Grade 10 Advanced/Gifted and Talented (GT) English Language Arts
Unit Title: The Concept of Diversity in World Literature
Lesson Seed 5. The Tragic Hero     Length: 2 Days

	Lesson Overview

	
Students will review the universal nature of archetypes across culture and history to make connections between understanding archetypes and accessing meaning in works of literature from other cultures. Students will develop the concept of tragic hero as an archetype and apply it in a close reading of Sylvia Plath’s “Colossus.”  In a collaborative response, students will analyze the poem using the archetype of the tragic hero in order to argue whether a tragic persona is present in both the poem and TFA. Students will compose an essay which argues whether identifying a tragic hero should be based on an archetypal/universal definition or one that is more specific to the morals and values of a specific culture and time period.


	Teacher Planning, Preparation, and Materials

	
INTRODUCTION:  
This lesson models instructional approaches for differentiating the CCSS for advanced/gifted and talented students. Gifted and talented students are defined in Maryland law as having outstanding talent and performing, or showing the potential for performing, at remarkably high levels when compared with their peers (§8-201). State regulations require local school systems to provide different services beyond the regular program in order to develop gifted and talented students’ potential.   Appropriately differentiated programs and services will accelerate, enrich, and extend instructional content, strategies, and products to apply learning (COMAR 13A.04.07 §03). 

· Differentiate the Content, Process, and Product for Advanced / Gifted and Talented (GT) Learners
	Content refers to the key concepts of the curriculum; what students should know, understand, and be able to do.

	Content Differentiation for GT learners
The goal is an optimal match: Each student is challenged at a level just beyond the comfort zone.    Pre-assess students’ readiness to determine the appropriate starting point. Implement strategies for acceleration: Use more complex texts and materials, above grade-level standards, compacting; or move grade level content to an earlier grade. Implement strategies for enrichment/extension: Use overarching concepts, interdisciplinary connections, the study of differing perspectives, and exploration of patterns/relationships. 
	Content Differentiation in this Lesson:
· accelerated text, Sylvia Plath’s “Colossus”
· Connections between novel, poem, and unit essential questions

	Process refers to how students make sense of information. The teacher designs instructional activities that make learning meaningful to students based on their readiness levels, interests, or learning styles.  

	Process Differentiation for GT Learners
Instructional processes incorporate flexible pacing and opportunities to engage in advanced problem-solving characteristic of professionals in the field. Activities focus on the higher level of each continuum: from simple to complex; from more practice to less repetition; and from dependent to independent   Activities deepen understanding through authentic inquiry, research, and creative production.  
	Process Differentiation in this Lesson: 
· use of Jigsaw method to analyze character of Okonkwo
· use of close reading strategies to independently analyze complex text

	Products are culminating experiences that cause students to rethink, use, and extend what they have learned over a period of time.  

	Product Differentiation for GT Learners
Differentiated products or performance tasks require students to apply learning meaningfully to complex, authentic tasks that model the real-world application of knowledge characteristic of professionals in the field. Products have an authentic purpose and audience, and students participate in goal-setting, planning, and self-monitoring.  
	Product Differentiation in this Lesson:
· extend understanding to analyze a modern figure in order to determine if he or she fits the tragic hero archetype
· assume role of a literary critic in order to compose an argument 


 
· Apply the CCSS triangle for text complexity and the Maryland Qualitative and Reader and Task tools to determine appropriate placement. Text Complexity:  The novel Things Fall Apart is easily accessible for all readers, with a Lexile score of 890. This simplicity is offset by the concepts presented in the intertwined narratives: prejudice, internal conflict, historical context, and societal influence. It presents a morally complex story written during post-colonial Africa but set at the start of British colonialism. The Plath poem, "Colossus" (1140L) provides opportunity to engage with complex text as well as for application of the concept of a tragic hero to an additional text. 

· Materials:
           Things Fall Apart by Chinua Achebe
          “Colossus” by Sylvia Plath
          Resource Sheet 1, “The Greek Conception of Tragedy” or other reference material on classic Greek     
                tragedy
[bookmark: _GoBack]           Resource Sheet 2, “A Close Reading of Sylvia Plath’s ‘Colossus’” 
            Literary criticism of “Colossus” such as that found at    
                 http://www.english.illinois.edu/maps/poets/m_r/plath/colossus.htm
           “Literary Criticism: Interpretations of Okonkwo’s Death in Things Fall Apart” (below) or access to other     
                 sources of literary criticism
            Alternative anchor texts: Death of a Salesman by Arthur Miller, The Great Gatsby by F. Scott Fitzgerald

· Plan with UDL in mind:  This lesson applies the Universal Design for Learning Guidelines to remove barriers for advanced/gifted and talented students.   In particular, the lesson addresses
I.  Multiple Means of Representation 
3.1 activate or supply background knowledge
3.2 Highlight patterns, critical features, big ideas, and relationships
3.4 Maximize transfer and generalization
             II. Multiple Means of Action and Expression
5.2 Use multiple tools for construction and composition
6.3 Facilitate managing information and resources
6.4 Enhance capacity for monitoring progress
             III.  Multiple Means of Engagement
7.1 Optimize individual choice and autonomy
7.2 Optimize relevance, value, and authenticity
8.2 Vary demand and resources to optimize challenge
9.1 Promote expectations and beliefs that optimize motivation
9.3 Develop self-assessment and reflection

For more information about how UDL addresses the needs of gifted learners, go to http://www.udlcenter.org/screening_room/udlcenter/guidelines 

· Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.


IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.


	Essential Question

	How does literature convey culture?  
What is universal across cultures?

	Unit Standards Applicable to This Lesson

	
Reading Literature:
· RL.9-10.9. Analyze how an author draws on and transforms source material in a specific work (e.g., how Shakespeare treats a theme or topic from Ovid or the Bible or how a later author draws on a play by Shakespeare).

Reading Informational Text:

Writing:
· [bookmark: w-9-10-1]W.9-10.1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence. 
· Introduce precise claim(s), distinguish the claim(s) from alternate or opposing claims, and create an organization that establishes clear relationships among claim(s), counterclaims, reasons, and evidence.
· Develop claim(s) and counterclaims fairly, supplying evidence for each while pointing out the strengths and limitations of both in a manner that anticipates the audience’s knowledge level and concerns.
· Use words, phrases, and clauses to link the major sections of the text, create cohesion, and clarify the relationships between claim(s) and reasons, between reasons and evidence, and between claim(s) and counterclaims.
· Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.
· Provide a concluding statement or section that follows from and supports the argument presented.

[bookmark: sl-9-10-1]Speaking/Listening
SL.9-10.1. Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
· Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.
· Work with peers to set rules for collegial discussions and decision-making (e.g., informal consensus, taking votes on key issues, presentation of alternate views), clear goals and deadlines, and individual roles as needed.
· Propel conversations by posing and responding to questions that relate the current discussion to broader themes or larger ideas; actively incorporate others into the discussion; and clarify, verify, or challenge ideas and conclusions.
· Respond thoughtfully to diverse perspectives, summarize points of agreement and disagreement, and, when warranted, qualify or justify their own views and understanding and make new connections in light of the evidence and reasoning presented.


	Lesson Procedure

	
Suggested Instructional Activities

1. Have students identify narratives that have tragic endings.  They may consider both literature and cinema.  In small groups, have students generate a list of the common characteristics of tragic narratives. (RL.9-10.2.)

2. Review with students the concept of archetypes. Stress the universal nature of archetypes, specifically across culture and history.  Have students explain how archetypes can help us access meaning in works of literature from other cultures. (RL.9-10.6.)

3. In the same small groups, have students return to their list of tragic narratives and identify characteristics of the tragic hero archetype.  Have groups exchange lists and evaluate the lists for universality. (SL.9-10.1.)

4. Share Aristotle’s definitions of tragic elements in literature such as those found in the attached resource.  Have students analyze their lists to determine which narratives may be defined as tragic based on the Aristotelian definition.  Students should defend their selections and briefly discuss whether modern Western tragic narratives embrace a fundamentally different conception of tragedy than the Greek tradition allows. (RL.9-10.9.)

5. Inform students that they will be reading a poem by Sylvia Plath.  Provide access to biographical material on Plath, specifically her writing career and her relationships with her father and husband, such as that found at:  http://www.poets.org/poet.php/prmPID/11
http://www.english.illinois.edu/maps/poets/m_r/plath/twoviews.htm
http://www.biography.com/people/sylvia-plath-9442550?page=1
http://www.sylviaplath.info/biography.html

6. Present students with an image of a “colossus” – a statue (or person) that is larger than life.  Plath was inspired by the Colossus of Rhodes (an ancient Greek statue, one of the Seven Wonders of the World, which no longer stands) and the painter Georgio de Chirico’s “Enigma of the Oracle.” 
Possible options include:
Depictions of the Colossus of Rhodes: http://2eyeswatching.com/2011/11/25/colossus-of-rhodes/
“Enigma of the Oracle”  – a painting by Georgio de Chirico found on several websites such as: http://www.wikipaintings.org/en/giorgio-de-chirico/the-enigma-of-the-oracle-1910
A photograph of pieces of the Colossus of Constantine: http://no-onions-extra-pickles.com/how-art-history-affects-my-travels/

7. Provide access to background material on the Oresteia (a classical allusion in the poem) (W.9-10.7.) such as that found at:
http://www2.cnr.edu/home/bmcmanus/oresteia.html
http://www.irasov.com/oresteia.htm
http://public.wsu.edu/~hughesc/oresteia_summary.htm
http://www.theatrehistory.com/ancient/bates021b.html

8. Before reading the poem, inform students that they will be participating in a team debate in order to argue whether or not a tragic persona is present in the poem based on their understanding of Aristotle’s definition of tragedy.  Either assign students to opposing sides, or allow them to choose sides after reading the poem. (SL.9-10.1.)
a. You may access debate resources online, such as those found at: http://mdk12.org/share/vsc/diff_strategies/debate.html
http://www.actdu.org.au/archives/actein_site/owndebate.html). 
b. Have students track arguments during the debate using an appropriate graphic organizer (in debate terms, a flowsheet, explained at http://webpages.charter.net/johnprager/IPD/Chapter09.htm). 
c. Remind students before the debate of the distinction among facts, interpretations, and judgments. Encourage students to self-monitor their purposeful use of each.  (SL.9-10.1.) 

9. Have students conduct a close reading of Sylvia Plath’s “Colossus.”  In order to participate in a close reading, students should respond to text-dependent questions such as those you will find in the resource “A Close Reading of Sylvia Plath’s ‘Colossus’” (below). (RL.9-10.9.)

10. Have students analyze literary criticism of the poem in order to gather more evidence to support their claims and point out limitations in counterclaims.  Students may analyze literary criticism such as that found at http://www.english.illinois.edu/maps/poets/m_r/plath/colossus.htm (RI.9-10.4.)

11. Conduct the debate.  Have students evaluate the debate based on whether or not their original positions were swayed by arguments their classmates presented. (SL.9-10.1.)

12. Have students complete a jigsaw discussion to analyze Okonkwo’s demise from other characters’ perspectives in order to determine whether or not he fits the tragic hero archetype. (W.9-10.1.) Inform students that literary critics find this topic very controversial.  Depending on one’s point of view, Okonkwo’s demise may be tragic or not.  One must consider whether his death was due to his own flaws, the colonizers’ usurping of power, or a combination of the two.  In addition, one must consider the implications of categorizing his death as tragic – what does that categorization say about individual responsibility?  The responsibility of the colonizers?  Fate?  The inevitability of history?  The value of ending one’s life versus engaging in continual struggle versus adaptability?
a. Divide students into expert groups.  Have each group analyze Okonkwo’s demise from different points of view: Nwoye, Obierika, Ekwefi, the Reverend James Smith, Mr. Brown, the District Commissioner, or Okonkwo himself.  Students should make inferences about the characters’ points of view using specific support from the text.
b. Each group should determine whether its point of view supports whether or not Okonkwo fits the tragic hero archetype.  Students should use content-specific terminology according to the Aristotelian concept of tragedy and, as noted above, include specific text support to justify their inferences.
c. Create Jigsaw groups which contain a member from each Expert group.  Have the students share their various perspectives in order to gather evidence to support claims for or against the tragic hero archetype as it applies to Okonkwo.  Students may discuss why Okonkwo’s tragic nature is not necessarily clear, and why it is therefore debatable.

13. Have students analyze literary criticism of the novel from different perspectives in order to gather additional evidence to support their claims and point out limitations in counterclaims.  Students may use summarized literary criticism such as that found in the resource below.  Students may find that they want to research these sources further in preparation for their summative assessment. (RI.9-10.4.)

14. Have the class analyze a modern figure to assess whether he or she fits the model of a tragic hero. (SL.9-10.1.)  Options include: 
Richard Nixon: http://www.h-net.org/reviews/showrev.php?id=1509
Marion Jones: http://sports.yahoo.com/news/olympics--olympics-marion-jones-rise-and-fall-played-out-on-biggest-stage.html 
John Edwards: http://www.fayobserver.com/articles/2012/05/08/1174863?sac=
O.J. Simpson: http://articles.latimes.com/1994-06-27/local/me-9031_1_tragic-hero
Joseph McCarthy: http://www.offthegridnews.com/2012/07/06/mccarthyism-reconsidered-the-real-truth-about-joseph-mccarthy-and-his-tireless-campaign-against-international-communism/
Aryton Senna: http://www.f1-grandprixhistory.net/Senna.html

15. Have students take on the role of a literary critic and argue in an essay whether identifying a tragic hero should be based on an archetypal/universal definition or one that is more specific to the morals and values of a specific culture and time period.  Students should use relevant and sufficient evidence based on their analysis of the poem, novel, modern figure, and/or other tragic heroes.  Students may consult their list from the beginning of the lesson. (W.9-10.1)




























Resource Sheet 1
The Greek Conception of Tragedy

TRAGEDY: A serious play in which the chief figures, by some peculiarity of character, pass through a series of misfortunes leading to a final, devastating catastrophe. According to Aristotle, catharsis is the marking feature and ultimate end of any tragedy. He writes in his Poetics (c. 350 BCE): "Tragedy is an imitation of an action that is serious, complete, and of a certain magnitude; . . . through pity [pathos] and fear effecting the proper purgation [catharsis] of these emotions" (Book 6.2). Traditionally, a tragedy is divided into five acts. The first act introduces the characters in a state of happiness, or at the height of their power, influence, or fame. The second act typically introduces a problem or dilemma, which reaches a point of crisis in the third act, but which can still be successfully averted. In the fourth act, the main characters fail to avert or avoid the impending crisis or catastrophe, and this disaster occurs. The fifth act traditionally reveals the grim consequences of that failure. According to Aristotle, tragedy necessarily involves hamartia, catastrophe, hubris, anagnorisis, peripeteia, and catharsis.

CATHARSIS: An emotional discharge that brings about a moral or spiritual renewal or welcome relief from tension and anxiety. According to Aristotle, catharsis is the marking feature and ultimate end of any tragic artistic work. He writes in his Poetics (c. 350 BCE): "Tragedy is an imitation of an action that is serious, complete, and of a certain magnitude; . . . through pity [eleos] and fear [phobos] effecting the proper purgation [catharsis] of these emotions" (Book 6.2).
 
CATASTROPHE: The "turning downward" of the plot in a classical tragedy. By tradition, the catastrophe occurs in the fourth act of the play after the climax.

HAMARTIA: A term from Greek tragedy that literally means "missing the mark." Originally applied to an archer who misses the target, a hamartia came to signify a tragic flaw, especially a misperception, a lack of some important insight, or some blindness that ironically results from one's own strengths and abilities. In Greek tragedy, the protagonist frequently possesses some sort of hamartia that causes catastrophic results after he fails to recognize some fact or truth that could have saved him if he recognized it earlier. The idea of hamartia is often ironic; it frequently implies the very trait that makes the individual noteworthy is what ultimately causes the protagonist's decline into disaster. For instance, for the character of Macbeth, the same ambition that makes him so admired is the trait that also allows Lady Macbeth to lure him to murder and treason. Similarly, what ennobles Brutus is his unstinting love of the Roman Republic, but this same patriotism causes him to kill his best friend, Julius Caesar. These normally positive traits of self-motivation and patriotism caused the two protagonists to "miss the mark" and realize too late the ethical and spiritual consequences of their actions.

HUBRIS: (sometimes spelled Hybris): The Greek term hubris is difficult to translate directly into English. It is a negative term implying both arrogant, excessive self-pride or self-confidence, and also a hamartia, a lack of some important perception or insight due to pride in one's abilities. It is the opposite of the Greek term arête, which implies a humble and constant striving for perfection and self-improvement combined with a realistic awareness that such perfection cannot be reached. As long as an individual strives to do and be the best, that individual has arête. As soon as the individual believes he has actually achieved arête, however, he or she has lost that exalted state and fallen into hubris, unable to recognize personal limitations or the humble need to improve constantly.

ANAGNORISIS: (Greek for "recognition") A term used by Aristotle in the Poetics to describe the moment of tragic recognition in which the protagonist realizes some important fact or insight, especially a truth about himself, human nature, or his situation. Aristotle argues that the ideal moment for anagnorisis in a tragedy is the moment of peripeteia, the reversal of fortune. Critics often claim that the moment of tragic recognition is found within a single line of text, in which the tragic hero admits to his lack of insight or asserts the new truth he recognizes. This passage is often called the "line of tragic recognition."

PERIPETEIA: (Also spelled peripetea, Greek for "sudden change"): The sudden reversal of fortune in a story, play, or any narrative in which there is an observable change in direction. In tragedy, this is often a change from stability and happiness toward the destruction or downfall of the
protagonist.

Copyright Dr. L. Kip Wheeler 1998-2012. Permission is granted for non-profit, educational, and student reproduction.
http://web.cn.edu/kwheeler/lit_terms_T.html


Resource Sheet 2 
A Close Reading of Sylvia Plath’s “Colossus”
	Colossus [1]

I shall never get you put together entirely, [2]
Pieced, glued, and properly jointed.
Mule-bray, pig-grunt and bawdy cackles [3]
Proceed from your great lips.  [4]
It's worse than a barnyard.

Perhaps you consider yourself an oracle,[5]
Mouthpiece of the dead, or of some god or other.
Thirty years now I have labored [6]
To dredge the silt from your throat.
I am none the wiser.

Scaling little ladders with glue pots and pails of Lysol [7]
I crawl like an ant in mourning [8]
Over the weedy acres of your brow 
To mend the immense skull-plates and clear
The bald, white tumuli of your eyes. [9]

A blue sky out of the Oresteia [10]
Arches above us. O father, all by yourself [11]
You are pithy and historical as the Roman Forum. [12]
I open my lunch on a hill of black cypress.
Your fluted bones and acanthine hair are littered [13]


In their old anarchy to the horizon-line.
It would take more than a lightning-stroke
To create such a ruin.
Nights, I squat in the cornucopia [14]
Of your left ear, out of the wind,


Counting the red stars and those of plum-color.
The sun rises under the pillar of your tongue. [15]
My hours are married to shadow.
No longer do I listen for the scrape of a keel
On the blank stones of the landing. [16]

Sylvia Plath
	
1. View images of the Colossus of Rhodes, as well as de Chirico’s “Enigma of the Oracle,” both inspirations for Plath’s poem.  How does this classical allusion affect the tone of the poem?
2.  The poem begins with asserting that the speaker will “never” be able to put the pieces of the colossus together.  As you read the poem, look for scaffolding of the futility of the speaker’s purpose, specifically in line 10 (“I am none the wiser”), 12 and 14 (“I crawl like an ant…to mend the immense skull-plates”), 22-23 (“It would take more than a lighting-stroke/To create such a ruin”), and 28-30 (“My hours are married to shadow./No longer do I listen…”).  How does this building of the tone of futility contribute to the specific theme of the poem?
“You” refers to the colossus.  How can this reference be construed as autobiographical?  Refer to your research.  Could this be a husband-father figure?  A symbolic representation of poetry?  Look for further evidence as you read and analyze the poem.  Your interpretation of this central metaphor will contribute to your analysis of the theme of the poem.
3.  How does this animal and aural imagery affect your visualization of the colossus?  What effect does it have on the tone of dignity that is usually associated with a colossus?
4.  The first body parts of the colossus that the speaker references are the “lips.”  Why might the speaker first describe them as opposed to another body part?  What might they symbolize?  How might this contribute to the building of theme?
5.  How does the allusion to the “oracle” change the tone of the description of the colossus’ utterances?
6. Considering the research you have conducted on Plath’s life, do you think that “30 years” supports or negates an autobiographical reading of the poem?
7.  How does the prosaic inclusion of the cleanser “Lysol” affect the tone of the poem?  When a classic allusion to a colossus is juxtaposed with a 20th century reference to the brand-name of an American household cleaning product, what affect does this dissonance have on the tone of the poem?  How does it contribute to the building of theme?
8.  Consider the simile of the mourning ant – how does this characterization of the speaker contribute to the tone of the poem?  Does this simile add to or detract from a comparison of the speaker to the tragic hero archetype?
9.  “Tumuli” is an allusion to mounds over ancient graves.  How does this metaphor of eyes compared to ancient burial mounds contribute to the theme?  
10.  The “Oresteia” are a trilogy of tragedies by Aeschylus.   Your teacher will provide access to background material for you.  Consider the character Electra, who avenged the murder of her father, Agamemnon   How does this classical allusion affect the tone of the poem?  How does it contribute to the building of theme?
11.  As you considered in question 2, is the direct address to the “father” autobiographical?  What evidence is there for the reference to be to Plath’s actual father?  May the speaker be referring to her husband instead – is he a possible father-figure?  Or is there another interpretation based on your research of Plath’s life?  Perhaps a creative father – poetry itself as “father?”  Which interpretation or multiple interpretations make the most sense as you construct the theme of the poem?
12.  The “Roman Forum” is a classical allusion to the building in which ancient Roman senators debated.  How does this allusion compare to the barnyard comparison in the first stanza?  The oracle comparison in the second stanza?  What effect does this juxtaposition have on your understanding of the theme of the poem?
13.  “Acanthine” is a classical allusion to the tops of Corinthian columns which were decorated in the design of the leaves of a Mediterranean plant.  What effect does the repetition of these classical allusions have on the tone and theme?  Does it contribute to them in an original manner, or emphasize what is already there? 
14.  How does the metaphor of the cornucopia contribute the characterization of the colossus’ ear?  How does this imagery contribute to the tone of the poem?
15.  Why does Plath choose the tongue as the body part to associate with the sunrise?  What effect does this repeated reference to the colossus’ mouth have on the theme of the poem?
16.  Why do you think the speaker has given up on waiting for a boat, presumably with a passenger?  What could the boat symbolize – escape from her fruitless labor?  Depending on your interpretation of what the colossus represents, the boat may symbolize something different.
17.  While Plath uses five-line stanzas, her meter varies and resembles the cadences of spoken English. How does this lack of rigidity affect the tone of the poem?  How does it contribute to the theme? 
18.  Consider the preponderance of classical allusions, including the central metaphor of the colossus (the title, lines 6, 15, 16, 18, 20, 29-30) intertwined with the more prosaic gluing and cleaning (line 11), crawling (line 12), eating lunch (line 19) and squatting (line 24).  In addition, consider the stone imagery (lines 14, 20, 27) versus the nature imagery (lines 3, 9, 13, 15).  How do these juxtapositions influence how you would compare the speaker to the tragic hero archetype?  
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