

Instructional Lesson Plan

English Language Arts

	Grade: 12
	Unit Title: Dramatic and Philosophical Journeys
	Length: Six 45 minutes periods



	Lesson Overview

	There are six lessons within this section which address the poem “The Hollow Men” by T. S. Eliot for content, imagery, tone, and theme, with an emphasis on examining how Eliot uses language. Each day’s lesson with its activities should help students gain an understanding of the poem and an appreciation of Eliot’s use of language. The lessons ask students to devote time to writing both in the classroom and for homework. This writing becomes an essential component for the student to succeed on the writing assignment for Day 6 of this section. There are several good websites which offer insights, explanations, and critiques of the poem. Some ideas contained in these lessons were revised and modified from the website http://www.shmoop.com/hollow-men/ There is also an interesting website, http://rapgenius.com/Ts-eliot-the-hollow-men-lyrics#note-1299755, which interprets many of the lines. Place the cursor on the orange lines and an explanation pops up. Many of the explanations refer to British imperialism.
This lesson can be taught as a supplement to Beckett’s Waiting for Godot.
Grammar warm-ups are suggested for most of the lessons. These may be mini-activities which review grammar skills, introduce complex grammar skills, or a time to re-teach grammar skills.

	Teacher Planning, Preparation, and Materials

	· “The Hollow Men” by T. S Eliot has a lexile level of 1163. This score places the poem in the 9-10 grade level; however, because of its subtle themes, sophisticated use of figurative language, and the depth of literary knowledge, the poem can be easily placed in the 11-12 grade level band. The vocabulary of the poem appears simplistic, but students will need to make connections among the various details presented in the text. The UDL activities lend themselves to scaffolding, and will also engage students so that they will be successful in answering the essential question.

· Although these lessons are for all students, ELL and struggling students can access the text through the various activities. Teachers should be aware of times in the lesson plans that call for independent work. ELL and struggling students may need more support than what the lesson indicates – more graphic organizers, homework as part of a lesson, and extended time especially with the writing process.
Day One

· Teachers may want to view “The Silent Tea Party” from the Teaching Channel website  https://www.teachingchannel.org/videos/pre-reading-strategies?fd=1 Using this activity is an example of UDL (physical action, varying the methods for response, graduated levels of support, fosters collaboration). Teachers should review and/or adjust the rules for their own classes when using “The Silent Tea Party.” Decide if small groups will be teacher or student chosen, and how a whole group discussion will be facilitated.
· ELL/struggling students may need the teacher to read the poem aloud; annotation may need to be a whole class activity with a SMART Board or overhead projector. Students could also work in pairs to annotate.

Day Two
· Review the websites which play the recording of the poem and decide which ones should be used for class. 
http://www.youtube.com/watch?v=5fu8awT5Jzs  (read by T. S. Eliot)

      http://www.youtube.com/watch?v=nwcP3NOCeiE
            http://www.youtube.com/watch?v=QDe3Ae5FYkQ (Marlon Brando reading the poem)  

            http://www.youtube.com/watch?v=th8Y2V0qumE  (from Apocalypse Now with Marlon Brando, but the

            prickly pear verse is omitted)

· Teachers may also decide to use the power point found at this website: http://www.slideshare.net/Kurt_Warren/the-hollow-men-by-ts-eliot-analysis-powerpoint
The author of the power point connects images and with the poetry line by line

· The listening and viewing of the images provides multiple ways of engaging with the poem and provides different ways of representing the poem, all UDL activities.
Day Three

· The teacher will need to decide the best way to create small groups that will discuss individual symbols/motifs in the poem. 
· The teacher should review the questions associated with each of the symbols and modify/revise/add 
according to her students, especially ELL and struggling students.
· Decide how to facilitate a whole group discussion about the symbols using the gallery walk of the large sheets of paper

· The gallery walk provides a UDL activity for students by providing an opportunity for physical action.
· The closure activity may need to be modified according to the teacher’s students and their capabilities; the teacher also needs to remain flexible about the assignment after hearing students discuss the homework from Day Two in the Pre-Assessment of today’s lesson.
Day Four
· Teachers may want to review the rules about the Socratic Seminar at the following website: http://www.nhcs.net/stae/Teacher%20&%20Admin--Teacher%20Tools.htm (then click on Socratic Seminar Directions); adjust the rules as needed. There are other websites which also address the rules.
· Teachers need to decide how to display the questions for the Socratic Seminar (individual copies to students, on the board, etc.)

· The classroom needs to be arranged for a Socratic Seminar discussion. There are a variety of ways the chairs/desks can be arranged, so the teacher needs to familiarize herself with the variations and decide what will be best for her class.
· There are multiple ways for assessing students for participating in a Socratic Seminar; the teacher needs to clarify to students how they will be assessed.

· If teachers have never tried the Socratic Seminar as a strategy, they should understand that students need to use this activity several times before both teachers and students are comfortable. The activity offers many UDL approaches especially providing multiple means of engagement.

· Teachers need to include a review of what a philosophical or dramatic journey may be especially for ELL and struggling students.
Day Five

· Teachers should become familiar with the strategy of TWIST (a College Board writing strategy) by preparing possible answers for the organizer that will be given to students

· Teachers need to decide how to organize the class with partners and then into small groups when the students are working with TWIST.

· Pictures attached for this day’s lesson were taken from http://www.mis.med.akita-u.ac.jp/~wood/Joseph_Donaldson.html. There is also an excellent image of hollow men at the website – http://www.clusterflock.org/The%20Hollow%20Men%205.jpg 
· Teachers may want to consider having the students find pictures which remind them of the theme/tone/main idea of “The Hollow Men.” This could possibly result in research and an extension activity for advanced learners. 

· When students are working with the images, students should work individually or with partners according to the teacher’s directions. 

· UDL is supported with the TWIST strategy and the images because they provide multiple means for perceiving the poem, decoding the poem, and visualizing the poem.

Day Six

· Modify/revise the rubric for the in-class essay

· Teachers may want to modify the question for ELL and struggling students. The writing process may also be extended for these students.

· Teachers may want to use the homework assignment as an in-class writing especially for ELL and struggling students

IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.


	Essential Question

	How do authors use conventions of grammar, word relationships, and nuance to develop fulfilled or unfulfilled dramatic and philosophical journeys?

	Unit Standards Applicable to This Lesson

	Reading Literature

RL.11-12.1: Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain.
RL.11-12.4: Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the impact of specific word choices on meaning and tone, including words with multiple meanings or language that is particularly fresh, engaging, or beautiful.
RL.11-12.5: Analyze how an author’s choices concerning how to structure specific parts of a text (e.g., the choice of where to begin or end a story, the choice to provide a comedic or tragic resolution) contribute to its overall structure and meaning as well as its aesthetic impact.
RL.11-12.7: Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or live production of a play or recorded novel or poetry), evaluating how each version interprets the source text.
RL. 11-12.10: By the end of grade 12, read and comprehend literature, including stories, dramas, and poems, at the high end of the grades 11-CCR text complexity band independently and profieiently.
Language

 L.11-12.3: Apply knowledge of language to understand how language functions in different contexts, to make 
effective choices for meaning or style, and to comprehend more fully when reading or listening.

a. Vary syntax for effect, consulting references (e.g., Tufte’s Artful Sentences) for guidance as needed; apply an understanding of syntax to the study of complex texts when reading.
L.11-12.4a: Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.
L.11-12.5: Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

a. Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in the text.

b. Analyze nuances in the meaning of words with similar denotations.

Writing
W.11-12.4: Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

W.11-12.5: Develop and strengthen writing as needed by planning, revising, editing, rewriting or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience

W.11-12.7: Conduct short as well as more sustained research projects to answer a question or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.

Speaking and Listening

SL.11-12.1: Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 11-12 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.

SL.11-12.2: Integrate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, orally) in order to make informed decisions and solve problems, evaluating the credibility and accuracy of each source and noting any discrepancies among the data.

SL.11-12.4: Present information, findings, and supporting evidence, conveying a clear and distinct perspective, such that listeners can follow the line of reasoning, alternative or opposing perspectives are addressed, and the organization, development, substance, and style are appropriate to purpose, audience, and a range of formal and informal tasks.



	Lesson Procedure

	DAY 1

MATERIALS NEEDED

· Copies of the individual quotes to be given to the students (attached)
· Copies of the question sheet students will use with the quotes (attached)

· Index cards for closure activity

· Poem organizers #1 and #2 (attached)

· Copies of the poem “The Hollow Men” for all students

Student Outcomes:
Students will – 

· Closely read individual lines from the poem “The Hollow Men” and record their ideas

· Read T. S. Eliot’s poem “The Hollow Men” as a whole

· Annotate the poem for word relationships, unusual grammar usage, and any nuances that suggest a journey

· Choose a word/phrase for explanation

· Complete an organizer for homework

Pre-Assessment: The lesson itself is a pre-assessment and an anticipatory close reading activity that will help you understand the poem that you will read later in the class.
Lesson:

1. As you enter the classroom, your teacher will give you a quote from a poem you will read later in the class. She will also distribute to everyone a list of questions. Without consulting your classmates, you are to closely read and analyze the quote given to you, and then answer as many questions as you can on the worksheet. 
2. You will exchange your quote with another classmate in an activity called “The Silent Tea Party.” All steps are completed silently. The procedure for this “party” is as follows:

A. Find a classmate to exchange quotes

B. Shake his or her hand and exchange quotes

C. Closely read and analyze this new quote independently
D. Answer as many questions as you can on your worksheet; be sure to record the quote number next to any remarks you make on your worksheet
E. Return the quote to your classmate, and take your quote from him or her

F. Shake hands to indicate that the exchange is complete

G. Start the process over again with another classmate
3. Your teacher will allow 10 to 15 minutes for “The Silent Tea Party;” exchange as many quotes as possible in this time frame.

4. Your teacher will now ask you to work in small groups using your quotes and worksheets. Each person in your group will share his or her observations and answers to the list of questions on the worksheet. During this small group discussion, add further explanations to your own answers and to any questions you did not answer.

5. Your group will move into a whole class discussion. Your teacher may facilitate this discussion or she may ask each of the small groups to assist as the leaders for the different questions on the worksheet.
6. Your teacher will give you a copy of the poem “The Hollow Men” by T. S. Eliot. The quotes have been taken from this poem.
7. Read the poem silently to yourself at least once. As you read the poem the second time, annotate for 
      word relationships, unusual grammar usage, and any nuances that suggest a journey. Use your Silent 
      Tea Party worksheet to help you.

Closure: After you have read the poem, choose a word or phrase that seems to suggest a journey of any kind. Explain why this word or phrase has this effect. Your teacher will collect your writing as you leave class.
Homework: Your teacher will give you an organizer (it is similar to the one you completed for “A River of Dreams”) which will ask you to record words/phrases from the poem and their effect. Your teacher may ask you to complete only part of the organizer or the entire organizer for homework. You will need your copy of “The Hollow Men” for this assignment.
DAY 2

MATERIALS NEEDED

· Students’ closure activity from Day One

· Equipment for listening and viewing images for the poem

· Index cards for the closure activity
Student Outcomes:

Students will – 

· Discuss the homework organizer

· Listen to at least two recordings of the poem “The Hollow Men”

· Continue to complete the organizer 

· Discuss the poem in light of the recordings
· Write an explanation of a word/phrase from the poem

· Write a paragraph for homework

Pre-assessment: Your teacher will return your closure writing from Day 1. Turn to a classmate and discuss your word or phrase with each other. Be prepared to share your observations with the whole class.

Lesson:
1. Discuss the organizer from the homework. This may be in small groups or as a whole class. Add to your answers as necessary.

2. You will continue to use your organizer as your teacher plays at least two recordings of the poem. Listen for the nuances of the word relationships, the tone, and the imagery according to each speaker.

3. Follow along as your teacher plays the recording of the poem “The Hollow Men” read by T. S. Eliot http://www.youtube.com/watch?v=5fu8awT5Jzs
At least one of the following websites should also be used by your teacher for further readings of the poem

      http://www.youtube.com/watch?v=nwcP3NOCeiE
            http://www.youtube.com/watch?v=QDe3Ae5FYkQ (Marlon Brando reading the poem)  
            http://www.youtube.com/watch?v=th8Y2V0qumE  (from Apocalypse Now with Marlon Brando, but the

            prickly pear verse is omitted)
4. Your teacher may also show you a power point from this website which connects images with the words of the poem:  http://www.slideshare.net/Kurt_Warren/the-hollow-men-by-ts-eliot-analysis-powerpoint 

5. Your teacher may ask you to complete your organizer individually or in small groups.
6. As a class, discuss the observations you and your classmates recorded on the organizer.
7. As a class, discuss what this poem is about. You must use text support for your answers.

Closure: Choose a word or phrase that is fresh or engaging to you and explain why this grammatical or syntactical word or phrase appeals to you in light of the poem’s ideas. This is your exit slip. Your teacher will return your writing with her feedback.
Homework: Choose one convention of language/rhetorical device and in a well-developed paragraph, compare and/or contrast this convention in “River of Dreams” and “The Hollow Men.” For instance, compare and/or contrast the use and the effect of prepositional phrases in both poems.
Day Three

MATERIALS NEEDED

· A symbol/motif and the questions for each group (questions are in the lesson below)

· Symbolism/Motif Organizer (attached)

· Large sheets of paper for each group to record the observations
Student Outcomes:
Students will – 

· Work in small groups to discuss symbols/motifs in the poem

· Record their answers on large poster paper

· Take a gallery walk and record further notes

· Participate in a discussion

· Write a paragraph for homework

Pre-assessment: Discuss your homework writing with a partner or a small group. Your teacher will then collect your paragraph in order to provide feedback.
Lesson:

1. Your teacher will create small groups. Each group will be given a symbol or motif from the poem to explore and discuss. You must give text support and the numbered lines to defend your answers. You will record your discussion on the Symbolism Organizer and on the large sheet of paper that will be given to each group.
2. Groups according to symbols/motifs:

A. Stuffings and Scarecrows – Are the Hollow Men “hollow” or are they “stuffed”? Are they both? Discuss the nuances of these words. Why does Eliot use a “scarecrow”? How is the “scarecrow” 
similar to a famous movie/story? What does a hollow man or a scarecrow represent?
B. Dryness – What is the setting? Where is the smile in the first stanza? What does dryness represent? What is a prickly pear? What children’s song is being altered? Why?

C. Broken Things – Why is this symbol being used? What might a column represent? What does the broken column in line 23 represent? What is the metaphor in lines 22 and 23 – what is the effect? 
      What could the broken stone in line 51 represent?
D. Heaven – How is heaven represented? Why is this language used? In section IV, the third stanza, what are the meanings of the following words/phrases: “perpetual star”, “multifoliate rose,” 
“twilight”? What is the River Styx and what is its relation to heaven?
E. Eyes – How are eyes represented? How are they used as symbols? Who are people with “direct eyes” (line 14)? How are “eyes” used in lines 63 and 64?
F. The Shadow – Look especially at lines 72 – 90. What is symbolized by the falling of the shadow? Why did Eliot use the word “falls”? What is the denotation/connotation?
3. After your group has recorded your remarks and the line numbers to support your answers on your Symbolism Organizer, record the same remarks and line numbers on the large poster paper given to you by your teacher. Hang the large poster paper in the designated area. Be prepared to further explain the answers on this poster paper to the class as a whole.

4. As groups finish and post their large papers, take a gallery walk and record notes on your organizer about the other symbols/motifs.

5. Your teacher will facilitate a discussion about the symbols/motifs using the gallery walk of posters. Your teacher and/or your classmates may ask for further clarification of your recorded notes. Add to your organizer as necessary.

Closure:   Write a well-developed paragraph choosing a different component of language/rhetorical device (from last night’s homework) and how an author utilizes it to impact the text. For instance, you could use a symbol and connect it to how T. S. Eliot uses that symbol with his word relationships and why those word relationships are effective.
Your teacher may ask you to continue this assignment for homework.

Day Four
MATERIALS NEEDED:

· Copies of the rules for Socratic Seminar for all students (use rules from website)
· Copies of the questions for the Socratic Seminar (#3 in lesson below)
· Index cards or post-it notes

Student Outcomes:
Students will – 

· Participate in a Socratic Seminar

· Write their own answers to the questions posed in the Socratic Seminar

· Express further questions about “The Hollow Men” or explain a rhetorical device

Pre-assessment: Discuss your homework writing with a partner or a small group. Your teacher will then collect your paragraph in order to provide feedback.

Lesson:

1. Complete the grammar activity as instructed by your teacher.

2. Today you will be participating in a Socratic Seminar. Your teacher will review the rules, but essentially you will need to express your opinion to some questions about “The Hollow Men.” You may be designated as a participant or a coach or your teacher may have you play one role and then switch to the 
other role. General rules may be found at the website http://www.nhcs.net/stae/Teacher%20&%20Admin--Teacher%20Tools.htm (then click on Socratic Seminar Directions). However, your teacher may adjust the rules and rubric.

3. Once you and your classmates have reviewed the rules for the Socratic Seminar and the rubric, and you are seated in your designated place, your teacher will ask you to respond to the following questions (one at a time; if the class is large enough for inner and outer circles, the roles could be switched after the first question):

A. Analyze what Eliot’s poem is portraying in his poem “The Hollow Men.” Dissatisfaction? Self-interested people? Hope? Unhappiness? Reality? Lack of reality? Passivity? Cowardice? Evil? Lifelessness? Incompleteness? Dreams? Fear? Optimism? Pessimism? Damnation? Exile?
B. How is “The Hollow Men” a journey? Is it a dramatic journey or a philosophical journey? Your teacher will review and/or lead a discussion of what a dramatic or philosophical journey may be.
4. Your teacher should allow a15 minute discussion for each question.

Post-Assessment: Write your own answers to the two questions that were discussed in the Socratic Seminar. Be sure to use text support from the poem to substantiate your opinions. Your teacher will collect this writing.
Closure: On an index card or post-it, write a question you still have about “The Hollow Men” or write what rhetorical device Eliot used that you like the best and why.

Day Five

MATERIALS NEEDED

· TWIST Organizer (attached)
· Images that could be related to “The Hollow Men” (attached) One of the images can be found at the website http://www.clusterflock.org/The%20Hollow%20Men%205.jpg (picture of hollow men in suits)

Student Outcomes:
Students will – 

· Complete a TWIST organizer with a partner

· Share the organizer with a larger group

· View images that may possible connect to the poem

· Using text support, write an explanation of the connection between the poem and the picture

· List three examples of how Eliot used language to convey the meaning of his poem

Pre-Assessment: Your teacher will review the questions and rhetorical devices that you and your classmates wrote for the closure of yesterday’s lesson.

Lesson: 

1. Complete the grammar activity as instructed by your teacher.

2. Your teacher will distribute an organizer called TWIST (tone, word choice, imagery, style, theme). 

3. With a partner, re-read “The Hollow Men,” and make further annotations which addresses tone, word choice, imagery, style, and theme. 

4. Complete the TWIST organizer with your partner. Be sure to consider the ambiguities of the poem, the nuances of the language/rhetorical devices, and the complexities of the subject that Eliot is presenting. All of these elements help to convey the meaning of the poem.

5. You and your partner will become part of a larger group so that all of you can discuss your TWIST organizer. Add notes to your organizer as needed. 

6. Your teacher may facilitate a whole class discussion to share the TWIST ideas.

7. To further your understanding of how Eliot used language, literary devices, and stylistic techniques to convey his meaning, your teacher will distribute images that could be related to “The Hollow Men.” 
8. Choose one of the pictures you would like to use for the assignment that follows.

9. Your teacher will decide whether you will work individually or with a small group.

10. Using the text of the poem, and referring to your TWIST organizer and any of your other notes, choose words and phrases that describe the picture. Write these words and phrases from the poem on your own paper. Then write why these words and phrases are connected to the image and why both the 
words/phrases and the image conveys Eliot’s meaning of the poem.
Closure: Share with your classmates at least one word/phrase from the poem and how it relates to the image you chose.

Homework: In preparation for a writing assignment, choose three examples of how T. S. Eliot used language to convey the meaning of his poem “The Hollow Men.” List the examples on your own paper. These examples can be rhetorical devices, word relationships, or nuances of words/phrases. You may review what you have written the past few days for class and homework assignments and choose these examples.
Day Six

MATERIALS NEEDED

· Copies of the rubric (attached)
· Copies of the essay question

· Extension activity – Author’s Memo (attached)

Student Outcomes:
Students will – 

· Write an essay

· Write a paragraph/reflection for homework

Pre-Assessment: Your teacher will ask you if you have any questions about your homework. She may ask you 

to share some of your ideas in a small group or with the whole class.

Lesson: 

1. Before you begin writing your essay, your teacher will distribute the rubric (WILL BE ATTACHED)

2. Your teacher will give you the following essay question: Discuss how T. S. Eliot uses language to convey meaning in his poem “The Hollow Men.” Be sure to use specific examples from the poem to support your discussion. You will need to follow the conventions of standard English conventions. Be sure to include a thesis statement too.
3. Your teacher may allow you to use your notes from the homework and any other writing you have completed for this poem.

4. This is a timed writing. You will have ____ minutes to complete your essay.

Closure: Your teacher will collect your essay.

Homework: Write a well-developed paragraph/reflection which explains how “The Hollow Men” may be considered a dramatic or philosophical journey. Include why you believe the journey is fulfilled or unfulfilled. Text support is necessary to prove your thoughts.

Extension: Your teacher may ask you to reflect upon your in-class essay by completing an “Author’s Memo” similar to the memo you may be completing for a Heart of Darkness essay.
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