Lesson Plan: This lesson should be adapted, including instructional time, to meet the needs of your students.
	Background Information

	Content/Grade Level

	Mathematics – Grade 1
  Domain – Number & Operations in Base Ten
    Cluster – Work with numbers 11-19 to gain foundations for place value.

	Unit/Cluster:

	Compose & decompose numbers from 11 to 19 into ten ones and some further ones, e.g., by using objects or drawings, and record each composition or decomposition by a drawing or equation (e.g., 18 = 10 + 8); understand that these numbers are composed of ten ones and one, two, three, four, five, six, seven, eight, or nine ones.

	Essential Questions/Enduring Understandings Addressed in the Lesson


	Enduring Understandings
· There are many ways to represent a number.
· Numbers can be composed and decomposed in a variety of ways.
· Items can be grouped together to make them easier to count.
· Place value is based on groups of ten (10 ones = 10; 10 tens = 100)
· The digits in each place represents amounts of tens, or ones (e.g. 18 is 1 group of ten+8 ones)
· There are patterns to the way numbers are formed. For example, in the teen numbers, the one remains fixed and the units change.

Essential Questions
· How do I determine the most efficient way to represent a number (pictorial, symbolic, with objects) for a given situation?
· In what ways can numbers be composed and decomposed?
· In what ways can items be grouped together to make counting them easier?
· How does the position of a digit in a number affect its value?
· How are place value patterns repeated in numbers?
· How does using the base ten system make it easier for me to count?
· How does the place value system work?


	Standards Addressed in This Lesson



	K.NBT.A.1 - Compose & decompose numbers from 11 to 19 into ten ones and some further ones, e.g., by using objects or drawings, and record each composition or decomposition by a drawing or equation (e.g., 18 = 10 + 8); understand that these numbers are composed of ten ones and one, two, three, four, five, six, seven, eight, or nine ones.

Note: This is a beginning lesson plan for the Standard K.NBT.A.1. Additional lesson plans should be developed to teach this Standard. 


	Lesson Topic

	Students compose and decompose numbers from 11-19 into ten ones and some further ones.

	Relevance/Connections


	It is critical that the Standards for Mathematical Practice are incorporated in ALL lesson activities throughout the unit as appropriate.  It is not the expectation that all eight Mathematical Practices will be evident in every lesson.  The Standards for Mathematical Practice make an excellent framework on which to plan your instruction.  Look for the infusion of the Mathematical Practices throughout this unit.

It is important to model the connections between place value, counting and cardinality, and addition and subtraction.


	Student Outcomes



	Students will: 
· Compose and decompose numbers from 11-19 into ten ones and some further ones (e.g. by using objects or drawings), and record each composition or decomposition by a drawing or equation (e.g. 18 = 10 + 8).
· Gain an understanding that the numbers 11-19 are composed of ten ones and one, two, three, four, five, six, seven, eight, or nine ones. (Kindergarten students should see addition and subtraction equations related to the ten numbers they are constructing. Student writing of equations in kindergarten is encouraged, but it is not required).
· Explore and represent numbers 11-19 using representations, such as manipulatives or drawings. Using groupable models, snap cubes, or connecting cubes allows students to clearly reflect the relation-
ships of ones and tens, and hundreds for which the ten can actually be made and grouped from 
ones. It is important that students construct the concept of place value rather than having the concept 
of place value shown to or told to them. 


	Prior Knowledge Needed to Support This Learning



	· Know number names and the count sequence to 20
· Count to tell the number of objects
· Compare quantities
· Understand addition as putting together and adding to

	Method for determining student readiness for the lesson
	Materials Needed:
· Basket or bag with up to 20 small objects, such as counting bears, counters, cubes, etc. 
· Resource Sheet 1: Ten Frame 
· Resource Sheet 2: Place Value Assessment


Pre-assessment: 
· To assess your students’ readiness for this lesson, pull students for a short one-on-one diagnostic assessment using Resource Sheet 2: Place Value Assessment.
· Students should be assessed again after completing the activities in this Lesson Plan. The expectation is not that students will be able to answer all the questions correctly on the pre-test, but to inform your instruction throughout the lesson.
· Ask each student to reach into a basket or bag and begin pulling out as many items as they can with one hand. Have the student continue to do this until they have between 11 and 19 items. 
· Ask the student to count each item out loud and place them on Resource Sheet 1: Ten Frame. (Some students will attempt to place more than one counter in each square on the ten frame. Remind them that only one counter can go in each corresponding square on the ten frame).
· Ask the student: 
· How many counters do you have in the ten frame? 
·  How many extras do you have left over?  
· How many do you have in all?
Keep anecdotal records for each student on Resource Sheet 2: Place Value Assessment. 




	Learning Experience

	Component
	Details
	Which Standards for Mathematical Practice(s) does this address? How is the Practice used to help students develop proficiency?

	Warm Up




	· Show students the video on teen numbers from:  http://reallyroper.blogspot.com/2011/01/numbers-in-teens-they-start-with-1-song.html?spref=bl.

· Take a few minutes to discuss what students noticed about teen numbers in the video.
· Write the students’ comments on chart paper.  
· Students may notice that the numbers 11 and 12 do not end with ‘teen’ like the other teen numbers, but we usually call them teen numbers. 
· Write a teen number, such as 13, on the board. Share that 13 is 10 + 3, and write 13 = 10 +.3. 
· Write another teen number on the board, such as 17.
· Say, “17 is 10 plus what?” See if students are able to tell you that 17 is 10 plus 7.
	



SMP 2 is evident as students are able to state that, for example, 17 is a group of ten and 7 more.

	Motivation



	Note: The motivation activity is similar to the pre-test. It can be an on-going daily activity that you do with students throughout the school year. You may find that you wish to use the motivation as a whole group or small group lesson and extend it to a full lesson and then use it as a center activity. 

Materials Needed: 
· Resource Sheet 1: Ten Frame (one per student)
· Baggies containing between 11-19 counters or interlocking cubes (one baggie per student).  Students may also enjoy counting objects such as small plastic bugs, bears, fish crackers, large buttons, etc. 
· Overhead projector, interactive white board, document camera,  or chalkboard
· Resource Sheet 3: 10-19 Spinner (one)  
· Paper clip and pencil for 10-19 to use as a spinner (one per each pair of students).
· Resource Sheet 4: Double Ten Frame (one per pair of students, optional)


· Distribute Resource Sheet 1: Ten Frame to each student.
· For each pair of students, distribute baggies of counters (between 10-19). 
· Ask students to work with a partner.  
· Lay Resource Sheet 3: 10-19 Spinner on the document camera, if possible. Call on a student volunteer to spin the spinner and say the number aloud for the class.
· Have students work with their partner to build this number on their ten frame. 
· Ask volunteers to share their ideas about what to do with the extra counters. (Some students will attempt to place more than one counter in each square on the ten frame. Remind them that only one counter can go in each corresponding square on the ten frame).For example, if a 14 was spun, the ten frame should look something like this: 
[image: ]

Or this: 

[image: ]
· Share with students that 14 can be thought of as a group of ten and four more ones. You may want to put the equation 14 = 10 + 4 or 10 + 4 = 14 on the board for students to see. 
· Ask students to remove their counters. Repeat this activity a few times, allowing a different volunteer to spin the spinner each time. 
· Walk, around taking notes on which students begin counting over from 1, and which students automatically place ten counters on the ten frame and count from ten. 
· You can extend this activity by asking students to come up to the board to help you write a number sentence or equation for the numbers they make. 
· You can also show this by using a Number-bond diagram and equation: 
      [image: ]
[image: ]
· Students may notice that when they spin a 10, they need to use only enough counters to fill the ten frame, and there are no extra counters needed.
· With practice, students should begin to identify a complete ten frame as representing 10. 
· As you continue to do this activity throughout the school year, note the progress that individual students are making in their ability to make the numbers 11-19 on the ten frame and to see ten as a landmark number.  
· You may want to introduce Resource Sheet 4: Double Ten Frame for this activity. You may also want to begin using tally marks and a number lines so that students are able to view other representations to show ten and “some more ones.” 
Notes: 
· Students in Kindergarten are not required to explain that the 1 in 14 represents 1 ten. Instead, the goal for students to move to an understanding of a group of ten and “some more ones”.
· The use of a double ten frame allows students to build a set of ten and some more. When using the double ten frame vertically, students should fill the left-hand frame first. This is so that when writing the number represented, the student can see that the "1" lines up with the group of ten, and the extra ones line up with the corresponding digit. By using the ten frames vertically and filling the squares from the bottom, the student can visualize the number with which they are working. 


	






















SMP 4 is evident as student use the ten frame and counters or cubes to build the number spun, thus modeling the value of the spin.

SMP 7 is evident as student use the structure of the ten frame and/or double ten frame to make sense of the numbers they are modeling.




























































































	Activity 1 

UDL Components
· Multiple Means of Representation
· Multiple Means for Action and Expression
· Multiple Means for Engagement
Key Questions
Formative Assessment
Summary

	UDL Components
· Representation is present through the use different colored interlocking cubes that emphasize the ten and “some more.”
· Expression is present in the activity through the use of manipulatives. 
· Engagement is present in the activity through the use of active participation, exploration, and experimentation with virtual or concrete ten frames.

Materials Needed:
· Baggies containing between 10-19 counters or interlocking cubes (one baggie per student and one for the teacher)  
· Resource Sheet 3: 10-19 Spinner
· A paper clip and a pencil for each pair of students.
· Optional Resource Sheet 5: 10-19 Number Cards, precut and placed in baggies instead of a spinner (you may want to make each set a different color so students do not mix them up).
· Chart Paper
· Two different colored markers per pair of students
· Resource Sheet 6: Jenna’s Leaves
· Document camera or overhead projector


· Take out between 11 and 19 interlocking cubes from a baggie and place them within sight of the students (the document camera works well for this).
· Ask a volunteer to count the cubes.
· Most students will count the cubes by ones. 
· Ask the students questions, such as: 
· How do you know there are 18?
· Is it easy to count them when they are all in a big pile?
· Do we need to go back and count them over and over each time we count them?
· Explain how you counted them. 
· Is there an easier or faster way of counting the cubes rather than by ones?
· Write all their suggestions on the board (counting by 2’s, 5’s, 10’s).
· Ask the class what to do with the leftovers to make it easier to count. 
· Distribute baggies of interlocking cubes or counters to each student.
· Have students demonstrate how their way of counting works by making towers with the cubes. A student who counted by 2’s would have towers of 2, and student who counted by 5’s would have towers of 5, and possibly a few students who counted by 10’s would have a tower of 10. Accept and try as many suggestions as possible.
· Discuss what worked well and what did not. You may need to suggest that students try grouping by ten as a method if no one brings this up. Ask students to critique the method of counting by 10’s.
· Ask students:
· Do we get the same answer no matter how we count the objects? (Yes) 
· If so, then why would we group them in order to count them? (Because it is easier, faster, or more efficient). 
· Students may not know the answer to this point, so it will be important to come back to this question as you complete the activities. 
· Students will work with a partner. Distribute chart paper, Resource Sheet 3: 10-19 Spinner, a pencil, and a paper clip to each pair of students. (You may wish to model how to use the items to make a spinner for this activity prior to asking students works in pairs).
· Partner 1 takes a turn spinning the spinner.
· Partner 2 builds the number using the interlocking cubes. 
· Students should be encouraged to build a tower of 10 and “some more ones.”
· Partner 2 describes what they did to their partner and records his or her work with a picture on chart paper.
· Students should be encouraged to color their tower of ten with one color marker, and their ones with a different color. 
· Students should be encouraged to write a number sentence. 
· Partner 2 spins next, and partner 1 repeats the steps.
· Once each partner has had a turn, allow time for discussion. Say to students, “Eleven is the same as 10 and how many more?” (1)
· While students are working, walk around and observe whether or not students are grouping their interlocking cubes or counters in groups of ten and some more.
· Hang the chart paper around the room for students to refer to throughout the unit. 
· Discuss how grouping objects by ten worked and allow students to discuss whether or not their strategy for counting items has changed.


Formative Assessment: 
· Teacher observation
· Resource Sheet 6: Jenna’s Leaves

Note to the teacher: For now, just focus on the pile of 10 leaves and the pile of 5 leaves rather than composing the teen number. Students in Kindergarten are not required to write equations, but should be encouraged to do so. 

 This activity was adapted from:  
http://www.k-5mathteachingresources.com/support-files/tensandoneswithunifixcubes.pdf 

	SMP 4 is evident in this activity as students model their counting strategies with the blocks and possibly when they are recording their numbers as an equation.

SMP 6 is evident in this activity as students attend to precision by accurately counting objects.

SMP 7 is evident in this activity as students look for and make use of structure when grouping to count between 11-19 objects and recognizing that a patterns exists in the teen numbers.



	Activity 2 

UDL Components
· Multiple Means of Representation
· Multiple Means for Action and Expression
· Multiple Means for Engagement
Key Questions
Formative Assessment
Summary









	UDL Components
· Representation is present through the use different colored interlocking cubes that emphasize the ten and “some more.”
· Expression is present in the activity through the use of manipulatives and work mats.
· Engagement is present in the opportunities for collaborating with peers.

Materials Needed: 
· Groupable models, such as interlocking cubes, which students can use to build a train of ten. 
· Bowls of interlocking cubes to place at each table
· Overhead projector or document camera
· Resource Sheet 7: Making Numbers Mat (one per student, laminated on cardstock if possible) 
· Resource Sheet 5: Number Cards 10-19 (cut and pre-bagged, one per student; you may want to make each set a different color so students do not mix them up)
· Math Journals 
· Resource Sheet 8: How Many Stars? 

Notes: 
· When using snap cubes or connecting cubes, monochromatic versus multi-colored are more effective for transfer. For example, when building a train of 10 cubes, the cubes used should all be the same color.  Otherwise, the student can be distracted by the different colors used or the patterns within the train.  

· It is important for students to use both concrete groupable base ten materials and virtual manipulatives. 


 (
Num
ber
 Card goes here
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· Activate prior knowledge by asking a student to help you count a group of objects (between 10 and 19) as ten and “some more.” 
· Distribute interlocking cubes and ask students to create a train of ten with the cubes.
· Distribute Resource Sheet 7: Making Numbers Mat, Math Journals, and baggies with Number Cards 10-19, to each student.
· Place loose interlocking cubes in bowls on students’ tables.
· Asks students to place their train of ten on their Making Numbers Mat (in the skinny rectangle with no numbers).   
· Explain that students are going to make numbers on their mats. They will pull a number card from their baggie and place it on their square on the Making Numbers Mat.  
· Ask students to take the correct number of objects from their bowls so that the Number Card matches what is on their mat. They will have to figure out how many more to add to 10 to make the number on their Number Card.
· The extra objects should be placed on the circle on the mat. 
· You may want to do several of these together as a class before asking students to work independently. Have volunteers come up to the projector/overhead to demonstrate counting on from 10. 
· Students should turn to a partner and discuss what is on their mat. For example, a student may say 10 and one more makes 11. Some students may wish to write their number sentences on the board. You may wish to have them record their number sentences in their Math Journals, as well.
· Look for students who:
· Count all the objects on their mat beginning from one and do not yet recognize that the ten connected cubes represent a group of 10.
·  Do not remember that there is already a group of ten objects on their mat. For example, a student pulls the number 17, counts out 17 objects, and places these in the circle. The student now has 17 objects in the circle, plus the 10 on the skinny rectangle for a total of 27 objects instead of 17.  
· After a few students have shared, ask which way is the most efficient, or fastest, way to count the items on the Making Numbers Mat (starting at one, or counting on from the ten). 
· Have students explain their rationale as they share. 
· Make time to discuss what happens when a student pulls a 10 (there are no extras to place in the circle).
· Ask questions, such as, “Which number means the same as 10 + 9?” 
· Use this time to discuss what you observed while students were working. This includes any ideas you feel might help other students, or any misconceptions that you feel need to be cleared up. Invite students to respond and share their thoughts.	
  
Formative Assessment: Resource Sheet 8: How Many Stars? 

· Distribute Resource Sheet 8: How Many Stars? 
· Ask students to look at the pictures of the stars and write the number it represents. 
· Students who are not able to write the number should tell you the number.
· Are students able to count on from the ten, or do they begin counting from 1? 

Note: Students in Kindergarten are not required to write equations, but should be encouraged to do so. You may wish to modify this assessment to meet the needs of your students.

	SMP 2 is evident in this activity as students reason abstractly and quantitatively by recognizing that a number represents a specific quantity.

SMP 4 is evident in this activity when students have opportunities to model teen numbers and explain the connections.



	Activity 3

UDL Components
· Multiple Means of Representation
· Multiple Means for Action and Expression
· Multiple Means for Engagement
Key Questions
Formative Assessment
Summary
	UDL Components
· Representation is present through highlighting how teen numbers are composed of ten and “some more”. 
· Expression is present in the activity through the use of physical opportunities to respond during center activities.
· Engagement is present in the opportunities for students to have discretion and autonomy by providing choices during center activities.
· 
Note: You may wish to extend this into a two a two-day activity.  

Materials Needed: 
· One Tortoise, Ten Wallabies: A Wildlife Counting Book, by Jakki Wood, or other piece of literature.
· Counters 
· Chart paper (one piece for teacher’s use), document camera, or board 
· Counters
· Construction paper
· Writing paper
· Paint and paintbrushes or markers
· Number cubes (enough for a small group of students to use for a center activity)
· Ten frame egg cartons (enough for a small group of students to use for a center activity). To make the ten frame egg cartons, cut off ends so that there are two rows of five instead of two rows of six.
· At least six different bags of counters of various types, such as marbles, plastic chips, beans, blocks, buttons, pennies, bears, toothpicks, paper clips, seasonal items, etc. 
· Recording Sheet 9: Counting Bags
· Math Journals


· Read One Tortoise, Ten Wallabies: A Wildlife Counting Book, by Jakki Wood.
· Discuss the book with the class, focusing on the mathematics in the story.
· Review and discuss the How Many Stars activity students completed from Activity 2. 
· Distribute counters to students.
· Write a story problem and display it on chart paper, the document camera, or the board for students to see, such as, “I saw 1 tortoise and 10 wallabies on my walk. How many animals did I see?”
· Read the story problem to the class.
· Allow students time to solve the problem using mental math, pencil and paper, or counters.
· Allow time for sharing solutions.
· Ask students to tell you about the number 11. (Students may tell you many accurate facts about the number eleven; the goal here is for them to see that 11 is the same as a group of ten and one more).
· Distribute paper to students and allow them time to write their own story problems about seeing ten animals, and “some more” animals. Students should solve their problem using pictures, numbers, and/or words.   
· While you walk around the room talking with and observing students, they should complete their work and move to a center activity. (See below for center ideas).
· After students have visited centers, allow time for students to share their story problems with the class. Also allow time for class members to share the strategies they used to solve them.
· Focus attention on making a group of ten and adding some more. Ask students questions, such as, “16 is the same as one group of ten ones and how many more ones”? (6) 
· Make sure you leave time to discuss the center activities, as well.


Note: Center activities should be played with the whole class before students are asked to work at them independently.


Center Activity Ideas:
Center 1: Art
· Students create an illustration to go with their story problem using construction paper, paint, or markers.

Center 2: Egg Carton Fun
· Students work in pairs or individually.  
· Partner 1 rolls the number cube. He places the corresponding number of counters in the ten-frame egg carton.
· Partner 2 repeats.
· When students fill the first egg carton, they will need to put the extras in the next carton. 
· Once students have each rolled twice (or four times if the student is working independently), they write the number they have made.
· You will need at least four egg cartons, in case students roll 5’s and 6’s. While the Kindergarten MDCCSS Standard K.NBT.A.1 states that students will work with numbers 11-19, this would be a good opportunity to assess whether or not they can determine what to do with larger numbers.

Center 3 Activity: Counting Bags
· Students will use prepared bags of counters and Resource Sheet 9: Counting bags for this center activity.
· Students pour out the contents of at least three bags, one bag at a time. 
· They count the items and then record their count on Resource Sheet 9.
· If they finish early, they should count three different bags and complete a second Resource Sheet 9.
· If students are working in pairs and get two different answers for a specific bag, encourage them to check their work and discuss what might have led to finding different solutions. 

Center 4 Activity: Finding Different Ways
· Students will write in their math journals and need counters for this activity. 
· Working with a partner, ask students to find as many ways as they can to make a specific teen number, such as 14. 
· They should draw pictures in their math journals. 
· Students should see 14 as ten and four more, but should also explore the number as 1 + 13, 5 + 5 + 4, and so on. 
·  Be sure to have the students share their strategies with a partner as well as with the whole group.

Formative Assessment: 
· Conduct the same pre-assessment that was given before starting the lesson and compare the students’ data.    

Note: Many more experiences are needed before most children will count a full set of objects without stopping to group them by tens. The goal in this unit is to get children thinking of teen numbers as a group of ten ones and some more ones. This will build the foundation for place value that will take place in Grade 1 and beyond.

	SMP 1 is evident in this activity through the use of making sense of story problems through the use of pictures or concrete objects.

SMP 2 is evident in this activity as students begin to recognize that a number such as 14 represents 10 and four more.

	Closure
	Materials Needed:
· Resource Sheet 10: Draw Some More (one per student)

· Distribute Resource Sheet 10: Draw Some and allow time for students to complete it.
· Afterwards, discuss the students’ work with them. Ask questions, such as, “Which was easier, drawing more pictures, or drawing pictures all of the pictures for a number?  Was it easier when you had to draw more pictures to show the number, or when you had to draw a picture to match the words? Why?”

	



	Supporting Information

	Interventions/Enrichments
· Special Education/Struggling Learners
· ELL
· Gifted and Talented

	



· http://illuminations.nctm.org/ActivityDetail.aspx?ID=218 NCTM Illuminations Game ‘Grouping and Grazing’ counting by tens activity may be suitable for some students. 
· http://www.k-5mathteachingresources.com/support-files/mydoubletenframeriddle.pdf Some students will benefit from completing the ‘My Double Ten-Frame Riddle’.


	Materials
	· Resource Sheet 1: Ten Frame (one per student)
· Baggies containing between 11-19 counters or interlocking cubes (one baggie per student).  Students may also enjoy counting objects such as small plastic bugs, bears, fish crackers, large buttons, etc. 
· Overhead projector, interactive white board, document camera,  or chalkboard
· Resource Sheet 3: 10-19 Spinner (one)  
· Paper clip and pencil for 10-19 to use as a spinner (one per each pair of students).
· Resource Sheet 4: Double Ten Frame (one per pair of students, optional)
· Chart Paper
· Resource Sheet 5: 10-19 Number Cards, precut and placed in baggies instead of a spinner (you may want to make each set a different color so students do not mix them up)
· Two different colored markers per pair of students
· Resource Sheet 6: Jenna’s Leaves
· Groupable models, such as interlocking cubes, 
· Bowls of loose interlocking cubes to place at each table
· Resource Sheet 7: Making Numbers Mat (one per student, laminated on cardstock if possible) 
· Resource Sheet 8: How Many Stars? 
· One Tortoise, Ten Wallabies: A Wildlife Counting Book, by Jakki Wood, or other piece of literature.
· Construction paper
· Writing paper
· Paint and paintbrushes or markers
· Number cubes (enough for a small group of students to use for a center activity)
· Ten frame egg cartons (enough for a small group of students to use for a center activity). To make the ten frame egg cartons, cut off ends so that there are two rows of five instead of two rows of twelve.
· At least six different bags of counters of various types, such as marbles, plastic chips, beans, blocks, buttons, pennies, bears, toothpicks, paper clips, seasonal items, etc. 
· Recording Sheet 9: Counting Bags
· Math Journals
· Resource Sheet 10: Draw Some More (one per student)


	Technology

	· http://reallyroper.blogspot.com/2011/01/numbers-in-teens-they-start-with-1-song.html?spref=bl. Video on teen numbers
· http://exchange.smarttech.com/search.html?q=%22place%20value%22 Smart Board activities for place value
· http://illuminations.nctm.org/ActivityDetail.aspx?ID=8 Electronic abacus tool


	Resources
(must be available to all stakeholders)

	· http://wps.prenhall.com/ca_ab_vandewalle_mathematic_1/25/6506/1665690.cw/-/1665698/index.html Blackline Master with bean sticks
· http://www.center.edu/BLACKLINES/001-061/033-039.pdf Blackline Master with beans
· http://www.k-5mathteachingresources.com/support-files/tensandoneswithunifixcubes.pdf  K-5 Teaching Resources  
· http://digiblock.com – free lesson plans   
· http://illuminations.nctm.org/ActivityDetail.aspx?ID=218 NCTM Illuminations Game ‘Grouping and Grazing’
· http://illuminations.nctm.org/LessonDetail.aspx?id=U153 Lesson Plans for building sets through 20






Resource Sheet 1                               Ten Frame

















Resource Sheet 2	                      Place Value Assessment
Circle One:  Pre-test
                    Post-test
	Student’s Name
	Student can accurately share how many groups of ten
	Student can accurately tell me how many are left over
	Student can accurately tell me how many in all

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Resource Sheet 3                                                10-19 Spinner
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Kindergarten: Unit K.NBT.A.1, Work with numbers 11-19 to gain foundations for place value
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Resource Sheet 4      Double Ten Frame

























Resource Sheet 5                            10-19 Number Cards

	10
	11
	12
	13
	14

	15
	16
	17
	18
	19















	

[image: MP900384698[1]]Resource Sheet 6                    Jenna’s Leaves

NAME: __________________________________________________

Jenna counted some leaves into one pile of 10. She counted 4 other leaves into another pile. Draw a picture to show Jenna’s pile of leaves. 
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)Resource Sheet 7                       Making Numbers Mat
















Resource Sheet 8 (Side 1 of 2)      How Many Stars? 
Name: __________________________________________________________________ 
How many stars do you see? 
 (
How many stars do you see? 
10  +
  _____________ = ______________
)  
Resource Sheet 8 (Side 2 of 2)                             How Many Stars? 

How many stars do you see? 

 (
How many stars do you see? 
10 + ____________ = _____________
)














Resource Sheet 9                                          Counting Bags	

	Name: 

	In my bag, I counted ____________ objects. 

______________ is the same as 10 + __________________

	In my bag, I counted ____________ objects. 

______________ is the same as 10 + __________________

	In my bag, I counted ____________ objects. 

______________ is the same as 10 + __________________




Resource Sheet 10	                             Draw Some More
Name: ________________________________________________________________________

       Draw more to show the number.                         Draw a picture to match the words.
	Ten and two ones



	Ten ones and six ones.
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