Grade 10 Advanced/Gifted and Talented (GT) English Language Arts
Unit Title: The Concept of Diversity in World Literature
Lesson Seed 10. Author’s Purpose Seminar      Length: 2 Days

	Lesson Overview

	
Students will participate in a Socratic Seminar in order to address the questions: “Why did Achebe write his response to Conrad’s novel? What were his purposes and style in both novel and essay forms?  Were his arguments effective or not?” After the seminar, the class will address Backchannel (audience) questions and evaluations. The group should brainstorm a list of purposes for written communication by all authors, Achebe included, and post final answers to question in a public forum using an appropriate technology-based tool.


	Teacher Planning, Preparation, and Materials

	
INTRODUCTION:  
This lesson models instructional approaches for differentiating the CCSS for advanced/gifted and talented students. Gifted and talented students are defined in Maryland law as having outstanding talent and performing, or showing the potential for performing, at remarkably high levels when compared with their peers (§8-201). State regulations require local school systems to provide different services beyond the regular program in order to develop gifted and talented students’ potential.   Appropriately differentiated programs and services will accelerate, enrich, and extend instructional content, strategies, and products to apply learning (COMAR 13A.04.07 §03). 

· Differentiate the Content, Process, and Product for Advanced / Gifted and Talented (GT) Learners
	Content refers to the key concepts of the curriculum; what students should know, understand, and be able to do.

	Content Differentiation for GT learners
The goal is an optimal match: Each student is challenged at a level just beyond the comfort zone.    Pre-assess students’ readiness to determine the appropriate starting point. Implement strategies for acceleration: Use more complex texts and materials, above grade-level standards, compacting; or move grade level content to an earlier grade. Implement strategies for enrichment/extension: Use overarching concepts, interdisciplinary connections, the study of differing perspectives, and exploration of patterns/relationships. 
	Content Differentiation in this Lesson:
· use of accelerated, complex text, Achebe’s essay on Heart of Darkness
· connections between Things Fall Apart, critical essays, and interviews to the unit’s essential question about author’s purpose


	Process refers to how students make sense of information. The teacher designs instructional activities that make learning meaningful to students based on their readiness levels, interests, or learning styles.  

	Process Differentiation for GT Learners
Instructional processes incorporate flexible pacing and opportunities to engage in advanced problem-solving characteristic of professionals in the field. Activities focus on the higher level of each continuum: from simple to complex; from more practice to less repetition; and from dependent to independent   Activities deepen understanding through authentic inquiry, research, and creative production.  
	Process Differentiation in this Lesson: 
· use of Socratic seminar and backchannel discussions to determine author’s purpose in writing Things Fall Apart
· higher-level questioning to analyze text 
· use of close reading strategies to independently analyze complex text

	Products are culminating experiences that cause students to rethink, use, and extend what they have learned over a period of time.  

	Product Differentiation for GT Learners
Differentiated products or performance tasks require students to apply learning meaningfully to complex, authentic tasks that model the real-world application of knowledge characteristic of professionals in the field. Products have an authentic purpose and audience, and students participate in goal-setting, planning, and self-monitoring.  
	Product Differentiation in this Lesson:
· collaborative, student-directed discussion, facilitated by technological and Web 2.0 tools in order to form an online forum


 
· Apply the CCSS triangle for text complexity and the Maryland Qualitative and Reader and Task tools to determine appropriate placement. Text Complexity:  The Achebe essay " An Image of Africa: Racism in Conrad's Heart of Darkness " (1180L), while accessible to all readers, provides opportunity for active discussion of the issues in the novel and about author’s purpose from many points of view, as well as practice with close reading of complex literary nonfiction.

· Materials:
“In His Own Words: Achebe on Writing” resource (below)
"An Image of Africa: Racism in Conrad's Heart of Darkness" by Chinua Achebe, found at sources such as http://kirbyk.net/hod/image.of.africa.html
Things Fall Apart by Chinua Achebe
Access to the Internet for approximately half of the students

· Plan with UDL in mind:  This lesson applies the Universal Design for Learning Guidelines to remove barriers for advanced/gifted and talented students.  In particular, the lesson addresses
I.  Multiple Means of Representation 
3.1 activate or supply background knowledge
3.2 Highlight patterns, critical features, big ideas, and relationships
3.4 Maximize transfer and generalization	
             II. Multiple Means of Action and Expression
5.2 Use multiple tools for construction and composition
6.3 Facilitate managing information and resources
6.4 Enhance capacity for monitoring progress
             III.  Multiple Means of Engagement
7.1 Optimize individual choice and autonomy
7.2 Optimize relevance, value, and authenticity
8.2 Vary demand and resources to optimize challenge
9.1 Promote expectations and beliefs that optimize motivation
9.3 Develop self-assessment and reflection

For more information about how UDL addresses the needs of gifted learners, go to http://www.udlcenter.org/screening_room/udlcenter/guidelines 

· Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.

IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.


	Essential Question

	How does literature convey culture?
What is universal across cultures?

	Unit Standards Applicable to This Lesson

	
[bookmark: _GoBack]Reading Literature:
RL.9-10.2. Determine a theme or central idea of a text and analyze in detail its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.
[bookmark: rl-9-10-6][bookmark: rl-9-10-7]RL.9-10.6. Analyze a particular point of view or cultural experience reflected in a work of literature from outside the United States, drawing on a wide reading of world literature. 
RL.9-10.7. Analyze the representation of a subject or a key scene in two different artistic mediums, including what is emphasized or absent in each treatment (e.g., Auden’s “Musée des Beaux Arts” and Breughel’s Landscape with the Fall of Icarus).

Reading Information:
[bookmark: ri-9-10-2][bookmark: ri-9-10-5]RI.9-10.2. Determine a central idea of a text and analyze its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.
[bookmark: ri-9-10-6]RI.9-10.5. Analyze in detail how an author’s ideas or claims are developed and refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter).
[bookmark: ri-9-10-7]RI.9-10.6. Determine an author’s point of view or purpose in a text and analyze how an author uses rhetoric to advance that point of view or purpose. 
[bookmark: ri-9-10-8]RI.9-10.7. Analyze various accounts of a subject told in different mediums (e.g., a person’s life story in both print and multimedia), determining which details are emphasized in each account.
RI.9-10.8. Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is valid and the evidence is relevant and sufficient; identify false statements and fallacious reasoning.

[bookmark: w-9-10-1]Writing:
[bookmark: w-9-10-6]W.9-10.6. Use technology, including the Internet, to produce, publish, and update individual or shared writing products, taking advantage of technology’s capacity to link to other information and to display information flexibly and dynamically.

[bookmark: sl-9-10-1]Speaking and Listening: 
SL.9-10.1. Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
· Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.
· Respond thoughtfully to diverse perspectives, summarize points of agreement and disagreement, and, when warranted, qualify or justify their own views and understanding and make new connections in light of the evidence and reasoning presented.

Language:
[bookmark: l-9-10-1]L.9-10.1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
· Use parallel structure.*
· Use various types of phrases (noun, verb, adjectival, adverbial, participial, prepositional, absolute) and clauses (independent, dependent; noun, relative, adverbial) to convey specific meanings and add variety and interest to writing or presentations.


	Lesson Procedure

	
Suggested Instructional Activities
1. Have students read and analyze the Resource Sheet “In His Own Words: Achebe on Writing.”  Students may analyze the text in a think-pair-share format (first individually, then with a partner, then with the group). (RI.9-10.6)
Students should answer questions such as the following:
0. What is Achebe saying about how race affects writing?
0. What does Achebe think a writer’s duty is?  Specifically an African writer?
0. What role does Achebe think myths and symbolism play in literature?  
0. What role does Achebe think new stories play in a culture? 
1. Remind students of their study of excerpts of Achebe’s essay "An Image of Africa: Racism in Conrad's Heart of Darkness" in Lesson Seed 8.  Inform students that they will be reading the essay in its entirety in order to participate in one of two concurrent conversations: a Socratic Seminar and a Backchannel. (SL.9-10.3 and 4)
1. A Socratic Seminar engages students in a collaborative dialogue that requires them to think critically, examine multiple meanings of text, and explore and evaluate ideas. The seminar begins with an open-ended question that leads students back to the text and in turn generates other questions. The seminar format is effective when students have studied the text closely in advance. The participants sit in a circle as the leader-participant poses the seminar question. Students listen and respond to each other’s ideas, citing evidence from the text.  In this version of the Socratic seminar, the seminar participants will be sitting in an inner circle while participants in the Backchannel sit in an outer circle.
1. Backchanneling is when participants in a class communicate online, silently, while other material is being presented verbally (in this case the Socratic seminar).  It is non-disruptive and collaborative and will be a second channel of conversation occurring simultaneously as Backchannel participants observe and analyze the seminar.  In the Backchannel, participants can summarize what they are hearing, ask clarifying questions, offer suggestions, and share relevant resources through dialogue with each other.
Students may use online forums for Backchanneling such as a wiki, www.edmodo.com, www.chatzy.com, http://backchan.nl/, or www.todaysmeet.com.  
If students do not have access to the Internet, they can take notes and the seminar can periodically be paused so that they may share them.  While the collaborative nature of the backchannel is lost without the Internet, the fishbowl aspect of the exercise is still valuable and provides for a periodic meta-discussion of the seminar by the observers.
1. Prior to the Socratic Seminar and Backchannel, provide students with questions that the seminar will address (RL.9-10.7.):
2. Why did Achebe write his response to Conrad’s novel?  
2. What were his purpose and style in both novel and essay forms?  
2. Were his arguments effective or not?  How so?
2. Is one form more effective than the other in communicating his purpose?  How so?
2. What role does the culture of the reader play in the two forms’ effectiveness?
1. In order to prepare for the seminar and backchannel, provide students with access to Achebe’s essay.  One source is http://kirbyk.net/hod/image.of.africa.html.  Students should analyze the essay and the novel they have completed reading, Things Fall Apart, in preparation for responding (Socratic Seminar) or analyzing responses (Backchannel) to the questions.  Students in both groups should also develop their own questions to contribute to the seminar. (W.9-10.9.)
1. Conduct the Socratic Seminar and simultaneous Backchannel.  Use gradual release as necessary, and pause both conversations (verbal and online) in order to highlight best practices and/or refocus discussion.  Periodically allow Socratic Seminar participants to respond to the Backchannel’s contributions.  Consider switching the students’ roles in the inner and outer circles halfway through the seminar. (SL.9-10.1.)
1. At the end of the discussion, have all participants review the Backchannel questions and comments in order to respond as necessary. (SL.9-10.3.and 4)
1. In small groups, have students brainstorm a list of purposes for written communication by all authors, Achebe included. (RL.9-10.6.)
1. Have students post final answers to the seminar questions in a collaborative forum using an appropriate technology-based tool such as a wiki, www.edmodo.com, wallwisher.com, or Google docs. (RL.9-10.7. and W.9-10.6.)
 











In His Own Words: Achebe on Writing
Without subscribing to the view that Africa gained nothing at all in her long encounter with Europe, one could still say, in all fairness, that she suffered many terrible and lasting misfortunes. In terms of human dignity and human relations the encounter was almost a complete disaster for the black races. It has warped the mental attitudes of both black and white. In giving expression to the plight of their people, black writers have shown again and again how strongly this traumatic experience can possess the sensibility. They have found themselves drawn irresistibly to writing about the fate of black people in a world progressively recreated by white men in their own image, to their glory and for their profit, in which the Negro became the poor motherless child of the spirituals and of so many Nigerian folk tales. ("The Black Writer’s Burden," 1966)
This theme--put quite simply--is that African peoples did not hear of culture for the first time from Europeans; that their societies were not mindless but frequently had a philosophy of great depth and value and beauty, that they had poetry and, above all, they had dignity. It is this dignity that many African peoples all but lost in the colonial period, and it is this dignity that they must now regain. The worst thing that can happen to any people is the loss of their dignity and self-respect. The writer’s duty is to help them regain it by showing them in human terms what happened to them, what they lost. There is a saying in Ibo that a man who can’t tell where the rain began to beat him cannot know where he dried his body. The writer can tell the people where the rain began to beat them. After all the novelist’s duty is not to beat this morning’s headline in topicality, it is to explore in depth the human condition. In Africa he cannot perform this task unless he has a proper sense of history.  (“The Role of the Writer in a New Nation,” African Writers on African Writing, 1973)

In one sense then [there is] a travelling away from [the culture’s] old self towards a cosmopolitan, modern identity while in another sense [there is] a journeying back to regain a threatened past and selfhood.  To coax from [the culture] such unparalleled inventiveness requires the archaic energy, the perspective and temperament of creation myths and symbolism. (“What has Literature Got to Do with It?” 1986)

So important have… stories been to mankind that they are not restricted to accounts of initial creation but will be found following human societies as they recreate themselves through vicissitudes of their history, validating their social organizations, their political systems, their moral attitudes and religious beliefs, even their prejudices.  At… critical moments new versions of old stories or entirely fresh ones tend to be brought into being to mediate the changes and sometimes to consecrate opportunistic defections into more honourable rites of passage.  (Ibid.)
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