	 Lesson Overview

	During this lesson students complete a vocabulary web in order to determine or clarify the meaning of unknown words in the book The Borrowers. It is suggested that the Vocabulary Web be completed on a weekly basis in cooperative groups, using the identified vocabulary for each chapter. 

	Teacher Planning, Preparation, and Materials
· Class copies of The Borrowers, by Mary Norton
· Class copies of Resource Sheets 1-3
· Access to a computer with a projector or a whiteboard

	
INTRODUCTION:  
This lesson models instructional approaches for differentiating the CCSS for advanced/gifted and talented students. Gifted and talented students are defined in Maryland law as having outstanding talent and performing, or showing the potential for performing, at remarkably high levels when compared with their peers (§8-201). State regulations require local school systems to provide different services beyond the regular program in order to develop gifted and talented students’ potential.   Appropriately differentiated programs and services will accelerate, enrich, and extend instructional content, strategies, and products to apply learning (COMAR 13A.04.07 §03). 

Differentiate the Content, Process, and Product for Advanced / Gifted and Talented (GT) Learners

	Content refers to the key concepts of the curriculum; what students should know, understand, and be able to do.

	Content Differentiation for GT learners
The goal is an optimal match: Each student is challenged at a level just beyond the comfort zone.    Pre-assess students’ readiness to determine the appropriate starting point. Implement strategies for acceleration: Use more complex texts and materials, above grade-level standards, compacting; or move grade level content to an earlier grade. Implement strategies for enrichment/extension: Use overarching concepts, interdisciplinary connections, the study of differing perspectives, and exploration of patterns/relationships. 
	Content Differentiation in this Lesson:
The Lexile level of The Borrowers is 780L, which falls in the current Common Core State State Standards Grade 4-5 “stretch” band, thereby challenging students to read text at a higher complexity level. The language and reading informational text standards addressed are at the 5th grade level, which are two grade levels above the 3rd grade standard.

	Process refers to how students make sense of information. The teacher designs instructional activities that make learning meaningful to students based on their readiness levels, interests, or learning styles.  

	Process Differentiation for GT Learners
Instructional processes incorporate flexible pacing and opportunities to engage in advanced problem-solving characteristic of professionals in the field. Activities focus on the higher level of each continuum: from simple to complex; from more practice to less repetition; and from dependent to independent   Activities deepen understanding through authentic inquiry, research, and creative production.  
	Process Differentiation in this Lesson: 
Students investigate the definition and contextual meaning of words found in the text. Much of the vocabulary found in this text is 1-3 grade levels beyond the third grade, and therefore challenges students to not only find word definitions, but to also understand how the author’s use of specific vocabulary enhances the reader’s understanding and engagement with the text.

	Products are culminating experiences that cause students to rethink, use, and extend what they have learned over a period of time.  

	Product Differentiation for GT Learners
Differentiated products or performance tasks require students to apply learning meaningfully to complex, authentic tasks that model the real-world application of knowledge characteristic of professionals in the field. Products have an authentic purpose and audience, and students participate in goal-setting, planning, and self-monitoring.  
	Product Differentiation in this Lesson:
Students complete a web organizer for new vocabulary words found in The Borrowers that requires them to write a definition, find antonyms and synonyms for the word, and create a sentence using the word in a context similar to how it is found in the anchor text. This task enables students to develop a more in-depth understanding of the vocabulary found in the text as opposed to researching the definition only.



 
CCSS Triangle Statement for Text Complexity 
Qualitative Measures:
Multiple Levels of Meaning
The Borrowers is, on the surface, a fantasy tale about tiny beings that live in a house populated by humans. However, there are multiple themes that when examined through the concept of change, are made apparent, such as Arietty’s desire to experience the outside world and Homily’s fear of change and her wish for life to remain the same.
Structure
The structure of the text contains flashbacks and numerous references to characters that are not part of the events of the story, making it appropriately challenging for above level readers.
Knowledge Demands: Life Experiences and Cultural/Literary Knowledge
The text contains many examples of archaic use of language, figures of speech, and vocabulary and terms that are culturally associated with Great Britain, thereby challenging the reader to interpret the meaning of the text throughout.
Quantitative Measures:
The Lexile level of The Borrowers is 780L, which falls in the current Common Core State Standards Grade 4-5 “stretch” band, thereby challenging students to read text at a higher complexity level.
Readers and Tasks:
The level and complexity of this text requires that the reader bring advanced motivation, critical analytic, inferencing, and visualization skills to the act of reading and interpreting the text.

Plan with UDL in mind:  This lesson applies the Universal Design for Learning Guidelines to remove barriers for advanced/gifted and talented students.   In particular, the lesson addresses:
I.  Multiple Means of Representation 
3.1 activate or supply background knowledge
3.2 Highlight patterns, critical features, big ideas, and relationships
3.4 Maximize transfer and generalization
             II. Multiple Means of Action and Expression
5.2 Use multiple tools for construction and composition
6.3 Facilitate managing information and resources
6.4 Enhance capacity for monitoring progress
             III.  Multiple Means of Engagement
7.1 Optimize individual choice and autonomy
7.2 Optimize relevance, value, and authenticity
8.2 Vary demand and resources to optimize challenge
9.1 Promote expectations and beliefs that optimize motivation
9.3 Develop self-assessment and reflection
For more information about how UDL addresses the needs of gifted learners, go to http://www.udlcenter.org/screening_room/udlcenter/guidelines

· Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.

IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.


	Essential Questions

	
How does the author’s use of vocabulary influence our understanding of the text?


	Unit Standards Applicable to This Lesson

	
Reading Literature
RL3.1 Ask and answer questions to demonstrate understanding of text, referring explicitly to the text as the basis for the answers.  
· Demonstrate understanding, either orally or in writing, after reading, viewing, or listening to a text:
· Select relevant textual evidence when responding either orally or in writing to text specific questions.
· Participate actively and appropriately in discussions about literary text. (See CCSS 3 SL 1, 2, 3.)

Reading Informational Text
RI3.2 Determine the main idea of a text; recount the key details and explain how they support the main idea.
· Paraphrase key details or information.
· Summarize an informational text, either orally or in writing, including the main ideas and significant supporting information from across the text. (See CCSS 4 RL 2; CCSS 3 W9; SL4, 6.)
RI3.5 Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information relevant to a given topic efficiently.
· Use text features (e.g., print features, graphic aids, informational aids, online features, etc.) to facilitate understanding.
RI5.4 Determine the meaning of general academic and domain specific words and phrases in a text relevant to a topic or subject area.

Writing
W3.8 Recall information from experiences or gather information from print and digital sources; take brief notes on sources and sort evidence into provided categories.
W3.10 Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

Speaking/Listening
SL3.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing their own clearly.

Language
L5.4.a Use context as a clue to the meaning of a word or phrase
· Use relationship of ideas in the text to determine the meaning of a word or phrase
· Connect prior knowledge and experiences to determine the meaning of a word or phrase
· Discuss words and word meanings daily as they are encountered in text, instruction, and conversation



	Lesson Procedure

	1. Begin the lesson by asking students to turn and talk to a partner to share what they know about some of the innovative products that have been developed for brushing teeth and what improvements they think would make a toothbrush easier or more efficient to use. Ask students to share some of their answers with the class.
2. Using a whiteboard or similar projection device, connect to the following link on the web, http://www.dogonews.com/2012/6/11/rinser-toothbrush-magically-transforms-into-a-water-fountain, which contains an article about an invention related to tooth brushing. Ask students to read the article independently, or read it together as a class. Students may also read the article by accessing the link on an individual hand-held electronic device such as a tablet.
3. After reading, ask students to make a list of key words they encountered in the text, such as colossal, unveiled, transform, and conventional.  If some of these terms are unfamiliar to students, ask them to work with a partner to create a working definition for the word based on its context in the article. Poll students to determine which word most students do not define correctly, and use that word for Step 4, below.
4. Introduce Resource Sheet 1, Vocabulary Web.  Choosing one of the words from the list, model with students how to complete the web.  Place the chosen word in the center.  Ask students to re-read the article and find the sentence where the word is located.  Write that sentence in the appropriate space labeled “Sentence.”
5. Locate a dictionary definition of the word using a digital dictionary such as www.dictionary.com or any dictionary that is available in the classroom. If there are several definitions of the word, allow students to work together to determine which definition is closest to the one encountered in the article.  Write this definition in the appropriate space.
6. Briefly discuss synonym and antonym.  Demonstrate how to use the dictionary to find the synonyms and antonyms for the word and place those words in the appropriate spaces. 
7. In the space labeled “Example”, ask students to write their own sentence using the word.
8. Conclude this part of the lesson by asking students the essential question: How does the author’s use of these vocabulary words influence our understanding of the text?  What key understandings would we miss if we did not understand the meaning of these words?
9. Before using Resource Sheet 2, pre-assess students to determine which words they should study.  Then divide students into groups and assign each group one of the words from the list for Chapters 1-4 of The Borrowers. Use Resource Sheet 2 as a source for vocabulary, or ask students to develop their own list of words from the text that they find challenging.
10. Ask students to work as a group to complete the vocabulary web for their word using the steps modeled in the beginning of the lesson.  
11. It is suggested to complete the vocabulary webs on a weekly basis. They can be displayed or gathered and placed in a notebook for reference throughout the unit.
12. As students complete the vocabulary webs, it would be appropriate to lead brief discussions with the whole class or in small groups about the author’s use of language and how it affects the reader’s interpretation of the text.
13. Students may also complete one activity per week from a tic-tac-toe menu as an extension activity using all of the vocabulary words from the chapters being read or studied.  
14. Introduce Resource Sheet 3, Vocabulary Tic-Tac-Toe Board to students.  Each week students may choose one activity from the board to complete using all the vocabulary from the section they have read. 


Grade 3 Advanced / Gifted and Talented (GT) English Language Arts
Unit Title: The Concept of Change 
Lesson 4: Vocabulary Web             Length: 1-2 Days
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Resource Sheet 2

 (
Chapters 1-4
Conceited (p.8)
Intervals (p.9)
Statuary (p.18)
Foraged (p.23)
Emigrated (p.29)
) (
Chapters 1-4
Conviction (p. 52)
Essentials (p.55)
Embedded (p.66)
Exaggerated (p.79)
Sarcastic (p.93)
) (
Chapters 1-4
Obscured (p.109)
Ecstatic (p.129)
Disheveled (p.131)
Endeavor (p.135)
Depleted (p.136)
) (
Chapters 1-4
Tremulous (p.151)
Appease (p.152)
Malicious (p.154)
Rendered (p.159)
)Vocabulary from The Borrowers, by Mary Norton






























Resource Sheet 3

Vocabulary Tic-Tac-Toe Board
Directions:  Choose to complete one activity each week of this unit. Use the vocabulary words for the group of chapters you are currently reading..


	Create a vocabulary treasure map. Map out a treasure hunt for your class using all of your 
vocabulary words in the clues.

	Create vocabulary picture cards with the word on the front of each card and a picture 
illustrating the meaning on the back.
	[bookmark: _GoBack]Pick a job you would like to have. Write a 
resume that would help you get the job using all 
of your vocabulary words.
	Create a 10- page flip book. Be sure to include all of your vocabulary words in the book.

	Create a comic strip using all of your 
vocabulary words in the captions or dialogue.
	Make clay sculptures depicting the meaning of each vocabulary word. 
Label each sculpture with the word or words it 
depicts.
	Compose a poem 
using all of your 
vocabulary words.
	Create a weekly 
vocabulary calendar with activities to help you learn your words each day. All of your words should be included within the week’s activities.

	Make an illustrated dictionary of your vocabulary words.
	Create a mobile that illustrates your vocabulary words. Include a definition with each word/picture
	Create a crossword puzzle using all of your vocabulary words. You may use additional words if you want.
	Create at least four 
picture postcards that 
illustrate your vocabulary words. Then use your words in the postcard message.


	Create a PowerPoint presentation defining and illustrating your 
vocabulary words.
	Create song lyrics and music to tell about your 
vocabulary words. Think of a creative song title. Perform for your class and/or record and film your song for You Tube.
	Pretend you are a 
reporter on the radio 
today. Do a three minute radio report or podcast using all of your 
vocabulary words in the report.
	Create Jeopardy 
questions using your 
vocabulary words. Include 5 categories with 5 questions in each category.
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