Grade: 10 Advanced/Gifted and Talented (GT) English Language Arts
  Unit Title: The Concept of Diversity in World Literature
Lesson Seed 7.  Cultural Commentary        Length: 5 Days

	Lesson Overview

	
Students will complete their annotated bibliographies from the research assignment in Lesson Seed 3. They will work in Expert groups to connect a specific topic from the research project to the text.  Each group will explain in a collaborative, multimedia presentation how Achebe portrays this aspect of culture and/or history in the novel.  Students will use this information to compose a response to the question, “In what ways does Achebe use literature as a means to express and comment on culture and history?”


	Teacher Planning, Preparation, and Materials

	
INTRODUCTION:  
This lesson models instructional approaches for differentiating the CCSS for advanced/gifted and talented students. Gifted and talented students are defined in Maryland law as having outstanding talent and performing, or showing the potential for performing, at remarkably high levels when compared with their peers (§8-201). State regulations require local school systems to provide different services beyond the regular program in order to develop gifted and talented students’ potential.   Appropriately differentiated programs and services will accelerate, enrich, and extend instructional content, strategies, and products to apply learning (COMAR 13A.04.07 §03). 

· Differentiate the Content, Process, and Product for Advanced / Gifted and Talented (GT) Learners
	Content refers to the key concepts of the curriculum; what students should know, understand, and be able to do.

	Content Differentiation for GT learners
The goal is an optimal match: Each student is challenged at a level just beyond the comfort zone.    Pre-assess students’ readiness to determine the appropriate starting point. Implement strategies for acceleration: Use more complex texts and materials, above grade-level standards, compacting; or move grade level content to an earlier grade. Implement strategies for enrichment/extension: Use overarching concepts, interdisciplinary connections, the study of differing perspectives, and exploration of patterns/relationships. 
	Content Differentiation in this Lesson:
· development of key understandings through synthesis of ideas from original research and textual support


	Process refers to how students make sense of information. The teacher designs instructional activities that make learning meaningful to students based on their readiness levels, interests, or learning styles.  

	Process Differentiation for GT Learners
Instructional processes incorporate flexible pacing and opportunities to engage in advanced problem-solving characteristic of professionals in the field. Activities focus on the higher level of each continuum: from simple to complex; from more practice to less repetition; and from dependent to independent   Activities deepen understanding through authentic inquiry, research, and creative production.  
	Process Differentiation in this Lesson: 
· use of various collaboration strategies to synthesize meaning of original research and text

	Products are culminating experiences that cause students to rethink, use, and extend what they have learned over a period of time.  

	Product Differentiation for GT Learners
Differentiated products or performance tasks require students to apply learning meaningfully to complex, authentic tasks that model the real-world application of knowledge characteristic of professionals in the field. Products have an authentic purpose and audience, and students participate in goal-setting, planning, and self-monitoring.  
	Product Differentiation in this Lesson:
· composition of an annotated bibliography and a collaborative multimedia presentation in order to duplicate the professional practices of an ethnographer


 
· Materials:
            Scoring rubric
[bookmark: _GoBack]            Presentation hardware such a projector, Smartboard, or ELMO

· Plan with UDL in mind:  This lesson applies the Universal Design for Learning Guidelines to remove barriers for advanced/gifted and talented students.   In particular, the lesson addresses
I.  Multiple Means of Representation 
3.1 activate or supply background knowledge
3.2 Highlight patterns, critical features, big ideas, and relationships
3.4 Maximize transfer and generalization
             II. Multiple Means of Action and Expression
5.2 Use multiple tools for construction and composition
6.3 Facilitate managing information and resources
6.4 Enhance capacity for monitoring progress
             III.  Multiple Means of Engagement
7.1 Optimize individual choice and autonomy
7.2 Optimize relevance, value, and authenticity
8.2 Vary demand and resources to optimize challenge
9.1 Promote expectations and beliefs that optimize motivation
9.3 Develop self-assessment and reflection

For more information about how UDL addresses the needs of gifted learners, go to http://www.udlcenter.org/screening_room/udlcenter/guidelines 

· Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.

IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.


	Essential Question

	How does literature convey culture?
What is universal across cultures?

	Unit Standards Applicable to This Lesson

	
Reading Informational Text
RI.9-10.7. Analyze various accounts of a subject told in different mediums (e.g., a person’s life story in both print and multimedia), determining which details are emphasized in each account.
 
Writing
[bookmark: w-9-10-3]W.9-10.2. Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content.
a. Introduce a topic; organize complex ideas, concepts, and information to make important connections and distinctions; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to
aiding comprehension.
b. Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.
d. Use precise language and domain-specific vocabulary to manage the complexity of the topic.
e. Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.
W.9-10.6. Use technology, including the Internet, to produce, publish, and update individual or shared writing products, taking advantage of technology’s capacity to link to other information and to display information flexibly and dynamically.
W.9-10.7. Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.
W.9-10.8. Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the usefulness of each source in answering the research question; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and following a standard format for citation.
W.9-10.9. Draw evidence from literary or informational texts to support analysis, reflection, and research. 

Speaking and Listening
[bookmark: sl-9-10-1]SL.9-10.1. Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
· Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.
· Work with peers to set rules for collegial discussions and decision-making (e.g., informal consensus, taking votes on key issues, presentation of alternate views), clear goals and deadlines, and individual roles as needed.
· Propel conversations by posing and responding to questions that relate the current discussion to broader themes or larger ideas; actively incorporate others into the discussion; and clarify, verify, or challenge ideas and conclusions.
· Respond thoughtfully to diverse perspectives, summarize points of agreement and disagreement, and, when warranted, qualify or justify their own views and understanding and make new connections in light of the evidence and reasoning presented.
SL.9-10.2. Integrate multiple sources of information presented in diverse media or formats (e.g., visually, quantitatively, orally) evaluating the credibility and accuracy of each source. 
SL.9-10.4. Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning and the organization, development, substance, and style are appropriate to purpose, audience, and task.
SL.9-10.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to enhance understanding of findings, reasoning, and evidence and to add interest.

Language
L.9-10.3. Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully when reading or listening.
· Write and edit work so that it conforms to the guidelines in a style manual (e.g., MLA Handbook, Turabian’s Manual for Writers) appropriate for the discipline and writing type.
L.9-10.6. Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and listening at the college and career readiness level; demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or expression.


	Lesson Procedure

	
Suggested Instructional Activities

1. Revisit the students’ annotated bibliographies which should be complete at this point in the unit. Show student examples on an LCD projector or SmartBoard or distribute paper copies. Lead a discussion of how the individual sources are grouped together to focus a research topic. This discussion should reinforce the need for a well annotated list of sources. (SL.9-10.1) 

2. Have students analyze their own set of annotated bibliographies and determine which sources could be grouped into different main topics (this could be accomplished individually or in small groups).

3. Divide the class into “expert groups” and will assign each group a specific aspect of Igbo culture (agriculture, leadership, religion, festivals/rituals, medicine, etc.). The students in each group will collaborate utilizing their annotated bibliographies to narrow their sources to their focused topic and develop a group list. All students who researched similar topics should group together to discuss the ties between their research and the novel. (SL9-10.2, RI.9-10.7)

4. Students will analyze the ways in which Achebe portrays this particular aspect of culture and connect their research findings to Achebe’s work. The teacher will ask the students to evaluate:
· How is this particular aspect of culture integral to the Igbo way of life?
· How does Achebe represent it in the novel?
· How does Achebe use tone, imagery, characterization, plot elements (etc.) to convey  cultural elements?
· How did your research illuminate this topic? What did you find that supports or contradicts Achebe’s portrayal of the Igbo society?
· What larger social commentary is Achebe portraying?
(RL.9-10.1,2,5,9,10, W.9-10.2,7,10)

5. Have students develop a collaborative, multimedia presentation in which they respond to the question, “In what ways does Achebe use literature as a means to express and comment on culture and history? Connect your ethnographic research findings to the novel.”(SL.9-10.5, W.9-10.8)
· Process checklist: 
· Individuals should all have completed annotated bibliographies
· Expert groups are working through the above five questions which will lead them to the ultimate question to be addressed by their project: “In what ways does Achebe use literature as a means to express and comment on culture and history? Connect your ethnographic research findings to the novel.”
· The group will put the information they have found and conclusions they have drawn in a collaborative, multi-media presentation. This presentation should involve: text, graphics, photos, and video clips as appropriate.

6. The Expert Ethnographer groups will present their findings, and the other groups will record the information from each presentation. This activity can be posed as an ethnographic symposium where research groups are presenting their findings. (SL 9-10.4, L.9-10.1,6, W.9-10.6)

7. The students will add to their annotated bibliographies at this point. The finalized bibliographies will serve their final purpose in the culminating project at the end of the unit. (W.9-10.9)

8. The students will take notes as they listen to the presentations of the other groups. These notes can be accumulated on graphic organizers (some samples are linked in the materials section). The notes should become a part of each student’s portfolio collection to be assessed by the teacher. (RI. 9-10.2, SL.9-10.1)  

9. Individually, the students will have a collection of notes from each of the presentations as well as their own group’s annotated bibliography, project, and reflections. This is a lot of information; all of it will be useful in the final assessment of this unit. All information should be collected in an Achebe portfolio; the final piece being an individual essay which synthesizes the information presented by the other groups with the individual student’s research. (W.9-10.9)






		
Multimedia Project : Things Fall Apart

Teacher Name: 

Student Name:     ________________________________________






	CATEGORY
	4
	3
	2
	1

	Sources
	Source information collected for all graphics, facts and quotes. All documented in desired MLA format.
	Source information collected for all graphics, facts and quotes. Most documented in desired MLA format.
	Source information collected for graphics, facts and quotes, but not documented in desired format.
	Very little or no source information was collected.

	Content
	Covers topic in-depth with details and examples. Subject knowledge is excellent.
	Includes essential knowledge about the topic. Subject knowledge appears to be good.
	Includes essential information about the topic but there are 1-2 factual errors.
	Content is minimal OR there are several factual errors.

	Mechanics
	No misspellings or grammatical errors.
	Three or fewer misspellings and/or mechanical errors.
	Four misspellings and/or grammatical errors.
	More than 4 errors in spelling or grammar.

	Originality
	Product shows a large amount of original thought. Ideas are creative and inventive.
	Product shows some original thought. Work shows new ideas and insights.
	Uses other people's ideas (giving them credit), but there is little evidence of original thinking.
	Uses other people's ideas, but does not give them credit.

	Organization
	Content is well organized using headings or bulleted lists to group related material.
	Uses headings or bulleted lists to organize, but the overall organization of topics appears flawed.
	Content is logically organized for the most part.
	There was no clear or logical organizational structure, just lots of facts.

	Workload
	The workload is divided and shared equally by all team members.
	The workload is divided and shared fairly by all team members, though workloads may vary from person to person.
	The workload was divided, but one person in the group is viewed as not doing his/her fair share of the work.
	The workload was not divided OR several people in the group are viewed as not doing their fair share of the work.

	Oral Presentation
	Interesting, well-rehearsed with smooth delivery that holds audience attention.
	Relatively interesting, rehearsed with a fairly smooth delivery that usually holds audience attention.
	Delivery not smooth, but able to hold audience attention most of the time.
	Delivery not smooth and audience attention lost.

	Attractiveness
	Makes excellent use of font, color, graphics, effects, etc. to enhance the presentation.
	Makes good use of font, color, graphics, effects, etc. to enhance to presentation.
	Makes use of font, color, graphics, effects, etc. but occasionally these detract from the presentation content.
	Use of font, color, graphics, effects etc. but these often distract from the presentation content.
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