page will include pictures, wall comments, status information, basic information, and any additional information that the teacher and/or student deems to be necessary.  The students will create a Social Networking page that depicts the new experiences and illustrates whether or not the character is now motivated to reason and act on a higher level. Based on Kohlberg’s theory, the character may also make decisions that do not show any further moral development, and that also will be communicated through the character’s Social Networking page.

· NOTE:  At this time, the teacher may choose to review the concept of static and dynamic characters.  Determining that a character is static or dynamic may influence the student’s decision to depict further moral development.  However, the students may still decide to show growth/no growth regardless of type.  

1. Students should brainstorm, draft, revise, and edit the Social Networking page in order to produce a final copy that they will present to the class. The teacher may have students brainstorm using a printable Facebook template. (RL.9-10.2.) (RL.9-10.3) (W.9-10.4.) (W.9-10.5) (W.9-10.6) (SL.9-10.5) (L.9-10.1) (L.9-10.2)

1. Students will present the Social Networking page to the class. (SL.9-10.4) (SL.9-10.5)









Resource Sheet 1.  Kohlberg’s Levels of Moral Reasoning

	Level I: Pre-Conventional (Most Children)

	
	Focus
	Motivation
	Reasoning

	Stage 1
	Self
(physical needs)
	Avoid punishment
	I won’t do that so I won’t get a “time out.”

	Stage 2
	Self
Others 

	Satisfy needs
“fair share” 
	If I do that I will get a candy. 
If “you scratch my back, I’ll scratch yours.”

	Level II:  Conventional  (Most Adults)

	
	Focus
	Motivation
	Reasoning

	Stage 3
	Others
(individuals)

	Earn approval 
	I will do what makes me look good.  I want to be seen as nice.

	Stage 4
	Others
(society and authority)
	Do your duty
Obey authority
	I will follow the rules because it maintains order.

	Level III.  Post-Conventional, Principled (Minority of Adults)

	
	Focus
	Motivation
	Reasoning

	Stage 5
	Law

(concrete)
	Maintain individual rights agreed upon by society
	We must develop laws that maintain social welfare 
(The American Constitution)

	Stage 6
	Principles of conscience

(abstract)
	Maintain personal integrity consistent with principles of justice, equality, etc.
	I must disregard the law if it is inconsistent with my moral principles 
(Martin Luther King, Jr.).
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