	Lesson Overview

	Students choose and complete writing tasks from a list menu based on the novel The Borrowers by Mary Norton. Each of the tasks is allotted a different point value based upon the level of rigor and complexity. Students may choose any combination of tasks that equal a total point value of 100. If a student does not receive full credit for one or more of the tasks, he or she may choose an additional task to raise their total point score. The menu option allows for choice, which is a powerful learning incentive for all students, providing multiple pathways for students to demonstrate their understanding of the novel.
In this lesson, students:
· Demonstrate their understanding either orally or in writing, of the characters, setting, and events that take place in the book The Borrowers. 
· Write an opinion piece supported by evidence from the text organized effectively by using linking words and phrases to connect opinions and reasons.
· Write narratives by establishing a situation and organizing a clear event sequence that uses descriptive details.
· Effectively use technology to produce and publish writing.
· Effectively use technology to communicate and collaborate with others.
· Create, organize, and display information in a variety of formats.


	Teacher Planning, Preparation, and Materials
· Copies of The Borrowers, by Mary Norton, enough for an entire class.
· Student access to computers and the Internet.
· Copies of Resource Sheet 1, The Borrowers List Menu of Writing Tasks, enough for an entire class.
· Copies of Resource Sheet 2, List Menu Grading Rubric, enough for an entire class.
· Graph paper for creating crossword puzzles, if the Internet is not available.
· Copies of The Littles, by John Peterson, as needed
· Copies of Mistress Masham’s Repose, by T.H. White, as needed
· Directions for making a product cube, which may be found at: http://www.bertiekingore.com/Cubes-Blank.pdf
· Blank Venn diagrams, as needed. Visit http://www.eduplace.com/graphicorganizer/pdf/venn.pdf for a printable template.
· Heavyweight cardstock or construction paper, 11’x14”, scissors, glue, colored pencils, crayons, etc. as needed for construction of board game.


	
INTRODUCTION:  
This lesson models instructional approaches for differentiating the CCSS for advanced/gifted and talented students. Gifted and talented students are defined in Maryland law as having outstanding talent and performing, or showing the potential for performing, at remarkably high levels when compared with their peers (§8-201). State regulations require local school systems to provide different services beyond the regular program in order to develop gifted and talented students’ potential.   Appropriately differentiated programs and services will accelerate, enrich, and extend instructional content, strategies, and products to apply learning (COMAR 13A.04.07 §03). 

Differentiate the Content, Process, and Product for Advanced / Gifted and Talented (GT) Learners

	Content refers to the key concepts of the curriculum; what students should know, understand, and be able to do.

	Content Differentiation for GT learners
The goal is an optimal match: Each student is challenged at a level just beyond the comfort zone.    Pre-assess students’ readiness to determine the appropriate starting point. Implement strategies for acceleration: Use more complex texts and materials, above grade-level standards, compacting; or move grade level content to an earlier grade. Implement strategies for enrichment/extension: Use overarching concepts, interdisciplinary connections, the study of differing perspectives, and exploration of patterns/relationships. 
	Content Differentiation in this Lesson:
The Lexile level of The Borrowers is 780L, which falls in the current Common Core State Standards Grade 4-5 “stretch” band, thereby challenging students to read text at a higher complexity level. Students have the opportunity to read multiple texts in order to compare how different authors approach the concept of change using similar situations and themes as those found in The Borrowers.    

	Process refers to how students make sense of information. The teacher designs instructional activities that make learning meaningful to students based on their readiness levels, interests, or learning styles.  

	Process Differentiation for GT Learners
Instructional processes incorporate flexible pacing and opportunities to engage in advanced problem-solving characteristic of professionals in the field. Activities focus on the higher level of each continuum: from simple to complex; from more practice to less repetition; and from dependent to independent   Activities deepen understanding through authentic inquiry, research, and creative production.  
	Process Differentiation in this Lesson: 
Using the list menu format allows advanced learners the flexibility to choose from writing tasks that require a deep understanding of the text(s) they have read and promote creativity, problem-solving, research, and independence. 

	Products are culminating experiences that cause students to rethink, use, and extend what they have learned over a period of time.  

	Product Differentiation for GT Learners
Differentiated products or performance tasks require students to apply learning meaningfully to complex, authentic tasks that model the real-world application of knowledge characteristic of professionals in the field. Products have an authentic purpose and audience, and students participate in goal-setting, planning, and self-monitoring.  
	Product Differentiation in this Lesson:
Students participate in goal-setting, self-monitoring, and planning in order to complete a series of tasks that demonstrate their understanding of the text, its connection to the concept of change, and their ability to write for a variety purposes and formats.




 
CCSS Triangle Statement for Text Complexity 
Qualitative Measures:
Multiple Levels of Meaning or Purpose
The Borrowers is, on the surface, a fantasy tale about tiny beings that live in a house populated by humans. However, there are multiple themes that when examined through the concept of change, are made apparent, such as Arietty’s desire to experience the outside world and Homily’s fear of change and her wish for life to remain the same.
Structure
The structure of the text contains flashbacks and numerous references to characters that are not part of the events of the story, making it appropriately challenging for above level readers.
Knowledge Demands: Life Experiences and Cultural/Literary Knowledge
The text contains many examples of archaic use of language, figures of speech, and vocabulary and terms that are culturally associated with Great Britain, thereby challenging the reader to interpret the meaning of the text throughout.
Quantitative Measures:
The Lexile level of The Borrowers is 780L, which falls in the current Common Core State Standards Grade 4-5 “stretch” band, thereby challenging students to read text at a higher complexity level. Although Mistress Masham’s Repose does not have a Lexile level, various booksellers have designated it as appropriate for grades 4-7.
Readers and Tasks:
The level and complexity of this text demands that the reader bring advanced motivation, critical analytic, inferencing, and visualization skills to the act of reading and interpreting the text.

Plan with UDL in mind:  This lesson applies the Universal Design for Learning Guidelines to remove barriers for advanced/gifted and talented students.   In particular, the lesson addresses:
I.  Multiple Means of Representation 
3.1 activate or supply background knowledge
3.2 Highlight patterns, critical features, big ideas, and relationships
3.4 Maximize transfer and generalization
             II. Multiple Means of Action and Expression
5.2 Use multiple tools for construction and composition
6.3 Facilitate managing information and resources
6.4 Enhance capacity for monitoring progress
             III.  Multiple Means of Engagement
7.1 Optimize individual choice and autonomy
7.2 Optimize relevance, value, and authenticity
8.2 Vary demand and resources to optimize challenge
9.1 Promote expectations and beliefs that optimize motivation
9.3 Develop self-assessment and reflection
For more information about how UDL addresses the needs of gifted learners, go to http://www.udlcenter.org/screening_room/udlcenter/guidelines

· Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.

IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.


	Essential Question

	
How does writing about a book increase the reader’s understanding of it?


	Unit Standards Applicable to This Lesson

	
Reading Literature:
RL4.1 Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text. (SC, 4)
· Demonstrate understanding, either orally or in writing, after reading, viewing, or listening to a text:
· summarize the text (See CCSS 4 RL2; SL4, 6) 
· identify what is directly stated in the text
· draw inferences and conclusions from the text
· connect ideas within the text
· visualize
· Select relevant textual evidence when responding either orally or in writing to text-specific questions.
RL3.3 Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their actions contribute to the sequence of events. (SC, 3)
· Draw conclusions and make inferences about characters, referring to the text for support.
RL3.4 Determine the meaning of words and phrases as they are used in a text, distinguishing literal from nonliteral language. (SC, 3)
· Use glossaries or beginning dictionaries, both print and digital, to determine or clarify the precise meaning of key words and phrases in context. (CCSS 3 L4.d)
Writing:
W3.1 Write opinion pieces on topics or texts, supporting a point of view with reasons.
W1.a Introduce the topic or text they are writing about, state an opinion, and create an organizational structure that lists reasons. (SC, 3)
· Draft an introduction that
· establishes the focus with a topic sentence 
· orients the reader to the topic or text 
· states a point of view or opinion 
· anticipates an organizational structure (e.g., one or more paragraphs, as appropriate). (See CCSS 3 W4, W6.)
W3.1.b Provide reasons that support the opinion. (SC, 3)
· Draft the body to support an opinion or point of view through effective organization of reasons. (See CCSS 3 W4, W6.)
W3.1.c Use linking words and phrases (e.g., because, therefore, since, for example) to connect opinion and reasons. (SC, 3)
W3.1.d Provide a concluding statement or section. (SC, 3)
· Draft a conclusion that paraphrases the opinion or point of view. (See CCSS 3 W4, W6.)
· Apply the revision and editing stages of the writing process. (See CCSS 3 W5, W6.)
· Prepare the final product for presentation and/or publication, including using word processing technology
W3.3 Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear event sequences.
W3.3.a Establish a situation and introduce a narrator and/or characters; organize an event sequence that unfolds naturally.
W3.6 With guidance and support from adults, use technology to produce and publish writing (using keyboarding skills) as well as to interact and collaborate with others.
W3.10 Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.
· Adjust the writing process as appropriate for different writing tasks, purposes, and audiences and time frames.
Speaking/Listening
SL4.5 Add audio recordings and visual displays to presentations when appropriate to enhance the development of main ideas or themes. 
· With guidance, create, organize, and display information in a variety of formats, including the use of technology. (See MD SLM 4-5 5 A1.a.)
Language
L3.2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. (SC, 3)
L3.3 Use knowledge of language and its conventions when writing, speaking, reading, or listening. (SC, 3)


	Lesson Procedure

	1. Distribute copies of Resource Sheet 1, The Borrowers List Menu to each student. Explain that they will be able to choose activities from the list to complete as writing tasks during The Borrowers unit. 
2. Tell students that they may complete the tasks they have chosen at any time during the unit. All tasks will be graded and receive points according to a rubric and then recorded on the list menu sheet.
3. Students must choose the tasks they wish to complete and have them checked off by the third or fourth day of the unit. Students sign their list menu and have it initialed by the teacher. 
4. [bookmark: _GoBack]The writing tasks associated with the list menu may be completed by students as part of an independent portion of the reading/language arts block, writer’s workshop, or other independent work time as identified by the teacher.
5. As students complete the tasks and hand them in, assign the work a grade and accompanying point value as designated in the generic grading rubric, or create a rubric of your own. This rubric is meant to be a guide, and may be altered according to the needs of the students.


Grade 3 Advanced / Gifted and Talented (GT) English Language Arts
Unit Title: The Concept of Change  
Lesson 3: Developing A Taste for Writing: List Menu of Writing Tasks
Length: Periodically over 3-4 Weeks
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	The Borrowers List Menu of Writing Tasks

	Tasks I Plan to Complete
	Task
	Point Value
	Date Completed
	Points Earned

	
	Create a glossary of words and phrases used in The Borrowers in order to help students understand important elements of the story. Your glossary must contain at least twenty words and their definitions. For example, words like scullery, wainscot, and jersey are all terms that the Borrowers use but may not be familiar to the children of today.

	20
	
	

	
	The Borrowers tells a tale about three very tiny people that live under the floor of a large house inhabited by an old woman and her servants. Imagine that you are the same size as Arietty. Write an entry in your diary, as Arietty would have done, describing a day in your life. Make sure that your entry includes details about where you live, whether anyone else lives with you, and something that you have done or experienced on that day. Remember, you are only a few inches tall!
	20
	
	

	
	Create a board game that shows the most important events of the story The Borrowers. Your game should include events that mention each character in the story at least once, and should include events from the beginning, middle, and end of the story. Illustrate the board game with scenes and characters from the story.
	30
	
	

	
	Create a “character cube” that describes the character traits of Arietty, Pod, Homily, the Boy, Mrs. Driver, and Great Aunt Sophy. Include examples from the text that show what the characters say, do, or think that supports your choice of that character trait. Try to include examples of how change affected the relationship between some of these characters.
	15
	
	

	
	You are a reporter for a local newspaper assigned to interview Arietty after she and her family have left Aunt Sophy’s house. Create a list of at least ten questions you would like to ask Arietty as a reporter.  The questions may cover topics such as Arietty’s feelings about leaving the house, her hopes for the future, or what her new life is like. For example, does Arietty feel stress at the prospect of change in her life? Next, write answers to the reporter’s questions from Arietty’s point of view. Conduct the interview with a partner for your class.
	30
	
	

	
	Create a PowerPoint presentation entitled “How to Survive as a Borrower”. Your presentation should include details about what a Borrower would need to do in order to survive in a world of “human beans”, such as how to find food, shelter and other items necessary to complete everyday activities such as cooking, washing, cleaning, making clothing and building furniture. Explain how the Borrowers used change to invent ways to make their life easier and more interesting.
	25
	
	

	
	Create a crossword puzzle using clues from The Borrowers by visiting the Discovery Education Puzzlemaker website at:
http://puzzlemaker.discoveryeducation.com/CrissCrossSetupForm.asp
Your clues may be about the characters, the setting, or the plot of the story.
	20
	
	

	
	The online shopping website Amazon.com has hired you to write a book review of The Borrowers for parents who might be interested in purchasing this book for their own children. Use the following format to write your book review:
· Introduction: Begin your review with an opening statement about the book that includes its title, author, genre, and the age range of the reader.
· Give a general summary of the book without giving away the ending. Include information about the characters, setting, and plot.
· Talk about what you think are the best parts of the story and why. You may also talk about how the author might improve the story, or parts that were not your favorite.
Sum up your opinion of this book and recommend whether or not a parent should purchase this book for their child. Publish your review on the Amazon.com website, in your school newspaper or on your school website.
	30
	
	

	
	Other authors have written book about “little people”. Choose one of the books from the following list to read, and then compare it to The Borrowers using a Venn diagram. What do the two books have in common? How do the books differ? How does each author portray the “little people”? How are the plots of each book similar or different? Does the concept of change lead to positive or negative changes for the characters in each book?
· The Littles, by John Peterson
Mistress Masham’s Repose, by T.H. White
	25
	
	

	Teacher
Initials__
	Student Signature _______________________________________________
	Total Points Earned




Instructional Lesson Plan
Advanced / Gifted and Talented (GT) English Language Arts
Grade: 3 GT Unit Title: The Borrowers Lesson Title: Developing A Taste for Writing: The Borrowers List Menu of Writing Tasks
Length: 3-4 Weeks


	List Menu Grading Rubric


	Category
	Full Credit: 3

	Partial Credit: 2

	Some Credit: 1

	No Credit: 0


	Completion
	Every part of the task was met and completed as requested.
	Most parts of the task were met and completed as requested.
	Very few parts of the task were met and completed as requested.
	The task was not completed as requested.

	Creativity
	Information presented was done from an engaging or unusual perspective. Illustrations and/or graphics were fun and interesting.
	Information presented was engaging. Illustrations and/or graphics supported the text. 
	Information presented was mostly adequate. Illustrations and/or graphics sometimes supported the text.
	Information presented was not adequate and the illustrations/graphics did not support the text.

	Presentation
	Written work is neat and easy to read. All punctuation, spelling and grammar are correct. Presentations using technology use appropriate graphics. Oral presentations are practiced and fluent.
	Written work is neat and easy to read. Most punctuation, spelling and grammar are correct. Presentations using technology use appropriate graphics. Oral presentations are fluent.
	Written work is read with some difficulty. There are some errors in punctuation, spelling, and grammar. Presentations using technology use graphics that do not always support the text. Oral presentations are not completely fluent.
	Written work is read with great difficulty. There are numerous errors in punctuation, spelling, and grammar. Presentations using technology use graphics that do not support the text.
Oral presentations are difficult to follow and understand.

	Grades

	Completion:
	Creativity:
	Presentation:
	Total:
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