	Lesson Overview

	During this lesson students engage in a close reading of Chapter Nine of The Borrowers by Mary Norton. They answer text dependent questions in order to gain an understanding of how the events of this chapter act as a turning point in the story.
Students will: 
· Determine and explain main ideas in the text. 
· Explain what is directly stated in the text by citing specific details and examples from the text.
· Explain inferences, conclusions, and generalizations by citing appropriate details and examples from the text.
· Draw conclusions and make inferences about characters, referring to the text for support.
· Use the writing process to prewrite, draft, revise, edit, and publish an opinion piece. 

	Teacher Planning, Preparation, and Materials
· Class copies of The Borrowers, by Mary Norton
· Class copies of Resource Sheets 1, 2 and 4 for students
· Access to computers and the Internet
· Access to visual art materials such as crayons, markers, colored paper and scissors.

	
INTRODUCTION:  
This lesson models instructional approaches for differentiating the CCSS for advanced/gifted and talented students. Gifted and talented students are defined in Maryland law as having outstanding talent and performing, or showing the potential for performing, at remarkably high levels when compared with their peers (§8-201). State regulations require local school systems to provide different services beyond the regular program in order to develop gifted and talented students’ potential.   Appropriately differentiated programs and services will accelerate, enrich, and extend instructional content, strategies, and products to apply learning (COMAR 13A.04.07 §03). 

Differentiate the Content, Process, and Product for Advanced / Gifted and Talented (GT) Learners

	Content refers to the key concepts of the curriculum; what students should know, understand, and be able to do.

	Content Differentiation for GT learners
The goal is an optimal match: Each student is challenged at a level just beyond the comfort zone.    Pre-assess students’ readiness to determine the appropriate starting point. Implement strategies for acceleration: Use more complex texts and materials, above grade-level standards, compacting; or move grade level content to an earlier grade. Implement strategies for enrichment/extension: Use overarching concepts, interdisciplinary connections, the study of differing perspectives, and exploration of patterns/relationships.
	Content Differentiation in this Lesson:
The Lexile level of The Borrowers is 780L, which falls in the current Common Core State State Standards Grade 4-5 “stretch” band, thereby challenging students to read text at a higher complexity level. Three of the CCSS standards addressed are one grade level above the third grade standard.

	Process refers to how students make sense of information. The teacher designs instructional activities that make learning meaningful to students based on their readiness levels, interests, or learning styles.  

	Process Differentiation for GT Learners
Instructional processes incorporate flexible pacing and opportunities to engage in advanced problem-solving characteristic of professionals in the field. Activities focus on the higher level of each continuum: from simple to complex; from more practice to less repetition; and from dependent to independent   Activities deepen understanding through authentic inquiry, research, and creative production.  
	Process Differentiation in this Lesson: 
Students participate in cooperative learning tasks which require them to read and analyze text, reflect on its meaning, and synthesize information in order to determine how an author uses turning point in a story.

	Products are culminating experiences that cause students to rethink, use, and extend what they have learned over a period of time.  

	Product Differentiation for GT Learners
Differentiated products or performance tasks require students to apply learning meaningfully to complex, authentic tasks that model the real-world application of knowledge characteristic of professionals in the field. Products have an authentic purpose and audience, and students participate in goal
setting, planning, and self-monitoring.  
	Product Differentiation in this Lesson:
Students create a title for a chapter in the book The Borrowers and write an opinion that supports their choice citing evidence from the text. Students have the opportunity to publish and share their writing using a variety of presentation methods. 



 
CCSS Triangle Statement for Text Complexity 
Qualitative Measures:
Multiple Levels of Meaning or Purpose
The Borrowers is, on the surface, a fantasy tale about tiny beings that live in a house populated by humans. However, there are multiple themes that when examined through the concept of change, are made apparent, such as Arietty’s desire to experience the outside world and Homily’s fear of change and her wish for life to remain the same.
Structure
The structure of the text contains flashbacks and numerous references to characters that are not part of the events of the story, making it appropriately challenging for above level readers.
Knowledge Demands: Life Experiences and Cultural/Literary Knowledge
The text contains many examples of archaic use of language, figures of speech, and vocabulary and terms that are culturally associated with Great Britain, thereby challenging the reader to interpret the meaning of the text throughout.
Quantitative Measures:
The Lexile level of The Borrowers is 780L, which falls in the current Common Core State Standards Grade 4-5 “stretch” band, thereby challenging students to read text at a higher complexity level.
Readers and Tasks:
The level and complexity of this text demands that the reader bring advanced motivation, critical analytic, inferencing, and visualization skills to the act of reading and interpreting the text.

Plan with UDL in mind:  This lesson applies the Universal Design for Learning Guidelines to remove barriers for advanced/gifted and talented students.   In particular, the lesson addresses:
I.  Multiple Means of Representation 
3.1 activate or supply background knowledge
3.2 Highlight patterns, critical features, big ideas, and relationships
3.4 Maximize transfer and generalization
             II. Multiple Means of Action and Expression
5.2 Use multiple tools for construction and composition
6.3 Facilitate managing information and resources
6.4 Enhance capacity for monitoring progress
             III.  Multiple Means of Engagement
7.1 Optimize individual choice and autonomy
7.2 Optimize relevance, value, and authenticity
8.2 Vary demand and resources to optimize challenge
9.1 Promote expectations and beliefs that optimize motivation
9.3 Develop self-assessment and reflection
For more information about how UDL addresses the needs of gifted learners, go to http://www.udlcenter.org/screening_room/udlcenter/guidelines
 
· Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.

IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.







	Essential Question

	
How do writers create a turning point in a story?


	Unit Standards Applicable to This Lesson

	Reading Literature
RL3.1 Ask and answer questions to demonstrate understanding of text, referring explicitly to the text as the basis for the answers.
RL3.2 Recount stories, including fables, folktales, and myths from diverse cultures; determine the central message, lesson, or moral and explain how it is conveyed through key details in the text. 
RL3.3 Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their actions contribute to the sequence of events. 
RL4.1 Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text. (SC, 4)

Writing
W4.1 Write opinion pieces on topics or texts, supporting a point of view with reasons and information 

Speaking/Listening:
SL4.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly

	Lesson Procedure


	1. Students read Chapter 9 of The Borrowers by Mary Norton. Encourage students to take notes as they read.  For example, they may use an I notice… (something that students realize about what is occurring in the plot or with a character) I wonder… (something students have a question about in the story) strategy for recording their thoughts about the text. Resource Sheet 1 provides the definitions for vocabulary that students might find difficult to define using context clues alone. 
2. Ask students to respond to the text-dependent questions on Resource Sheet 2 in preparation for a class discussion about the chapter. Students may respond using a response journal or notebook to answer questions. (RL3.1, RL4.1, RL3.2, RL3.3)
3. To prepare for the class discussion, use a cooperative learning structure such as “Numbered Heads Together” in which students are placed in groups of four and each is assigned a number from 1-4. The facilitator poses a question that students respond to independently. Students then stand and discuss their responses with other members in the group. Once everyone in the group agrees on a response to share, the group sits. The facilitator then calls a number from1-4. That student acts as the team representative to share the group’s answer with the rest of the class. (SL4.1)
4. Following the class discussion, share the essential question: How do writers create a turning point in a story?   Ask students to turn and talk to answer. After students share their thoughts on what a “turning point” in a story might be, tell them that a turning point is when the plot takes a sometimes-unexpected turn and has an important effect on the remaining events of the story. 
5. Ask students to describe how the events in this chapter act as a turning point in the story and predict possible changes that may occur for the Borrowers as a result of Arrietty “being seen.” 
6. Distribute Resource Sheet 4, What’s My Title? Introduce the formal writing assessment. (W4.1, W4.6) A proficient answer should have at least two parts; students should include an appropriate title for the chapter that captures the main idea that Arrietty had been “seen” by a human and should also include evidence from the text that supports why the title is appropriate.
7. For their final draft, allow students to choose from the following options to accompany their written work: 
· Access www.edu.glogster.com to create a poster “cover page” for the chapter including the title and graphics. 
· Make a book jacket including the title and illustrations.
· Draw or paint an illustration that would be appropriate for the chapter.
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	Resource Sheet 1

The Borrowers Chapter Nine Vocabulary



Grating: a framework of metal bars covering an opening

Harebell: plant with blue bell-shaped flowers

Gazettee: a dictionary or index of places
 
Bilingual: somebody who speaks two languages easily and naturally
 
Faltered: lose confidence, to become unsure and hesitant
 
Scullery: a small room for washing dishes or clothes, room is next to the kitchen

Appease: to say or do something in order to make somebody less angry

Bogs: an area of wet marshy ground, consisting of decomposing plant material. 

Resource Sheet 2
Chapter Nine Questions

1. What details in the text tell you that the boy is frightened when he sees Arrietty?

____________________________________________________________________________________

____________________________________________________________________________________ 

____________________________________________________________________________________

____________________________________________________________________________________ 


2. At which point during the conversation between Arietty and the boy do you notice a change of mood? What causes this to happen?

____________________________________________________________________________________

____________________________________________________________________________________ 

____________________________________________________________________________________

____________________________________________________________________________________ 


3. The boy says, “Well, if you’re born in India, you’re bilingual. And if you’re bilingual, you can’t read. Not so well.”  Based on the definition for bilingual, does the boy use the word correctly? Why might the boy have confused the meaning of bilingual in this context?

____________________________________________________________________________________

____________________________________________________________________________________ 

____________________________________________________________________________________

____________________________________________________________________________________ 


4. Why does Arrietty ask the boy about the number of doors to the house? 

____________________________________________________________________________________

____________________________________________________________________________________ 

____________________________________________________________________________________

____________________________________________________________________________________ 



5. Based on the conversation about the size of their people, what do the boy and Arrietty both believe? Use evidence from the text to support your answer.

____________________________________________________________________________________

____________________________________________________________________________________ 

____________________________________________________________________________________

____________________________________________________________________________________ 


6. What does Arrietty mean by the phrase “to keep us”? What details in the text help to explain that phrase to the reader?

____________________________________________________________________________________

____________________________________________________________________________________ 

____________________________________________________________________________________

____________________________________________________________________________________ 
	


Resource Sheet 2

Chapter Nine Questions Teacher Resource

1. What details in the text tell you that the boy is frightened when he sees Arrietty?
The boy appears to be frightened because he is trembling. He threatens Arrietty by saying that he will hit her with an ash stick in case she “came and scrabbled” at him with her “nasty little hands.” The boy has never interacted with someone her size and isn’t sure what she is capable of. He wants to prove that he has a way of defending himself against her if needed. 


2. At which point during the conversation between Arietty and the boy do you notice a change of mood? What causes this to happen?
They begin to have a more friendly conversation when Arrietty says, “I guessed you were about nine.” The boy responds that she is wrong and that he is actually ten. This prompts the boy to ask her age and they both begin to relax a little and get to know each other. 


3. The boy says, “Well, if you’re born in India, you’re bilingual. And if you’re bilingual, you can’t read. Not so well.”  Based on the definition given for bilingual, does the boy use the word correctly? Why might the boy have confused the meaning of bilingual in this context?
The boy uses the word “bilingual” incorrectly. Bilingual means that a person can speak two languages fluently. The boy may be embarrassed by the fact that he cannot read so he uses the excuse that he is “bilingual.” Arrietty also does not know what the term bilingual means because she goes along with the boy and asks if he can “grow out of it.”  Both characters are using the term bilingual incorrectly.

4. Why does Arrietty ask the boy about the number of doors to the house?
Arrietty asks about the doors because she is afraid that the boy might run into her father if he enters through the front door where her father is working. She knows that her father will be upset if he is “seen” by the boy.

5. Based on the conversation about the size of their people, what do the boy and Arrietty both believe? Use evidence from the text to support your answer.
Both the boy and Arrietty believe that their kind is dominant in the world. Arrietty laughs at the thought of many human beings and says “Surely, you don’t think there are many people in the world your size.” The boy responds by saying, “There are more my size than yours.” Arrietty then goes on to explain all the reasons she thinks it is impossible for there to be many human beings in the world.

6. What does Arrietty mean by the phrase “to keep us”? What details in the text help to explain that phrase to the reader?
Arrietty and her family believe that a major role the humans play is to provide for the Borrowers. She hints at this when she tells the story of her father’s uncle, who used a boat to float in the cook’s stockpot in order to gather ingredients for soup. Arrietty says that they just need a few to “keep” them because she thinks that there only needs to be a few humans for them to borrow from in order to survive. 
	
	Resource Sheet 4
What’s My Title?

Directions: The chapters in The Borrowers do not have titles. Using answers from the questions you responded to during this lesson and class discussion, create an appropriate title for this chapter. Write an opinion piece that states why you chose that title and use evidence from the text to support why the title you have chosen would be appropriate. 

______________________________________________________________________

______________________________________________________________________
 
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________
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