Grade 10 Advanced/Gifted and Talented (GT) English Language Arts
Unit Title: The Concept of Diversity in World Literature: 
Lesson Seed 8.  Nonfiction Close Reading     Length: 1 Day

	Lesson Overview

	
Students will conduct a close reading of an assigned section of an Achebe’s essay, “An Image of Africa.” Each student will explain his or her assigned “expert” section of the essay to a jigsaw group. Students will then compare Achebe’s voice in the novel to that in the essay and analyze how the change in voice between the two works develops the ethos, logos, and pathos of his argument in the essay.


	Teacher Planning, Preparation, and Materials

	
INTRODUCTION:  
This lesson models instructional approaches for differentiating the CCSS for advanced/gifted and talented students. Gifted and talented students are defined in Maryland law as having outstanding talent and performing, or showing the potential for performing, at remarkably high levels when compared with their peers (§8-201). State regulations require local school systems to provide different services beyond the regular program in order to develop gifted and talented students’ potential.   Appropriately differentiated programs and services will accelerate, enrich, and extend instructional content, strategies, and products to apply learning (COMAR 13A.04.07 §03). 

· Differentiate the Content, Process, and Product for Advanced / Gifted and Talented (GT) Learners
	Content refers to the key concepts of the curriculum; what students should know, understand, and be able to do.

	Content Differentiation for GT learners
The goal is an optimal match: Each student is challenged at a level just beyond the comfort zone.    Pre-assess students’ readiness to determine the appropriate starting point. Implement strategies for acceleration: Use more complex texts and materials, above grade-level standards, compacting; or move grade level content to an earlier grade. Implement strategies for enrichment/extension: Use overarching concepts, interdisciplinary connections, the study of differing perspectives, and exploration of patterns/relationships. 
	Content Differentiation in this Lesson:
· use of accelerated text: Chinua Achebe’s essay "An Image of Africa: Racism in Conrad's Heart of Darkness"
· connections between Achebe’s critical essay, Things Fall Apart, and Conrad’s Heart of Darkness


	Process refers to how students make sense of information. The teacher designs instructional activities that make learning meaningful to students based on their readiness levels, interests, or learning styles.  

	Process Differentiation for GT Learners
Instructional processes incorporate flexible pacing and opportunities to engage in advanced problem-solving characteristic of professionals in the field. Activities focus on the higher level of each continuum: from simple to complex; from more practice to less repetition; and from dependent to independent   Activities deepen understanding through authentic inquiry, research, and creative production.  
	Process Differentiation in this Lesson: 
· use of SOAPSTone strategy to analyze complex text
· use of jigsaw collaboration strategy to synthesize meaning of whole text from “chunks”
· higher-level questioning and graphic organizers to analyze text 
· use of close reading strategies to independently analyze complex text

	Products are culminating experiences that cause students to rethink, use, and extend what they have learned over a period of time.  

	Product Differentiation for GT Learners
Differentiated products or performance tasks require students to apply learning meaningfully to complex, authentic tasks that model the real-world application of knowledge characteristic of professionals in the field. Products have an authentic purpose and audience, and students participate in goal-setting, planning, and self-monitoring.  
	Product Differentiation in this Lesson:
· application of essential questions to a text representing cultural experiences outside of the United States 
· synthesis of multiple literary and non-literary texts to answer essential questions


 
· Apply the CCSS triangle for text complexity and the Maryland Qualitative and Reader and Task tools to determine appropriate placement. Text Complexity:  The novel Things Fall Apart is easily accessible for all readers, with a Lexile score of 8.9. This simplicity is offset by the concepts presented in the intertwined narratives: prejudice, internal conflict, historical context, and societal influence. It presents a morally complex story written post-colonial Africa but set at the start of British colonialism.  The Achebe essay "An Image of Africa: Racism in Conrad's Heart of Darkness" (1440L) provides opportunity for active discussion of the issues in the novel from many points of view, as well as practice with close reading of complex literary nonfiction.

· Materials:
Chinua Achebe’s novel Things Fall Apart
Chinua Achebe’s essay "An Image of Africa: Racism in Conrad's Heart of Darkness"
http://kirbyk.net/hod/image.of.africa.html

· Plan with UDL in mind:  This lesson applies the Universal Design for Learning Guidelines to remove barriers for advanced/gifted and talented students.  In particular, the lesson addresses
I.  Multiple Means of Representation 
3.1 activate or supply background knowledge
3.2 Highlight patterns, critical features, big ideas, and relationships
3.4 Maximize transfer and generalization
             II. Multiple Means of Action and Expression
5.2 Use multiple tools for construction and composition
6.3 Facilitate managing information and resources
6.4 Enhance capacity for monitoring progress
             III.  Multiple Means of Engagement
7.1 Optimize individual choice and autonomy
7.2 Optimize relevance, value, and authenticity
8.2 Vary demand and resources to optimize challenge
9.1 Promote expectations and beliefs that optimize motivation
9.3 Develop self-assessment and reflection

For more information about how UDL addresses the needs of gifted learners, go to http://www.udlcenter.org/screening_room/udlcenter/guidelines 

· Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.

IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.


	Essential Question

	[bookmark: _GoBack]How does literature convey culture?
What is universal across cultures?

	Unit Standards Applicable to This Lesson

	
Reading Literature
[bookmark: rl-9-10-1]RL.9-10.1. Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. 
[bookmark: rl-9-10-2]RL.9-10.2. Determine a theme or central idea of a text and analyze in detail its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.
[bookmark: rl-9-10-3]RL.9-10.3. Analyze how complex characters (e.g., those with multiple or conflicting motivations) develop over the course of a text, interact with other characters, and advance the plot or develop the theme.
[bookmark: rl-9-10-4]RL.9-10.4. Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how the language evokes a sense of time and place; how it sets a formal or informal tone).
[bookmark: rl-9-10-6]RL.9-10.6. Analyze a particular point of view or cultural experience reflected in a work of literature from outside the United States, drawing on a wide reading of world literature. 

Writing
[bookmark: w-9-10-2][bookmark: w-9-10-3]W.9-10.2. Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content. 
[bookmark: w-9-10-4]W.9-10.4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.)
[bookmark: w-9-10-9]W.9-10.9. Draw evidence from literary or informational texts to support analysis, reflection, and research. 
[bookmark: w-9-10-10]W.9-10.10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.

Speaking and Listening
[bookmark: sl-9-10-1]SL.9-10.1. Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
[bookmark: sl-9-10-3]SL.9-10.3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, identifying any fallacious reasoning or exaggerated or distorted evidence.


	Lesson Procedure

	
Suggested Instructional Activities

1. Introduce Joseph Conrad and his work, Heart of Darkness (great resource: http://www.quixoticpedagogue.org/works/hodtfa  and explain that these two texts are considered classic foils and often compared and contrasted. Explain that the students should be thinking, as they work and learn more about Conrad and Achebe, about how and why Achebe’s work is in opposition to Conrad’s. (These points also may be left more open-ended for student discovery depending on the time allotted for this lesson.) Play the NPR interview  where Achebe discusses Conrad’s work to set the tone for the reading (this could be used as an extension activity if time is short). (RL.9-10.1,2,4,6)

 2. Review the elements of an author’s voice (syntax, diction, tone, etc.) as needed. 

3. Divide the class into groups and give each group a section of Achebe’s essay. Each small group will conduct a close reading of their section looking at Achebe’s use of language and how it works to achieve his argument. The teacher may wish to include a set of text dependent questions for each chapter, or since this is not the first close reading activity in this unit, perhaps a general graphic organizer or tool such as SOAPStone which focuses students to critical aspects of text may be suitable. The questioning should hone in on Achebe’s use of language and how this works to achieve his argument. Text-dependent questions will look like:
· What are the two anecdotes recounted by Achebe in the first few paragraphs of the essay? What do these anecdotes illuminate about the author’s purpose by paragraph 6?
· What is the effect of the use of the word “tribesman” in paragraph 4? What irony is Achebe achieving with that diction?
· What does Achebe mean by “…in Western psychology to set up Africa as a foil to Europe, as a place of negations…” in paragraph 6? What are “foils”; how/why/to what end does Achebe believe that Europeans have set up Africa as such?
· When Achebe introduces Heart of Darkness in paragraph 7, how does the work fit in to the African/European argument as Achebe sees it? 
(RI.9-10.1,3,4,5,6)

4. As an extension activity: depending on class size and number of groups, one or two groups may be assigned excerpts of Conrad’s Heart of Darkness by chapter (as well http://www.enotes.com/heart-of-darkness-text/), or all groups could rotate through excerpts from the text in a station. Additionally, if the teacher wishes to utilize a computer station, the linked Heart of Darkness text has interactive vocabulary which could be used as an enrichment activity for this lesson. This lesson can be completed without the additional study of the Conrad text, the Achebe essay works as a stand-alone; however, if time allows students to read and analyze more of the Conrad text, students can organize a comparison of Things Fall Apart and Heart of Darkness in which they ultimately decide to what degree Things Fall Apart is a response to Heart of Darkness. (RI.9-10.1,2.4.6)

5. Once students have become sufficient “experts” in each section of the text, students should move into Jigsaw groups so as to share the information each group has gleaned. Students should have an annotated section of text as well as either a SOAPStone graphic organizer or completed list of text-dependent questions to share and later to be assessed by the teacher. An example is included below. (SL.9-10.1,4)

Who is the Speaker?
The voice that tells the story. Before students begin to write, they must decide whose voice is going to be heard. Whether this voice belongs to a fictional character or to the writers themselves, students should determine how to insert and develop those attributes of the speaker that will influence the perceived meaning of the piece. 

What is the Occasion?
The time and the place of the piece; the context that prompted the writing. Writing does not occur in a vacuum. All writers are influenced by the larger occasion: an environment of ideas, attitudes, and emotions that swirl around a broad issue. Then there is the immediate occasion: an event or situation that catches the writer's attention and triggers a response. 

Who is the Audience? 
The group of readers to whom this piece is directed. As they begin to write, students must determine who the audience is that they intend to address. It may be one person or a specific group. This choice of audience will affect how and why students write a particular text. 

What is the Purpose?
The reason behind the text. Students need to consider the purpose of the text in order to develop the thesis or the argument and its logic. They should ask themselves, "What do I want my audience to think or do as a result of reading my text?" 

What is the Subject? 
Students should be able to state the subject in a few words or phrases. This step helps them to focus on the intended task throughout the writing process. 

What is the Tone?
The attitude of the author. The spoken word can convey the speaker's attitude and thus help to impart meaning through tone of voice. With the written word, it is tone that extends meaning beyond the literal, and students must learn to convey this tone in their diction (choice of words), syntax (sentence construction), and imagery (metaphors, similes, and other types of figurative language). The ability to manage tone is one of the best indicators of a sophisticated writer. 

In an effort to introduce this strategy into the classroom, the College Board created a one-day professional development workshop for language arts teachers in grades 6-12. Pre-AP: Strategies in English -- Writing Tactics Using SOAPSTone addresses three types of writing: narrative, persuasive, and analytical, using material in a sequence that reflects the degree of difficulty in thinking and composition associated with each. The general format of this workshop is first to take participants through the same process students would use in analyzing examples of texts by professional writers and then in discovering and discussing the elements peculiar to each type. 

Then, after dissecting each model, students are given a prompt for a composition of their own. Before they begin, however, they must complete a SOAPSTone. The following example -- in essence, simply a slightly blunter and swifter application of the SOAPSTone category descriptions given above -- precedes the argument writing assignment: 

Who is the Speaker? 
(Who are you? What details will you reveal? Why is it important that the audience know who you are?) 
What is the Occasion?
(How does your knowledge of the larger occasion and the immediate occasion affect what you are writing about?)
Who is the Audience?
(What are the characteristics of this group? How are they related to you? Why are you addressing them?)
What is the Purpose?
(Explain to yourself what you hope to accomplish by this expression of opinion. How would you like your audience to respond?)
What is the Subject?
(Just a few words. What are you talking about?)
What is the Tone?)
(What attitude[s] do you want your audience to feel? How will your attitude[s] enhance the effectiveness of your piece? Choose a few words or phrases that will reflect a particular attitude.) 

Now, before students begin to write their essays, review responses to the SOAPSTone questions. By the time students have finished answering the SOAPSTone questions, they will have an outline of what they think, where they are going with their ideas, and why they are writing. 

6. Students should return to the full-class setting where a teacher-led discussion should illuminate the key ideas about Achebe’s argument against Conrad and European racism in regard to Africa. 
· Discuss what makes rhetoric effective. The first thing necessary for this analysis is to find the author’s purpose. In this essay, Achebe is angry. He is angry that the idea persists into the contemporary mindset that African “history” does not exist because Africans were “savages” until colonized by Europeans. Achebe is pointing toward Conrad as a very specific example of this type of thinking. 
· Once the purpose has been ascertained, students should set about the business of establishing how Conrad achieves this purpose. They should start with the notes they have from the close reading, then look back at the text to figure out how Conrad uses language to prove his thesis. For example, a student would note that Conrad uses short, choppy (sometimes fragmented) sentences at several points in the essay. The syntax of these sentences reflect his frustration and anger.
· In this way, students should build an analysis of Achebe’s diction, syntax, tone, etc. 
· A further explanation of the rhetorical triangle is included, as are additional resources. (RI.9-10.1,2,3,5,6)

7. Send the students back to their original groups where they will collaboratively respond to the following prompt: “Write a collaborative response in which you describe how the change in voice between the novel Things Fall Apart and the essay makes his argument rhetorically effective. Also consider what the implications of this lesson are on Achebe’s purpose in writing the novel Things Fall Apart.” (W.9-10.2,9,10)



A Review of The Rhetorical Triangle:
Understanding and Using Logos, Ethos, and Pathos

Logos, ethos, and pathos are important components of all writing. By learning to recognize logos, ethos, and pathos in the writing of others and in our own writing, we can create texts that appeal to readers on many different levels. Aristotle taught that a speaker’s ability to persuade an audience is based on how well the speaker appeals to that audience in three different areas: logos, ethos, and pathos. Considered together, these appeals form what later rhetoricians have called the rhetorical triangle.

Logos appeals to reason. Logos can also be thought of as the text of the argument, as well as how well a writer has argued his/her point.

Ethos appeals to the writer’s character. Ethos can also be thought of as the role of the writer in the argument, and how credible his/her argument is.

Pathos appeals to the emotions and the sympathetic imagination, as well as to beliefs and values. Pathos can also be thought of as the role of the audience in the argument.

The rhetorical triangle is typically represented by an equilateral triangle, suggesting that logos, ethos, and pathos should be balanced within a text. However, which aspect(s) of the rhetorical triangle you favor in your writing depends on both the audience and the purpose of that writing. 

Questions to help you recognize and utilize logos, ethos, and pathos
The following questions can be used in two ways, both to think about how you are using logos, ethos, and pathos in your writing, and also to assess how other writers use them in their writing.

Logos:
 Is the thesis clear and specific? 
 Is the thesis supported by strong reasons and credible evidence?
 Is the argument logical and arranged in a well-reasoned order?

Ethos:
 What are the writer’s qualifications? How has the writer connected him/herself to the topic being discussed?
 Does the writer demonstrate respect for multiple viewpoints by using sources in the text?
 Are sources credible? Are sources documented appropriately?
 Does the writer use a tone that is suitable for the audience/purpose? Is the diction (word choice) used appropriate for the audience/purpose?
 Is the document presented in a polished and professional manner?

Pathos:
 Are vivid examples, details and images used to engage the reader’s emotions and imagination?
 Does the writer appeal to the values and beliefs of the reader by using examples readers can relate to or care about?

While the above questions can help you identify or utilize logos, ethos, and pathos in writing, it is important to remember that sometimes a particular aspect of a text will represent more than one of these appeals. For example, using credible sources could be considered both logos and ethos, as the sources help support the logic or reasoning of the text, and they also help portray the writer as thoughtful and engaged with the topic. This overlap reminds us how these appeals work together to create effective writing.
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