

Instructional Lesson Plan

English Language Arts

	Grade: 3
	Unit Title: Determination
	Length: 4 days- Lesson 1



	Lesson Overview

	In this lesson, students will read Ruby’s Wish by Shirin Yin Bridges in order to determine the author’s central message or lesson.   This lesson demonstrates several key instructional shifts required by the Common Core Standards. By closely reading to answer text-dependent questions, students will be able to participate in evidence-based discussions that will help them build on each other’s ideas about determination.  Ruby is a young Chinese girl whose wishes are unconventional for the time period of the story.  When attending to the meanings of words and phrases, students will be able to distinguish literal from nonliteral language.  This will support students in understanding the text as a whole.  The purpose of the lesson is for students to attend to the author’s intentional use of words and phrases in order to determine the central message or lesson.

	Teacher Planning, Preparation, and Materials

	· Apply the CCSS triangle for text complexity and the Maryland Qualitative and Reader and Task tools to determine appropriate placement. 
IMPORTANT NOTE: Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.

· Texts can be complex for students in a number of ways.  Coherent texts use cohesive techniques to help readers navigate through complex text.  When students are aware of the cohesive techniques, they are better equipped to understand ambiguous sentences.  Preview the text to find examples of cohesive techniques: references (pronouns); substitution (renaming something already mentioned); ellipsis (referring to something in an implied way, not stated).  Similarly, students should be aware of the meaning carried by signal words such as but, yet, and however.
· Example: Because he had so many grandchildren, Ruby’s grandfather hired a teacher to come to the house. The pronoun is mentioned first in the sentence.  This may prove to be confusing to some students.

· There are different ways to assist students who need help with complex texts:

· Multiple readings

· Read aloud

· Chunking texts (a little at a time)

· Provide support while reading, than before

· Provide specific text-dependent questions to help readers unravel challenging sentences and require special attention to be paid to them.

· Teachers can also scaffold complex text, starting with one complex text about a topic, then reading another more complex text on the same topic, and finally a most complex text that stretches the rigor for the student.

· Plan with UDL in mind
· UDL principles call attention to the importance of providing multiple means of representation

· Be cognizant of ways to display and clarify information

· Provide alternatives to auditory and visual information

· Guide information processing and highlight patterns and relationships

· UDL principles call attention to the importance of providing multiple means of action and representation

· Vary the methods for responding and communicating

· Build fluency with scaffolded levels of support for practicing, planning, and monitoring progress

· UDL principles call attention to the importance of providing multiple means of engagement

· Provide choice

· Minimize distractions and maximize a positive climate

· Differentiate the lesson for English Language Learners. 

· Review the story for any complex sentence structures and syntax
· Example: the first sentence of the first page is a compound complex sentence with many dependent clauses.

· Example: the first sentence on the second page includes the phrase “who returned from the Gold Mountain.”

· Example: the second sentence of the second page contains an ellipsis (referring to something in an implied way) “That was what the Chinese called California, when many men left to join the Gold Rush there and few came back again.”

· Be aware of basic, everyday words that express relationships

· hardly, scarcely, rarely, next, last, most, many, less, longer, older, least

· Be aware of basic, everyday words that link sentences

· if, because, unless, same, alike, different from, since, almost, not quite

· Be proactive with multiple meaning words and figurative language

· Address English Language Learners interests by finding stories that have characters that represent their culture.

· Apply extension or enrichment strategies to differentiate the lesson for advanced/gifted and talented students, e.g., 

· Provide opportunities for advanced students to grapple with more abstract concepts

· Have advanced students look for different perspectives relative to the author’s message

IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.

· Read Ruby’s Wish prior to teaching the lesson.
· The text has no page numbers, however, ‘page numbers’ are referenced in the lesson plan.
· Keep in mind that students are to grapple with information from the text.  We do not want to front load too much information so that students do not find it necessary to read the text!  As you think about your students relative to the lesson plan, lean more towards having students construct their own understanding of the text.  Ask yourself, “Can my students arrive at the (vocabulary word meaning; background information; etc.) without me explicitly telling them?”  The goal is to have students be engaged with the text and care about what they are reading so that they read in such a way to create a deep understanding of the text.   Having students read the text without overpreparing them is appropriate as students will be rereading the text or parts of the text.  It is during the rereading that teachers can add or clarify any needed information back into the text, IF NEEDED!
· Prepare a large copy of the anchor chart, “What the Author Says”(included as a resource), for the class to use when listing important words or phrases used by the author to help the reader understand the characters as well as the message of the story.
· Prepare vocabulary words on index cards, sentence strips, or other visual media so that students can have a correct visual representation of the word while they are saying the word in order to have the correct phonological representation of the word, too.  This will help students access the word when encountering it in the text.
· Preview the text to find areas presenting the greatest challenge for your students, including vocabulary words that will be explicitly taught and those that can be implicitly taught. 
· Example: calligraphy While this word may be unfamiliar to some students, it is easily understood within the context during the reading of the text.

	Essential Question

	· What are the roles of challenges and barriers when people show determination?
· How does thinking about what the author has to say (when writing the text) help the reader understand the text?

	Unit Standards Applicable to This Lesson

	Reading Literature

RL.3.1- Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the answers.

RL.3.2- Recount stories, including fables, folktales, and myths from diverse cultures; determine the central message, lesson, or moral and explain how it is conveyed through key details in the text.

RL.3.4- Determine the meaning of words and phrases as they are used in a text; distinguishing literal from nonliteral language.
Writing

W.3.1- Write opinion pieces on topics or texts, supporting a point of view with reasons.

W.3.10- Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

Speaking and Listening

SL.3.1- Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher- led) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing their own clearly.

SL.3.2- Determine the main ideas and supporting details of a text read aloud or information presented in diverse media and formats, including visually, quantitatively, and orally.
Language

L.3.4- Determine or clarify the meaning of unknown and multiple-meaning word and phrases based on grade 3 reading and content, choosing flexibly from a range of strategies.

L.3.5- Demonstrate understanding of word relationships and nuances in word meanings.

	Lesson Procedure

	DAY ONE

Pre-Assessment

· Assess students’ knowledge of literal and non literal language in a brief thumbs up/down activity to identify whether phrases do or do not mean exactly what they say.   (Grade appropriate interactive activities provide additional practice on idioms on the following website:
                      http://www.readwritethink.org/files/resources/interactives/idioms/ 

Introduction

Tell students: 
· In past generations, in many cultures, women were not treated the same as men.  Women were not viewed as capable as men.  In many cultures, the women’s role was to be the family caretaker.  What do you think life would be like for someone who wanted to do something that was not considered possible by his or her culture? (Allow time for discussion).
Set the purpose:  
· Just like Jackie Robinson and Helen Keller overcame challenges, revealing their determination to succeed at their goals, so do others show determination in the face of challenge.  As we read other texts, key into words and phrases that the author uses to reveal challenges and how determination helped to triumph over those challenges.  As we read, we will be determining the author’s message, specifically, what does the author have to say.  To do this, we must read the text closely and pay attention to specific words and phrases that the author uses.
Explain to students: (This may be a part of the lesson that you do not address until after the students have read the text.  Before a second reading of the text, ask students to identify what the author does prior to writing their text.)
· When beginning to write a text, an author thinks, “What do I have to say?  How am I going to say it?”  The answer to the first question is sometimes the text’s message or lesson that the author wants the reader to discover.  (If this has never been discussed before, spend some time talking about examples of messages or lessons.  Examples: honesty is the best policy, stand up for what you believe in, challenges make us stronger, family is always there for each other, etc.)
Introduce the vocabulary: (Again, this is another place in the lesson that you might wish to have students grapple with as they read the text.  Have students think about the different words the author used and the influence that those words have on the meaning of the text.)
· Authors are very careful about the words that they use in their text.  Readers must be aware of the influence that words and phrases have on a text.  For example, the word but signals to the readers that something opposite is about to happen or something opposite is to be felt or experienced.  This is the same for the words although and however.  Be on the look out for words that signal a change in ideas.

(Have the vocabulary words posted for all to see and read.) (Similarly, these words can be addressed within the reading of the text.  While in the midst of reading the text, students can arrive at the meanings of the following words.  However, if you have struggling readers who would benefit from multiple exposures to the words, familiarizing them with the words ahead of time in a small group would be an appropriate support.)
· Listen to this word.  Somber.  Say the word with me.  The word somber means dark or dull in color.  It can also mean gloomy. I am going to say a phrase.  If you think the situation is somber, say the word somber in a somber tone.  If the situation is not somber, say nothing but smile!


(a birthday party, an old gray sweater, telling your family you lost your library book)

· Listen to this word.  Plastered.  Say the word with me.  The word plastered is a multiple meaning word. Plaster is a kind of building material. You can make something out of plaster.  For this text, plastered is a verb.  “…the high white wall of the garden was plastered with calligraphy.”  Plastered means covered all over.  If a room is plastered with dark, wallpaper, the room may have a somber feeling. (For students needing additional support with multiple meaning words use VocabGrabber , students get contextual clues from their text to figure out particular words at:  http://www.visualthesaurus.com/vocabgrabber/ )
· Listen to this word.  Summoned.  Say the word with me.  The word summoned is a verb.  The word summoned means to call for someone to appear, sometimes in an immediate way.  The word has a feeling of importance to it.  Thumb up if you would or thumb down if you would not…Would you want to be summoned to a room plastered with cobwebs all over it?  Would you be in a somber mood if you were summoned to the principal’s office?

Explain and show the anchor chart “What the Author Says”:

· As we read this text, we want to think about the words and phrases that the author uses to help us determine the lesson or message of the story.  We will create an anchor chart that ‘captures’ words or phrases the class determines important in understanding the characters as well as the message of the story.

Read the first page aloud while the students follow along.  After reading the first page, reread the last sentence.  “But if you look closely, you will see that, once upon a time, this was all one house, the magnificent home of one family.” Have the students following along with their copy of the text.  If they do not have access to their own copy, use a document camera or post the sentence on the Smart Board, white board, or chalkboard.  Explain that this sentence is purposefully included to let the reader know that the story takes place long ago and that the town where this story takes place may look the same now as it did in the past, but that things are much different now then they were back then.  Things acceptable now were not acceptable back then. [The phrase once upon a time is the phrase that clues the reader into the setting and the feeling associated with the time period.]
Read pages 4 and 5 aloud.  Have students reread the sentence, “And he did what rich men did in old China: he married may wives.”  
· Ask, “What purpose does the phrase old China have in the story?” 
Lead students to discover that the author is continuing to emphasize that this story is from the past and that the culture of the time is critical to the message of this story.  

Model:  
Reread the last sentence, “So at one time, the house was filled with the shrieks and laughter of over one hundred children.”  Think out loud: “I wonder what feeling the author is conveying by using the phrase shrieks and laughter.” 
· Ask, “What does the word shriek mean in this sentence?  Would the meaning be the same if the author used the word screams instead?  What about the word squeals?”  
· Explain your answer, modeling your thinking by pointing out that shrieks and laughter together create a feeling of happiness with the little children.  Using the word screams would not give the same feeling.  Squeals, however, may have the same feeling or image of lots of little children running around and having lots of fun!

· Ask, “What point is the author trying to say about the family?”

· Explain your answer, modeling your thinking that if there are lots of happy children running about the house, the adults in the house are loving and nurturing; that they care about the children’s happiness.

Have students reread pages 4 and 5.  Tell them that when they reread those pages, they should begin to identify the characters that have been introduced and identify words or phrases that the author uses to reveal those characters.  
Model examples. (Add to the anchor chart.) 

Collaborative learning: 
Have students read pages 8-11.  Then, have them reread those pages with a partner to identify words or phrases that the author used to emphasize the culture of the time and the traits of the characters.  While they are discussing in their groups, make sure they adhere to the collaborative rules and guidelines established by the class.  (If this has not been done yet, be sure to generate guidelines for collaborative discussions.  A sample is included as an additional resource.)
As a group, discuss the words or phrases they identified.  Have students tell what those words or phrases revealed about the characters.  Add these words or phrases to the anchor chart.
Make sure to highlight, “Any grandchild who wanted to learn could join the classes.”
Reread page 11 aloud.  Ask students to think about the phrase free to play.  As a class, discuss the meaning of that phrase.  Lead the class to developing an explanation as to why the author chose the phrase free to play in the second sentence.  Have students refer to the parts of the story that helped them determine the meaning of the phrase.
· Ask, “Why were the boys free to play?”

Closure:
· Say, “Think about what the author is beginning to reveal about Ruby?  What words or phrases showcase these ideas about her?”  
Assessment: Have students complete an exit slip that identifies words and phrases from the text to include on the class anchor chart.  Students should explain why they picked the words to add to the chart.  (These words or phrases should be words that reveal character traits or lead to the message of the story.)
DAY TWO

Review our purpose for reading Ruby’s Wish.  What is the author’s message? (Be sure to review: Before authors write, they think, “What do I have to say?  How am I going to say it?”).  
Review the anchor chart created by the class.  Have students turn and talk to a partner about the purpose of the chart.  
Have students begin to identify words or phrases that explain what the author has to say either on the chart or in the text.  (These are words or phrases that the author used to reveal the characters and to convey the message or lesson of the story.)

Have students reread pages 1-11 and have them identify words or phrases that reveal the grandfather’s relationship with his grandchildren.  Have them record their answers as a quick write as a journal entry or small white response board.
Read aloud pages 14-17.  Reread pages 14 and 16.  
· Ask, “What words or phrases reveal the grandfather’s character traits?”

Have students reread page 17 with a partner.  Then, model how to explain the significance of the phrase, “ Ruby’s grandfather was also impressed, but he was worried about what the poem said.”    

Have the students to explain the significance of each word or phrase: He summoned Ruby to his office.  Ruby found her grandfather sitting in his chair, her poem spread open on his desk.   “Oh no, Grandfather,” said Ruby, very sorry that she had upset him.   “Little Ruby,” her grandfather said gently.  “Well,” said Ruby, trying to think of a small, unimportant thing.  Ruby’s grandfather chuckled. (Students will discuss the significance with a partner but complete the chart on their own.)
( Explaining the Significance chart included as a resource to be handed out and completed.  Chart will have the phrases listed and students will identify parts of the text that connect to the phrase listed.)

Closure: Review the word determination.  Have students briefly discuss examples of determination from Ruby’s Wish.  Tell students that they must refer to the text when supporting their ideas during the brief discussion.
Assessment: Read aloud page 20.  Have students determine the meanings or the significance of the following words and phrases:  said Ruby, staring hard at her red shoes; A daughter of this house can marry any man; Go on with your lessons.  Make the most of them while you can. (Complete the Assessment chart included as a resource sheet.)

DAY THREE

Explain what it means to recount a story.  
· Say, “When someone recounts a story they are retelling the story, making to sure to include details. Recounting a story helps the reader keep important ideas and details in their mind while they continue to read the story.  The goal of reading is to fully understand the text as a whole.  Recounting while you read and after you read helps you with your goal.”
Have students independently recount what has been read so far, using key details in the text.  Tell students they may use the words or phrases listed on the anchor chart. 
(Students needing more scaffolding: Have details on strips of paper for them to manipulate; have details listed in a word box for students to use; have picture clues for students to use.)    
(Students needing more abstract application: Give students a predetermined number of sentences to use in the recount.  This will challenge them to make their recounts as concise as possible.)    
(Students who have struggle with working memory: allow them to jot down notes or draw pictures to help remember where they are in the recount.)
Have each student share his or her recount of the story in a small group.  Tell students that after everyone in the group shares, they should strengthen their recount by coming up with one recount from the group.  Prior to working with the partner, review (or teach if it has not been taught) the characteristics of building on each other’s ideas when collaborating with another. 

Review the purpose of the lesson:

· Say, “When we read, it is important to keep thinking about the author.  Good readers think, “What is the author trying to tell me? What is it that the author has to say?”

Read aloud page 21.  Reread the following sentence, “But when they grew up, all the girls were married and sent away to live in their husbands’ homes.”  
· Ask, “What is the author’s purpose for using the word but at the beginning of the sentence?”

Reread aloud the sentence, “In the ponds, Ruby could see the orange and white carp gulping for breath under a thin layer of ice.”  
· Ask, “What does the phrase gulping for breath mean?”

· Say, “In your groups, discuss any type of connection between Ruby and the fish.”

Have students read page 23 and 26.  After they have read, direct students back to the phrase feel the eyes of all her family on her.  Have students turn and talk to a partner to discuss the nonliteral meaning of that phrase.  
· Say, “Discuss with your partner the significance of Ruby feeling the eyes of all her family on her.”  Add this phrase to the anchor chart.

Share out as a class.
Review all of the words and phrases listed on the anchor chart.  

Revisit the sematic feature analysis chart.  In groups, have students complete the column for Ruby.

Assessment: Exit Slip: What is Ruby’s wish?  What does the author want the reader to think or know as a result of reading this story?

DAY FOUR

Have students reread the story Ruby’s Wish.  Explain to students that the author wrote the story because she had something to say.  Have students review their exit slip from yesterday.  

Explain to students that the author revealed the characters through the characters’ actions and words in order to help the reader know and understand the character.  Readers must use key details from the text when determining a word or phrase to describe a character, such as the grandfather in Ruby’s Wish.

Show the students an example of an answer to the statement, “Describe characters in a story and explain how their actions contribute to your description.” Read the answer out loud.
· Say, “I am going to describe the teacher.  The teacher is supportive of Ruby.  When Ruby was practicing her calligraphy, the teacher praised Ruby for her wonderful work.  Also, the teacher calls attention to Ruby’s poem by sharing it with her grandfather.  He is encouraging Ruby in her studies.”
Explain the thought process when responding to the prompt.  Point to each part of the answer when describing the thought process.

· Say, “First, I looked at the details from the text related to the teacher.  Then, I thought about what the details had in common, what they revealed about the character, and then I came up with a word that summarized/synthesized the ideas of the details from the text.”
Repeat this process for describing the grandfather.  This time, collaborate with the class to create an answer.  Tell students that they will be writing an opinion paragraph that expresses how they feel about the grandfather.
Tell students that they will determine the message or lesson of this story by explaining the key details of the text. This is the same thought process that we did as when we described a character in the text.
· Say, “ Use the same thought process when determining the message or lesson of the story as we did when describing a character.  Look at the key details of the story, think about what they have in common, and determine a word or phrase that synthesizes or puts all of the ideas of the key details together.”

(Students who need additional scaffolding: Have the students identify the central message of the story conveyed by the author from a list of choices.)  

Assessment: Write an opinion paragraph as to what you feel is the central message of Ruby’s Wish.  Use key details from the text to support your opinion in order to explain how the message is conveyed throughout the text.

Closure: Have students complete the semantic feature analysis chart for Ruby.

	


