

Grade 10 Advanced/Gifted and Talented (GT) English Language Arts
   Unit Title: The Concept of Diversity in World Literature
Lesson Seed 2.  Key Themes: The Second Coming       Length: 1 Day

	Lesson Overview

	
Students will conduct a close reading of Yeats’ “The Second Coming” to determine the meaning of the line “things fall apart,” the title of Achebe’s novel. A Syncon will be held to help students independently scaffold analyses and purposeful use of archetypes, symbols, and allusions and to determine how the poem is the work of another culture (place and time), making connections to the unit’s essential questions. 


	Teacher Planning, Preparation, and Materials

	
INTRODUCTION:  
This lesson models instructional approaches for differentiating the CCSS for advanced/gifted and talented students. Gifted and talented students are defined in Maryland law as having outstanding talent and performing, or showing the potential for performing, at remarkably high levels when compared with their peers (§8-201). State regulations require local school systems to provide different services beyond the regular program in order to develop gifted and talented students’ potential.   Appropriately differentiated programs and services will accelerate, enrich, and extend instructional content, strategies, and products to apply learning (COMAR 13A.04.07 §03). 

· Differentiate the Content, Process, and Product for Advanced / Gifted and Talented (GT) Learners
	Content refers to the key concepts of the curriculum; what students should know, understand, and be able to do.

	Content Differentiation for GT learners
The goal is an optimal match: Each student is challenged at a level just beyond the comfort zone.    Pre-assess students’ readiness to determine the appropriate starting point. Implement strategies for acceleration: Use more complex texts and materials, above grade-level standards, compacting; or move grade level content to an earlier grade. Implement strategies for enrichment/extension: Use overarching concepts, interdisciplinary connections, the study of differing perspectives, and exploration of patterns/relationships. 
	Content Differentiation in this Lesson:
· Use of complex, allusion-filled text: William Butler Yeats’ poem "The Second Coming"
· Use of visual allusion, musical adaptation, audio readings, historical background, and modern influences of Yeats’ poem for enrichment


	Process refers to how students make sense of information. The teacher designs instructional activities that make learning meaningful to students based on their readiness levels, interests, or learning styles.  

	Process Differentiation for GT Learners
Instructional processes incorporate flexible pacing and opportunities to engage in advanced problem-solving characteristic of professionals in the field. Activities focus on the higher level of each continuum: from simple to complex; from more practice to less repetition; and from dependent to independent   Activities deepen understanding through authentic inquiry, research, and creative production.  
	Process Differentiation in this Lesson: 
· independent reading
· use creative problem solving strategy to make connections between essential questions, novel, and poem
· higher-level questioning
· use of Syncon strategy to conduct close reading to independently analyze complex text

	Products are culminating experiences that cause students to rethink, use, and extend what they have learned over a period of time.  

	Product Differentiation for GT Learners
Differentiated products or performance tasks require students to apply learning meaningfully to complex, authentic tasks that model the real-world application of knowledge characteristic of professionals in the field. Products have an authentic purpose and audience, and students participate in goal-setting, planning, and self-monitoring.  
	Product Differentiation in this Lesson:
· shared inquiry discussion responses using a technological platform
· application of essential questions to a modern poem representing cultural experiences outside of the United States 
· composition of an original symbol to describe the current political situation of the United States


 
· [bookmark: _GoBack]Apply the CCSS triangle for text complexity and the Maryland Qualitative and Reader and Task tools to determine appropriate placement. Text Complexity:  The William Butler Yeats’ poem “The Second Coming” is easily accessible for all readers, but this simplicity is offset by the concepts presented in the multi-layered biblical, artistic, and historical allusion, as well as the complex themes of personal and political conflict. It provides opportunity for active discussion of the issues in the novel Things Fall Apart from many points of view, as well as practice with close reading of complex works of poetry.

· Materials:
“The Second Coming” by William Butler Yeats
Things Fall Apart by Chinua Achebe
Print or online materials related to Yeats’ background 
Resource Sheet 1 “Syncon”
Resource Sheet 2 “Creative Problem Solving Process” 
      Access to an audio reading of Things Fall Apart such as that found at  
      http://www.youtube.com/watch?v=OEunVObSnVM
      A list of literature influenced by the text of “The Second Coming,” such as a Rebus (visual allusion) found at: 
http://poetry.about.com/gi/o.htm?zi=1/XJ&zTi=1&sdn=poetry&cdn=education&tm=13&gps=468_258_1024_566&f=20&su=p284.13.342.ip_&tt=2&bt=0&bts=0&zu=http%3A//www.eng.fju.edu.tw/English_Literature/poetry_modern/2nd_coming/2dcoming.htm
       A musical adaptation of the poem such as those found at http://www.ellenlindquist.com/ellen/?p=161
       http://www.youtube.com/watch?v=D9hVOsuKuMY

· Plan with UDL in mind:  This lesson applies the Universal Design for Learning Guidelines to remove barriers for advanced/gifted and talented students.   In particular, the lesson addresses
I.  Multiple Means of Representation 
3.1 activate or supply background knowledge
3.2 Highlight patterns, critical features, big ideas, and relationships
3.4 Maximize transfer and generalization
             II. Multiple Means of Action and Expression
5.2 Use multiple tools for construction and composition
6.3 Facilitate managing information and resources
6.4 Enhance capacity for monitoring progress
             III.  Multiple Means of Engagement
7.1 Optimize individual choice and autonomy
7.2 Optimize relevance, value, and authenticity
8.2 Vary demand and resources to optimize challenge
9.1 Promote expectations and beliefs that optimize motivation
9.3 Develop self-assessment and reflection

For more information about how UDL addresses the needs of gifted learners, go to http://www.udlcenter.org/screening_room/udlcenter/guidelines 

· Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.

IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.


	Essential Question

	How does literature convey culture?
What is universal across cultures?

	Unit Standards Applicable to This Lesson

	
Reading Literature
[bookmark: rl-9-10-1]RL.9-10.1. Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. 
[bookmark: rl-9-10-2]RL.9-10.2. Determine a theme or central idea of a text and analyze in detail its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.
[bookmark: rl-9-10-4]RL.9-10.4. Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how the language evokes a sense of time and place; how it sets a formal or informal tone).
[bookmark: rl-9-10-6]RL.9-10.6. Analyze a particular point of view or cultural experience reflected in a work of literature from outside the United States, drawing on a wide reading of world literature. 
[bookmark: rl-9-10-9]RL.9-10.9. Analyze how an author draws on and transforms source material in a specific work (e.g., how Shakespeare treats a theme or topic from Ovid or the Bible or how a later author draws on a play by Shakespeare).
[bookmark: rl-9-10-10]RL.9-10.10. By the end of grade 9, read and comprehend literature, including stories, dramas, and poems, in the grades 9–10 text complexity band proficiently, with scaffolding as needed at the high end of the range.

Reading Informational Text
[bookmark: ri-9-10-1][bookmark: ri-9-10-2]RI.9-10.1. Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

Writing
[bookmark: w-9-10-3]W.9-10.3. Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured event sequences. 
· Engage and orient the reader by setting out a problem, situation, or observation, establishing one or multiple point(s) of view, and introducing a narrator and/or characters; create a smooth progression of experiences or events.
· Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot lines, to develop experiences, events, and/or characters.
· Use a variety of techniques to sequence events so that they build on one another to create a coherent whole.
· Use precise words and phrases, telling details, and sensory language to convey a vivid picture of the experiences, events, setting, and/or characters.
· Provide a conclusion that follows from and reflects on what is experienced, observed, or resolved over the course of the narrative.
W.9-10.7. Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.

Speaking and Listening
[bookmark: sl-9-10-1]SL.9-10.1. Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
· Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.
· Work with peers to set rules for collegial discussions and decision-making (e.g., informal consensus, taking votes on key issues, presentation of alternate views), clear goals and deadlines, and individual roles as needed.
· Propel conversations by posing and responding to questions that relate the current discussion to broader themes or larger ideas; actively incorporate others into the discussion; and clarify, verify, or challenge ideas and conclusions.
· Respond thoughtfully to diverse perspectives, summarize points of agreement and disagreement, and, when warranted, qualify or justify their own views and understanding and make new connections in light of the evidence and reasoning presented.

Language
[bookmark: l-9-10-5]L.9-10.5. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
Interpret figures of speech (e.g., euphemism, oxymoron) in context and analyze their role in the text.
· Analyze nuances in the meaning of words with similar denotations.


	Lesson Procedure

	
Suggested Instructional Activities
1. In order to engage students in the poetic process of using imagery to create cultural symbols, have students draw or write a description of an animal that they think best represents the political and/or social climate of the United States as it exists right now.  Tell students that this animal may be an amalgamation of parts from different animals (such as a winged horse). (W.9-10.3)
2. Have students use the turn-and-talk strategy, where they turn to a partner and succinctly explain their image and what is symbolizes. (SL.9-10.1)
3. Tell students that they are going to read the work of a poet who used a sphinx (body of a lion and head of a human [although some sphinxes have heads of cats]) as a mythical cultural symbol.  Engage students in a close reading of William Butler Yeats’ “The Second Coming” by using the Syncon technique:
a. In a close reading, students read and reread text in order to respond to text-dependent questions about vocabulary and syntax, use text evidence during discussion while refining their thinking, and then demonstrate understanding, often in writing.
b. In a Syncon, students work toward answering an essential question by first analyzing elements of the question from different points of view and then merging their divergent orientations in a group analysis (see the “Syncon Resource Sheet” below, which incorporates the close reading into the Syncon procedure).
c. Before beginning the Syncon, introduce the students to the terms gyre (a cone-shaped spiral) and Spiritus Mundi (literally “the spirit of the world,” a collective intelligence of humankind that allows people to share universal symbols/archetypes).  Have students engage briefly with both terms – students may describe where they see gyres in nature, for instance, and determine what evidence they have experienced of a Spiritus Mundi.
d. Have students begin by reading the poem to themselves.  Then have a particularly fluent reader read it aloud, and/or play an audio version such as http://www.youtube.com/watch?v=OEunVObSnVM 
e. Using the “Syncon Resource Sheet” below, have students take notes on their analyses of the poem during Round One of the Syncon, in which students analyze the vocabulary, syntax, and structure of the poem in four groups with different, specific topics of analysis.  If these groups are too large, repeat topics as necessary with smaller groups. (RL.9-10.4)
f. Move students into groups for Round Two of the Syncon, in which specific original groups are mixed together in order to allow for expert cross-pollination applied to deeper topics.  Once again, the groups should be of optimal size for discussion, so repeat topics as necessary.  Students should add to/refine their notes from Round One based on their analysis. (RL.9-10.2)
g. During Round Three of the Syncon, students should participate in a group discussion of the new topic based on their previous analyses. ( RL.9-10.1)
4. Extension: Have students revisit their work from the engagement and create a second animal that may foretell the political and/or social climate of the United States in the next decade. (W.9-10.3)
5. Have students determine the influence of the poem across cultures by analyzing the abundance of literature that alludes to the text of the poem.  
a. Students may view a Rebus (visual allusion) found at: 
http://poetry.about.com/gi/o.htm?zi=1/XJ&zTi=1&sdn=poetry&cdn=education&tm=13&gps=468_258_1024_566&f=20&su=p284.13.342.ip_&tt=2&bt=0&bts=0&zu=http%3A//www.eng.fju.edu.tw/English_Literature/poetry_modern/2nd_coming/2dcoming.htm in order to see several direct allusions to the text of the poem.
b. Students may also listen to a musical adaptation of the poem such as those found at http://www.ellenlindquist.com/ellen/?p=161 (11 minutes)
http://www.youtube.com/watch?v=D9hVOsuKuMY (6 minutes)
6. Have students address the problem of rereading the poem in light of Essential Question 1 (What defines a culture? How can a reader understand a work of literature that is not from his or her own culture?)  by engaging in a constructivist approach using the Creative Problem Solving Process in small groups (see resource below). (RL.9-10.6)
a. As you will note in the resource below, the Creative Problem Solving Process allows students to analyze the challenge thoroughly, brainstorm, and evaluate solutions:
Explore the Challenge
1. Objective Finding: Identify the goal
2. Fact Finding: Gather the relevant data and assess and review it, including assumptions and hunches
3. Problem Finding: Clarify the problems that need to be solved in order to achieve the goal; redefine what you want if necessary
Generate ideas
4. Idea Finding: Brainstorm ideas to solve the identified problem
                                    Prepare for action
5. Solution Finding: Evaluate ideas based on your criteria for success, then turn your  
chosen idea into a solution you can implement
                                         6. Acceptance Finding: Plan for action, identify resources, assign roles
b. Students should determine that they need to research the place and time in which Yeats composed “The Second Coming” and find that Yeats composed the poem in response to World War I and other political conflicts based on his view that history is cyclical and influenced by contrary forces. (RI.9-10.1. and W.9-10.7)
7. Having begun the novel earlier, students will then make predictions as to how the cultural context of Yeats’ poem may translate to the cultural context of Chinua Achebe’s novel, Things Fall Apart. (RL.9-10.6)  
a. Have students develop their own questions based on the text of the poem and their knowledge that the novel is set in a pre-colonial African society.
b. Target questions may include:
i. What aspects of the society of the novel may “fall apart”?  How may they fall apart?
ii. What type of anarchy could be let loose in the society of the novel?
iii. What aspect of the novel’s society may be regarded as “innocent” and capable of drowning?
iv. What may “the Second Coming” manifest itself as according to the society of the novel?  Would this “Second Coming” be received positively or negatively by the society based on their values?
v. How can we apply what we learned about using universal archetypes, symbols, and allusions to make meaning in the poem to our reading of the novel?
c. Have students post their questions and respond using an online discussion platform such as a wiki (such as http://pbworks.com) www.edmodo.com, http://ed.voicethread.com, https://bubbl.us/, www.wallwisher.com, www.chatzy.com, or www.tinychat.com.  The discussion may be ongoing as students refine their ideas throughout their reading of the novel. (SL.9-10.1)



Resource Sheet 1: Syncon

A syncon is a holistic, participatory process through which students answer an essential question. Students first meet in small groups to analyze different elements of the question. Students then merge in intermediary groups in order to integrate their original analyses and perspectives. Students finally merge into one large group to create a composite of their diverse orientations in order to answer the essential question. A new awareness evolves through the synthesis of the various perspectives—a “synergistic convergence” or “syncon” is the result.

1. Round One: Structure and Mood

Group One: 
Analyze the effect of repetition on the mood and theme of the poem.
What effect does the repetition in lines 1, 10 and 11 have on the mood?
What effect does the parallelism in line 7 have on the theme of the poem?

Group Two: 
Analyze the effect of imagery on the mood of the poem.  Does this poem appeal to the senses?  Justify your evaluation.
Consider the imagery in the following lines: 1 and 2, 5, and 13-22.  
What mood does each of these passages provoke?  
Does the mood shift or remain consistent?

Group Three: 
Explain the effect of word choice on the tone of the poem.  
Pay specific attention to the connotations of words, including the ambiguous use of “things.”  	
What effect do the verb choices have on the tone of the poem?  Consider:
	 
turning
fall
loosed
drowned
wind
drops
vexed
slouched

Group Four:
What effect do the punctuation and line breaks have on the tone of the poem?  
What effect does the line break after “everywhere” have on that line’s rhythm?  
How does it affect the tone?
What effect does the line break after “worst” have on that line’s rhythm?  
How does it affect the tone?
What effect does the question mark at the end have on the tone of the poem? 
What is the difference in the content of the two stanzas?  Is there a shift in tone?
Would you categorize this as a narrative or lyric poem?  Justify your answer.

2. Round Two: Theme

Groups One and Three: 
Analyze the allusions in the poem and their effect on theme.  
Pay specific attention to mythological and Christian allusions:
 
The Second Coming
blood-dimmed tide
revelation
desert sand
A shape with lion body and the head of a man
twenty centuries
Bethlehem
 
Groups Two and Four: 
Analyze archetypal symbols in the poem and their effect on theme.  You may wish to assign each of them to pairs or individual students within your group: 

widening gyre
The falcon cannot hear the falconer
blood-dimmed tide
ceremony of innocence
revelation
Second Coming
Spiritus Mundi
desert sand
A shape with lion body and the head of a man
sun
shadows
desert birds
 

3. Round Three: Connotative Meaning
Whole-Class: Looking at the structure and theme of the poem, to what does the phrase “Things fall apart” refer?












Resource Sheet 2: Creative Problem Solving Process

	Process Stage
	Steps


	
Explore the Challenge
	· Objective Finding: Identify the goal


	
	· Fact Finding: Gather the relevant data and assess and review it, including assumptions and hunches


	
	· Problem Finding: Clarify the problems that need to be solved in order to achieve the goal; redefine what you want if necessary


	Generate Ideas
	· Idea Finding: Brainstorm ideas to solve the identified problem


	Prepare for Action
	· Solution Finding: Evaluate ideas based on your criteria for success, then turn your chosen idea into a solution you can implement


	
	· Acceptance Finding: Plan for action, identify resources, assign roles
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