

Grade 10 Advanced/Gifted and Talented (GT) English Language Arts
Unit Title: The Concept of Diversity in World Literature
Lesson Seed 3. Igbo Culture      1 Day

	Lesson Overview

	
Students will act as ethnographers: They will research aspects of the Igbo culture in order to become experts so as to make informed connections with the novel and ultimately, Achebe’s purpose for writing it.  They will review the unit research assignment, a project that develops an understanding of the cultural and historical elements of the Igbo tribe and Nigeria. This research will span the first half of the unit. Students will brainstorm possible areas for research which will culminate at the end of two weeks in the creation of an annotated bibliography using a collaborative, web-based product.


	Teacher Planning, Preparation, and Materials

	
INTRODUCTION:  
This lesson models instructional approaches for differentiating the CCSS for advanced/gifted and talented students. Gifted and talented students are defined in Maryland law as having outstanding talent and performing, or showing the potential for performing, at remarkably high levels when compared with their peers (§8-201). State regulations require local school systems to provide different services beyond the regular program in order to develop gifted and talented students’ potential.   Appropriately differentiated programs and services will accelerate, enrich, and extend instructional content, strategies, and products to apply learning (COMAR 13A.04.07 §03). 

· Differentiate the Content, Process, and Product for Advanced / Gifted and Talented (GT) Learners
	Content refers to the key concepts of the curriculum; what students should know, understand, and be able to do.

	Content Differentiation for GT learners
The goal is an optimal match: Each student is challenged at a level just beyond the comfort zone.    Pre-assess students’ readiness to determine the appropriate starting point. Implement strategies for acceleration: Use more complex texts and materials, above grade-level standards, compacting; or move grade level content to an earlier grade. Implement strategies for enrichment/extension: Use overarching concepts, interdisciplinary connections, the study of differing perspectives, and exploration of patterns/relationships. 
	Content Differentiation in this Lesson:
· use of college-level research material
· use of visuals, audio readings and interviews, historical background, and modern connections


	Process refers to how students make sense of information. The teacher designs instructional activities that make learning meaningful to students based on their readiness levels, interests, or learning styles.  

	Process Differentiation for GT Learners
Instructional processes incorporate flexible pacing and opportunities to engage in advanced problem-solving characteristic of professionals in the field. Activities focus on the higher level of each continuum: from simple to complex; from more practice to less repetition; and from dependent to independent   Activities deepen understanding through authentic inquiry, research, and creative production.  
	Process Differentiation in this Lesson: 
· independent reading and research
· use of authentic strategies to locate resources to conduct investigation and make connections between essential questions, novel, and research
· higher-level questioning
· use of note-taking strategies to conduct authentic research investigation in the role of ethnographer 

	Products are culminating experiences that cause students to rethink, use, and extend what they have learned over a period of time.  

	Product Differentiation for GT Learners
Differentiated products or performance tasks require students to apply learning meaningfully to complex, authentic tasks that model the real-world application of knowledge characteristic of professionals in the field. Products have an authentic purpose and audience, and students participate in goal-setting, planning, and self-monitoring.  
	Product Differentiation in this Lesson:
· research and connections to text developed over a longer time frame
· composition of an annotated bibliography while acting in the role of ethnographer


 
· Apply the CCSS triangle for text complexity and the Maryland Qualitative and Reader and Task tools to determine appropriate placement. Text Complexity:  Students will engage in an investigation in which they use university-level nonfiction resources.

· Materials:
Things Fall Apart by Chinua Achebe

Print or online materials for research (The links below have a multitude of possible uses: teacher information to help with the developing questions, analyzing the novel, understanding ethnography, creating annotated bibliographies, extension activities, and sites for students to launch their research. 

Chinua Achebe: Things Fall Apart study guide

NPR interviews: http://www.npr.org/search/index.php?searchinput=achebe

Ethnography resource

Annotated Bibliography Samples 
Cornell University Library “How to Prepare and Annotated Bibliography” 
(with annotated bibliography samples) Olinuris.library.cornell.edu/ref/research/skill28.htm

University study guides:
http://www.wmich.edu/dialogues/texts/thingsfallapart.html#dialogues
http://public.wsu.edu/~brians/anglophone/achebe.html

Chinua Achebe's Things Fall Apart: Teaching Through the Novel | EDSITEment

Cultural Links:
http://www.mcc.gov/documents/investmentopps/bom-ghana-eng-yams.pdf
http://www.shikanda.net/topicalities/devisch_divination3.pdf

Visual/multi-media:
TeacherTube Videos - Important Aspects of Things Fall Apart
THINGS FALL APART - Scene 1 - YouTube 
SwissEduc - English - Achebe, Chinua: *1930

Interactive extension activities:
Village of Umuofia Teachers
Village of Umuofia

· Plan with UDL in mind:  This lesson applies the Universal Design for Learning Guidelines to remove barriers for advanced/gifted and talented students.   In particular, the lesson addresses
I.  Multiple Means of Representation 
3.1 activate or supply background knowledge
3.2 Highlight patterns, critical features, big ideas, and relationships
3.4 Maximize transfer and generalization
             II. Multiple Means of Action and Expression
5.2 Use multiple tools for construction and composition
6.3 Facilitate managing information and resources
6.4 Enhance capacity for monitoring progress
             III.  Multiple Means of Engagement
7.1 Optimize individual choice and autonomy
7.2 Optimize relevance, value, and authenticity
8.2 Vary demand and resources to optimize challenge
9.1 Promote expectations and beliefs that optimize motivation
9.3 Develop self-assessment and reflection

For more information about how UDL addresses the needs of gifted learners, go to http://www.udlcenter.org/screening_room/udlcenter/guidelines 

· Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.

IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.



	Essential Question

	How does literature convey culture?
What is universal across cultures?

	Unit Standards Applicable to This Lesson

	
Writing
· [bookmark: w-9-10-6]W.9-10.6. Use technology, including the Internet, to produce, publish, and update individual or shared writing products, taking advantage of technology’s capacity to link to other information and to display information flexibly and dynamically.
· [bookmark: w-9-10-7]W.9-10.7. Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.
· [bookmark: w-9-10-8]W.9-10.8. Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the usefulness of each source in answering the research question; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and following a standard format for citation.
· [bookmark: w-9-10-9]W.9-10.9. Draw evidence from literary or informational texts to support analysis, reflection, and research. 
· Apply grades 9–10 Reading standards to literature (e.g., “Analyze how an author draws on and transforms source material in a specific work [e.g., how Shakespeare treats a theme or topic from Ovid or the Bible or how a later author draws on a play by Shakespeare]”).
· Apply grades 9–10 Reading standards to literary nonfiction (e.g., “Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is valid and the evidence is relevant and sufficient; identify false statements and fallacious reasoning”).
· [bookmark: w-9-10-10]W.9-10.10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.
Language
[bookmark: l-9-10-5]L.9-10.5. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
Interpret figures of speech (e.g., euphemism, oxymoron) in context and analyze their role in the text.
· Analyze nuances in the meaning of words with similar denotations.


	Lesson Procedure

	
1. Introduce the research of the Igbo culture by revisiting the essential questions, “How does literature convey culture?” and “What is universal across cultures?”
1. Explain that all writers live within a culture by which they are influenced, and in Achebe’s case, there are multiple layers. Ideas have been introduced in this unit specific to World Literature—so students need to step out of the culture with which they are familiar and develop a sense about what things generally define a culture inherently different from their own and what completely foreign concepts they may need to understand in order to best connect with the Achebe’s characters and narrative. Students will act as ethnographers: they will research aspects of the Igbo culture in order to become experts so as to make informed connections with the novel. (W.9-10.6, 7, 8, 9, 10)  
1. Introduce the concept of an “annotated bibliography.” Students will keep track of their research and ideas about the Igbo culture, the novel, and Achebe (as well as broader or related ideas such as colonialism, agrarian societies, tragic heroes, etc.) by creating an annotated bibliography. This can be done in a variety of ways depending on teacher comfort/access to technology. This can be as low-tech as a notebook, or as high-tech as a word document, wiki/edmodo/mybigcampus page. Technology allows the creation of these projects to become interactive with the teacher modeling how to search for a reliable primary or secondary document, creating the works cited entry, and making an annotation. Taking the students through the activity step-by-step will be exceedingly helpful. Students have a difficult time distinguishing between reliable and unreliable sources online. So, start with a topic and plug it in the search engine, for example, “yam farming in Africa”; scroll through the extensive list showing students that some results have no real connection, some are not reliable. You should also end up with http://www.mcc.gov/documents/investmentopps/bom-ghana-eng-yams.pdf on your list. Show them this site; go through the information and show them the “.gov” in the web address meaning that it is a government sponsored document. Remind them that, of course, that does not always guarantee that a site is a legitimate research source, but it is much more likely that the information found on a .gov site is factual than, for example, personal opinion blogs. Walk them through some university sites so that they can see how articles associated with university research also are helpful tools. (L.9-10.9) 
1. Lead a brainstorming session (think-pair-share) in which the students come up with a list of possible research topics. The cumulative list should be posted where it can be accessed throughout the rest of the unit. The list should include such things as: agrarian society, colonization, African religion, tribal government, health care/medicine in pre-colonial Africa, etc. 
3. To conduct a “think-pair-share” activity, first have students individually create a list of topics culturally relevant to the novel.
3. Students partner up and discuss what they listed, ideally adding more topics to their list through discussion.
3. Next, have student reconvene into the class where each partner group shares its list with the class.
3. Finally, a class scribe (or the teacher) will create a class list to post in the room. (W9-10.9)

1. Model the creation and purpose of an annotated bibliography. Review of MLA formatting may be necessary. The OWL (online writing lab) at Purdue University is an excellent resource for formatting as well as sample annotated bibliographies http://owl.english.purdue.edu/owl/resource/614/03/ as well as Cornell University Library: Olinuris.library.cornell.edu/ref/research/skill28.htm
Or:

SAMPLE ANNOTATED BIBLIOGRAPHY ENTRY FOR A JOURNAL ARTICLE
IMPORTANT NOTE: These examples use the APA and MLA formats for the journal citations. They are for general guidance only. Standard APA and MLA practice requires double spacing. Due to limitations in the Drupal formatting the exact indentions, the spacing between lines, and the relative font sizes are not rendered properly here. Consult the style manuals for APA and MLA.


Waite, L. J., Goldschneider, F. K., & Witsberger, C. (1986). Nonfamily living and the erosion of traditional family orientations among young adults. American Sociological Review, 51(4), 541-554.
The authors, researchers at the Rand Corporation and Brown University, use data from the National Longitudinal Surveys of Young Women and Young Men to test their hypothesis that nonfamily living by young adults alters their attitudes, values, plans, and expectations, moving them away from their belief in traditional sex roles. They find their hypothesis strongly supported in young females, while the effects were fewer in studies of young males. Increasing the time away from parents before marrying increased individualism, self-sufficiency, and changes in attitudes about families. In contrast, an earlier study by Williams cited below shows no significant gender differences in sex role attitudes as a result of nonfamily living.

Waite, Linda J., Frances Kobrin Goldscheider, and Christina Witsberger. "Nonfamily Living and the Erosion of Traditional Family Orientations Among Young Adults." American Sociological Review 51.4 (1986): 541-554. Print.
The authors, researchers at the Rand Corporation and Brown University, use data from the National Longitudinal Surveys of Young Women and Young Men to test their hypothesis that nonfamily living by young adults alters their attitudes, values, plans, and expectations, moving them away from their belief in traditional sex roles. They find their hypothesis strongly supported in young females, while the effects were fewer in studies of young males. Increasing the time away from parents before marrying increased individualism, self-sufficiency, and changes in attitudes about families. In contrast, an earlier study by Williams cited below shows no significant gender differences in sex role attitudes as a result of nonfamily living.

0. Pull up the site you found earlier when you modeled the search for resources; show the students how to record that source in a works cited list using MLA format.
0. Walk them through an annotation of that source. Have them tell you the important and interesting information that you found together and help them write it in a concise 150-300 word analysis. (W9-10.7,8,10)

1.  Creating an annotated bibliography calls for the application of a variety of intellectual skills: concise exposition (usually 150-300 words), succinct analysis, and informed library research. 
· The student will locate and record citations to print and non-print media that may contain useful information and ideas. 
· The student will briefly examine and review the actual items. Then choose those works that provide a variety of perspectives on the topic. 
· The student will cite the book, article, or document using MLA style. 
· The student will write a concise annotation that summarizes the central theme and scope of the article. Include one or more sentences that (a) evaluate the authority or background of the author, (b) comment on the intended audience, (c) compare or contrast this work with another that has been cited, and (d) explain how this work illuminates the novel (adapted from jfmueller.edu). (W9-10.7,8,10)

1. Model (and then monitor) the creation of the annotated bibliography using a collaborative, web-based product. This could be Edmodo, MyBigCampus, or a variety of other collaborative tools—(Check with your school’s technology coordinator if you are not familiar with web 2.0 tools). (W.9-10.6,8)

1. Have students create at least one entry during class where they are able to collaborate with their classmates and so the instructor can assess student understanding and mastery. Then, the majority of this assignment will completed outside of class with checkpoints (to be established by the instructor, but should be about once a week). At these points, the teacher may choose to use a rubric such as the attached sample. (W.9-10.6,7,8,9,10, L.9-10.3) 




Annotated Bibliography Rubric
 
	 
	10
	8
	6
	4
	Incomplete

	Content
	Your sources are interesting and they are all clearly related to your topic.
	Your sources are interesting and most are clearly related to your topic.
	Your sources cover your topic, but they are less interesting and the relationship to your paper is less clear.
	Few, if any, of your sources are related to your topic.  You seem to have no real interest in your paper.
	 

	Relative Importance to Subject
	You select a variety of research sources that are all written at the appropriate level for this paper’s purpose.  The connection between your sources and your topic are clear;
	You select a variety of research sources & most are written at the appropriate level for this paper’s purpose.  In most cases the connection between your source & the topic is clear.
	The sources you
selected are less varied, but most are written at the appropriate level for this project’s purpose.  At times the connection between the sources and your topic is unclear. 
	You select mostly
one source type (i.e., Internet sites, books, etc.)  Quite often the connection is unclear if there is one at all. 
	 

	Annotation: Includes all 6 points. See
explanation.
	Your annotation follows the 6 points and provides the main conclusions of each source.
 
	You clearly
summarize the main
conclusions of each of your sources and include most of the 6 points for annotations.
 
	You clearly
summarize the main
conclusion of each of your sources, but  fail to include most of the annotation points.
 
	You try to
summarize your
sources, but have
trouble focusing on
the main idea. You
make little or no attempt to include all 6 points for annotations.
	 

	Convention:
Proofreading, Spelling, Grammar, APA Style
	You correctly cite at
least 6 sources
using the MLA style
described in class. Your work in in ABC order and proofread!
 
	You correctly cite at
least 6  sources
using the MLA style
described in class
and there are a few
errors.
 
	You cite less than 6 sources and try to use MLA style described in class, but have some
difficulty.
 
	You cite fewer than
6 sources using
your own citation
style or use MLA style but there are many errors
 
	 

	TOTAL= 60
	     each source    X10
	      each source X8
	    each source X6
	     each source X4
	 



1. [bookmark: _GoBack]The final product will be an annotated bibliography that should have sources connecting to all of the topics covered in the unit. This should be 8+ sources. This tool will then be utilized by the student in his or her mid-point research project and will be revisited in Lesson 7 “Culture Connections.” (W.9-10.6)
1. Extensions: In the “Materials” section, there are links that can be used for extension such as NPR interviews with the author as well as the Interactive “Village of Umuofia.” There are also links that can be used for remediation or support for understanding of the text such as study guide links as well as multi-media links for multiple means of representation for the visual and auditory learners. 
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