	Lesson Overview

	The focus of this lesson is the examination of how characters in a story are motivated to change, and how that change ultimately affects the events that take place in a story.
During this lesson, students: 
· Draw conclusions and make inferences about characters, referring to the text for support.
· Participate actively and appropriately in discussions about literary text.
· Analyze the traits of a specific character, including his or her behavior, thoughts, words, and interactions with other characters, as well as the reactions of other characters.

	Teacher Planning, Preparation, and Materials
· Class copies of The Borrowers, by Mary Norton
· Class copies of Resource Sheet 1, Character Change Organizer
· Access to computers and the Internet (optional)

	
INTRODUCTION:  
This lesson models instructional approaches for differentiating the CCSS for advanced/gifted and talented students. Gifted and talented students are defined in Maryland law as having outstanding talent and performing, or showing the potential for performing, at remarkably high levels when compared with their peers (§8-201). State regulations require local school systems to provide different services beyond the regular program in order to develop gifted and talented students’ potential.   Appropriately differentiated programs and services will accelerate, enrich, and extend instructional content, strategies, and products to apply learning (COMAR 13A.04.07 §03). 

Differentiate the Content, Process, and Product for Advanced / Gifted and Talented (GT) Learners

	Content refers to the key concepts of the curriculum; what students should know, understand, and be able to do.

	Content Differentiation for GT learners
The goal is an optimal match: Each student is challenged at a level just beyond the comfort zone.    Pre-assess students’ readiness to determine the appropriate starting point. Implement strategies for acceleration: Use more complex texts and materials, above grade-level standards, compacting; or move grade level content to an earlier grade. Implement strategies for enrichment/extension: Use overarching concepts, interdisciplinary connections, the study of differing perspectives, and exploration of patterns/relationships. 

	Content Differentiation in this Lesson:
The Lexile level of The Borrowers is 780L, which falls in the current Common Core State State Standards Grade 4-5 “stretch” band, thereby challenging students to read text at a higher complexity level. Two of the CCSS standards addressed are one grade level above the third grade standard.


	Process refers to how students make sense of information. The teacher designs instructional activities that make learning meaningful to students based on their readiness levels, interests, or learning styles.  

	Process Differentiation for GT Learners
Instructional processes incorporate flexible pacing and opportunities to engage in advanced problem-solving characteristic of professionals in the field. Activities focus on the higher level of each continuum: from simple to complex; from more practice to less repetition; and from dependent to independent   Activities deepen understanding through authentic inquiry, research, and creative production.  
	Process Differentiation in this Lesson: 
Student learning and instructional tasks are approached through the framework of an essential question, which enables students to delve deeply into the text to determine how the traits and motivations of characters cause the events of a narrative to develop and change over time. 

	Products are culminating experiences that cause students to rethink, use, and extend what they have learned over a period of time.  

	Product Differentiation for GT Learners
Differentiated products or performance tasks require students to apply learning meaningfully to complex, authentic tasks that model the real-world application of knowledge characteristic of professionals in the field. Products have an authentic purpose and audience, and students participate in goal
setting, planning, and self-monitoring.  
	Product Differentiation in this Lesson:
Students have the opportunity to create their own graphic organizer using a Web 2.0 resource to organize their character analysis task. They work cooperatively with peers through discussion of ideas and independently as a writer to formulate an understanding of the relationship between characters and plot in a narrative. 



 
CCSS Triangle Statement for Text Complexity 
Qualitative Measures:
Multiple Levels of Meaning or Purpose
The Borrowers is, on the surface, a fantasy tale about tiny beings that live in a house populated by humans. However, there are multiple themes that when examined through the concept of change, are made apparent, such as Arietty’s desire to experience the outside world and Homily’s fear of change and her wish for life to remain the same.
Structure
The structure of the text contains flashbacks and numerous references to characters that are not part of the events of the story, making it appropriately challenging for above level readers.
Knowledge Demands: Life Experiences and Cultural/Literary Knowledge
The text contains many examples of archaic use of language, figures of speech, and vocabulary and terms that are culturally associated with Great Britain, thereby challenging the reader to interpret the meaning of the text throughout.
Quantitative Measures:
The Lexile level of The Borrowers is 780L, which falls in the current Common Core State Standards Grade 4-5 “stretch” band, thereby challenging students to read text at a higher complexity level.
Readers and Tasks:
The level and complexity of this text demands that the reader bring advanced motivation, critical analytic, inferencing, and visualization skills to the act of reading and interpreting the text.

Plan with UDL in mind:  This lesson applies the Universal Design for Learning Guidelines to remove barriers for advanced/gifted and talented students.   In particular, the lesson addresses:
I.  Multiple Means of Representation 
3.1 activate or supply background knowledge
3.2 Highlight patterns, critical features, big ideas, and relationships
3.4 Maximize transfer and generalization
             II. Multiple Means of Action and Expression
5.2 Use multiple tools for construction and composition
6.3 Facilitate managing information and resources
6.4 Enhance capacity for monitoring progress
             III.  Multiple Means of Engagement
7.1 Optimize individual choice and autonomy
7.2 Optimize relevance, value, and authenticity
8.2 Vary demand and resources to optimize challenge
9.1 Promote expectations and beliefs that optimize motivation
9.3 Develop self-assessment and reflection
For more information about how UDL addresses the needs of gifted learners, go to http://www.udlcenter.org/screening_room/udlcenter/guidelines
 
· Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.

IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.






	Essential Question

	
What motivates characters in a story to change?


	Unit Standards Applicable to This Lesson

	Reading Literature:
RL3.3 Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their actions contribute to the sequence of events.

Writing:
W4.4 Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience.

Speaking/Listening
SL4.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly. 


	Lesson Procedure


	1. Display the term “motivation.” Ask students to turn and talk to define the word (motivation: the reason for doing something or behaving in a particular way). 
2. Ask students to think of a time that they were motivated to do something that involved change. Perhaps they wanted to change something about themselves, something in their environment, or circumstances. Allow them to talk in pairs to discuss what they were motivated to do and why they were motivated to do it. Share student answers. 
3. Tell the students that like people, characters can be motivated to change. Explain that we can use what we know about character traits to help determine why characters change in a story.
4. Share the essential question, “What motivates characters in a story to change?” 
5. Engage students and activate their prior knowledge by reading, watching a video clip, or orally summarizing a well-known story such as The Wizard of Oz. Short video clips can be found at www.teachertube.com. 
6. Ask students the following question about each of the characters in The Wizard of Oz: 
a. What character trait could be used to describe the lion? What motivated the lion to visit the wizard? How did the lion change at the end? Why?
b. What character trait could be used to describe the tin man? What motivated the tin man to visit the wizard? How did he change at the end? Why?
c. What character trait could be used to describe the scarecrow? What motivated the scarecrow to visit the wizard? How did he change at the end? Why?
d. What character trait could be used to describe Dorothy? What motivated Dorothy to visit the wizard? How did she change? Why? (RL4.3) (RL3.3)
7. Tell students that they will be revisiting portions of The Borrowers to determine what motivated the characters to change. 
8. Direct students to refer to Chapters 12-16 and ask the following question: “What motivated Homily to change her opinion about the boy?”  (RL4.3) (RL4.1) (RL3.3)
9. Students may use the graphic organizer on Resource Sheet 1 or they can create their own at www.bubbl.us/ to help them organize their thoughts prior to an extended response in writing. 
10. [bookmark: _GoBack]After students have completed the graphic organizer, ask them to respond to the question posed about Homily in a paragraph format. (W4.4)
11. Repeat the process with other sections in the text. Possible questions may include:
· What motivated Arrietty to wander outside the house?
· What motivated Pod to take Arrietty “borrowing” with him?
12. Revisit the essential question. Ask students to share their answers to the questions and record them using a whiteboard or document camera. Talk about any commonalities that surface among the motivators for change, such as specific emotions, needs, or wants. Ask students to discuss how the change experienced by the characters affected the events in the story that followed. (SL4.4)
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	Resource Sheet 1
Character Change Organizer

Directions: Complete the organizer below with examples from the text that illustrate how one of the characters from The Borrowers is motivated to change in some way.




































Name of Character



What the character says






What the character does






What the character thinks














Character Trait




What motivated the character to change?Use examples 
from the text to support your answer.
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