	Lesson Overview

	Students identify and explore the concept of change as it relates to their lives and the world around them in order to use this concept as a framework for identifying and understanding important ideas and messages in literary text. Throughout this unit, students will trace the development of the concept in The Borrowers in order to summarize the text, identify and explain important themes, and create a final product that makes connections to the concept.
In this lesson, students:
· Ask and answer questions using text evidence to demonstrate their understanding of the text.
· Use character traits to explain how a character’s actions contribute to the sequence of events.
· Determine the meaning of words and phrases as they are used in the text.
· Make connections or gather information from sources to sort evidence into categories.
· Complete writing tasks using evidence obtained from the text.


	Teacher Planning, Preparation, and Materials
· Class copies of text used to model and explore literary connections to the change concept, such as Each Little Bird that Sings, by Deborah Wiles, or the fairy tale The Fisherman’s Wife, by the Brothers Grimm. A PDF, as well as an audio version of The Fisherman’s Wife may be accessed at the Lit2Go website at http://etc.usf.edu/lit2go/175/grimms-fairy-tales/3062/the-fisherman-and-his-wife/    
· Class copies of The Borrowers, by Mary Norton.
· Class copies of the Change Concept Web.
· Document camera, overhead, or whiteboard.
· Teacher copy of the Change Concept Web.


	
INTRODUCTION:  
This lesson models instructional approaches for differentiating the CCSS for advanced/gifted and talented students. Gifted and talented students are defined in Maryland law as having outstanding talent and performing, or showing the potential for performing, at remarkably high levels when compared with their peers (§8-201). State regulations require local school systems to provide different services beyond the regular program in order to develop gifted and talented students’ potential.   Appropriately differentiated programs and services will accelerate, enrich, and extend instructional content, strategies, and products to apply learning (COMAR 13A.04.07 §03). 

Differentiate the Content, Process, and Product for Advanced / Gifted and Talented (GT) Learners

	Content refers to the key concepts of the curriculum; what students should know, understand, and be able to do.

	Content Differentiation for GT learners
The goal is an optimal match: Each student is challenged at a level just beyond the comfort zone.    Pre-assess students’ readiness to determine the appropriate starting point. Implement strategies for acceleration: Use more complex texts and materials, above grade-level standards, compacting; or move grade level content to an earlier grade. Implement strategies for enrichment/extension: Use overarching concepts, interdisciplinary connections, the study of differing perspectives, and exploration of patterns/relationships. 
	Content Differentiation in this Lesson:
The Lexile level of The Borrowers is 780L, which falls in the current Common Core State State Standards Grade 4-5 “stretch” band, thereby challenging students to read text at a higher complexity level. The writing standard addressed is at the 4th grade level, which is one grade level above 3rd grade standard. 

	Process refers to how students make sense of information. The teacher designs instructional activities that make learning meaningful to students based on their readiness levels, interests, or learning styles.  

	Process Differentiation for GT Learners
Instructional processes incorporate flexible pacing and opportunities to engage in advanced problem-solving characteristic of professionals in the field. Activities focus on the higher level of each continuum: from simple to complex; from more practice to less repetition; and from dependent to independent   Activities deepen understanding through authentic inquiry, research, and creative production.  
	Process Differentiation in this Lesson: 
Students engage with the text using the overarching concept of change as a focus for close reading. In addition, they participate in an analysis of the text using a jigsaw strategy, which allows them to work independently to formulate their understandings of the text through group discussion.

	Products are culminating experiences that cause students to rethink, use, and extend what they have learned over a period of time.  

	Product Differentiation for GT Learners
Differentiated products or performance tasks require students to apply learning meaningfully to complex, authentic tasks that model the real-world application of knowledge characteristic of professionals in the field. Products have an authentic purpose and audience, and students participate in goal-setting, planning, and self-monitoring.  
	Product Differentiation in this Lesson:

Students work collaboratively to complete a web organizer that summarizes their analysis of The Borrowers based on their close reading of the text and their understanding of the change concept. As students re-group during the jigsaw strategy to engage in discussion about the text, they must self-monitor for clarification of understanding of the change concept as it relates to what they have read.


 
CCSS Triangle Statement for Text Complexity 
Qualitative Measures:
Multiple Levels of Meaning or Purpose
The Borrowers is, on the surface, a fantasy tale about tiny beings that live in a house populated by humans. However, there are multiple themes that when examined through the concept of change, are made apparent, such as Arietty’s desire to experience the outside world and Homily’s fear of change and her wish for life to remain the same.
Structure
The structure of the text contains flashbacks and numerous references to characters that are not part of the events of the story, making it appropriately challenging for above level readers.
Knowledge Demands: Life Experiences and Cultural/Literary Knowledge
The text contains many examples of archaic use of language, figures of speech, and vocabulary and terms that are culturally associated with Great Britain, thereby challenging the reader to interpret the meaning of the text throughout.
Quantitative Measures:
The Lexile level of The Borrowers is 780L, which falls in the current Common Core State Standards Grade 4-5 “stretch” band, thereby challenging students to read text at a higher complexity level.
Readers and Tasks:
The level and complexity of this text demands that the reader bring advanced motivation, critical analytic, inferencing, and visualization skills to the act of reading and interpreting the text.

Plan with UDL in mind:  This lesson applies the Universal Design for Learning Guidelines to remove barriers for advanced/gifted and talented students.   In particular, the lesson addresses:
I.  Multiple Means of Representation 
3.1 activate or supply background knowledge
3.2 Highlight patterns, critical features, big ideas, and relationships
3.4 Maximize transfer and generalization
             II. Multiple Means of Action and Expression
5.2 Use multiple tools for construction and composition
6.3 Facilitate managing information and resources
6.4 Enhance capacity for monitoring progress
             III.  Multiple Means of Engagement
7.1 Optimize individual choice and autonomy
7.2 Optimize relevance, value, and authenticity
8.2 Vary demand and resources to optimize challenge
9.1 Promote expectations and beliefs that optimize motivation
9.3 Develop self-assessment and reflection
For more information about how UDL addresses the needs of gifted learners, go to http://www.udlcenter.org/screening_room/udlcenter/guidelines

· Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.

IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.


	Essential Question

	
Is change a necessary part of life?


	Unit Standards Applicable to This Lesson

	
Reading Literature
RL3.1 Ask and answer questions to demonstrate understanding of text, referring explicitly to the text as the basis for the answers. 
· Demonstrate understanding, either orally or in writing, after reading, viewing, or listening to a text:
	° determine and explain the main idea (explicit or inferred)of the text 
	° summarize the text (See CCSS 4 RL2; SL4, 6) 
	° identify what is directly stated in the text
	° draw inferences and conclusions from the text 
· Select relevant textual evidence when responding either orally or in writing to text-specific questions.
RL3.3 Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their actions contribute to the sequence of events.
· Draw conclusions and make inferences about characters, referring to the text for support.
· Connect the actions of the characters to the development of the plot by identifying and explaining cause/effect relationships.

Writing
W4.9 Draw evidence from literary or informational texts to support analysis, reflection, and research.
· Write in response to grade-level print, non-print, and digital literary or informational text(s).

Speaking and Listening
SL3.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing their own clearly.
SL3.1.a Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.
· Access prior knowledge and experiences to extend the topic.
· [bookmark: _GoBack]Use relevant information to engage in discussion.




	Lesson Procedure

	 Before reading, introduce to students the universal concept of change using the following process:
1. What is change? Define change. For example, “Change is the act or process of causing a difference.”
2. What are some examples of change? Students brainstorm examples of change in their lives and in the world around them. Additionally, ask students to think of examples from literary texts as well as from other disciplines such as mathematics, science, and social studies.
3. What doesn’t change? Elicit from students non-examples of change and explain why they do not show evidence of the concept. For example, the sun rises each day.
4. What are some different types of change? Have students form categories for the examples, such as changes in people, objects, situations, nature, etc. Write the categories on chart paper, on an overhead, or use a document camera. Ask students to explain why they think an example should be placed in one category or another.
5. What conclusions can we draw about change? From the categories, model forming generalizations about change. For example, “Change is created by people. Change can be wanted or not wanted. Change happens over time. Change is found in nature.” (SL.3.1, SL3.1.a)
6. Using a previously read literary text of appropriate complexity such as Each Little Bird That Sings by Deborah Wiles or The Fisherman and his Wife by the Brothers Grimm, model how to identify examples of the generalizations about change using the Change Concept Web.
7. Work with students to identify main ideas and themes about change in the text. For example, in Each Little Bird That Sings, Comfort has to change her attitude to serve a greater good. In The Fisherman and his Wife, the wife’s desire to change her living conditions leads to changes in the color of the sea. (RL3.1, RL3.3)
8. After this portion of the lesson, introduce the Jigsaw activity as the assessment.

Jigsaw Activity (Day 2)
1. Divide students into four groups. Assign each group one of the parts of the Change Concept Web to discuss. Using chapters 1-4 (previously read) from The Borrowers, students work together to identify connections between their assigned portions of the change concept as it relates to the text they read. Students record examples they have identified in their copy of the Change Concept Web. (15 minutes)
2. Re-distribute students into four new groups, with each group containing a student or students that represent each of the four components of the Change Concept Web.
3. Participants in each new group will share what they have discussed and written in their previous groups with their new group members. Students will make additions to their copy of the Change Concept Web as needed in order to complete all sections of the web. (RL3.1, RL3.3, W4.9, SL3.1, SL3.1.a)
At the conclusion of this activity, share with students that as they continue to read The Borrowers they should identify and be prepared to discuss examples of the change concept as it occurs in the remainder of the novel.
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Change Concept Web
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Change is caused by people and events.
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Change can be wanted or not wanted.
) (
Change is found in nature.
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Change happens over time.
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