

Instructional Lesson Plan

English Language Arts

	Grade: 08
	Unit Title: War of Words
	Length: 5 days



	Lesson Overview

	“Homeless”, by Anna Quindlen, allows the student to understand homelessness as it affects many people on a broader scale.  She emphasizes the individuality of homelessness, the fact that they not only lack possessions, but have no place to keep them.  The essay provides a connection between “The Treasure of Lemon Brown” to the greater issue of homelessness and the social issues that contribute to the stories overall theme.  This will lead into a research project about the issue of homelessness.   “The First” (also titled “Eviction”) is a short poem by Lucille Clifton that provides the opportunity to compare and contrast the approach to the same issue through another genre.  


	Teacher Planning, Preparation, and Materials

	1. Text Complexity:  “Homeless,” an essay written in the 1980’s, should be accessible for all readers, with a Flesch Kincaid Grade Level 0f 6.9.  The tone is very serious, yet calm, providing a contrast to the previous texts in this unit and presenting the societal complications presented in fictional form in the “Treasure of Lemon Brown.”  The reader must read very carefully in order to understand Quindlen’s theme and purpose, leading to a rich class discussion of particular phrases in the text that carry meaning.  Sentence structure plays a large role in the strength of the essay and opening a discussion of style.
· Materials: 

Text resources: 
Homeless:  http://www.miamisci.org/tec/mssstory.html
The 1st: http://noelcordle.wordpress.com/2009/10/17/happy-black-poetry-day/  (Scroll down to the poem)
· English Language Learners and visual/auditory learners can listen to the essay/poem as the teacher/partner reads
· Advanced/gifted and talented students:  Research project on homelessness.  (See resource list)
IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.


	Essential Question:  How is conflict expressed through language? 

	

	Lesson Focus: How does Anna Quindlen use language to convince the reader that her argument has value?

	

	Unit Standards Applicable to This Lesson

	Lesson Procedure


	Reading Literature

RL.8.1 Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.

RL.8.2 Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters, setting, and plot; provide an objective summary of the text.

RL.8.3 Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision. 

RL.8.5 Compare and contrast the structure of two or more texts and analyze how the differing structure of each text contributes to its meaning and style.

RL.8.6 Analyze how differences in the points of view of the characters and the audience or reader (e.g., created through the use of dramatic irony) create such effects as suspense or humor.

RL.8.10 By the end of the year, read and comprehend literature, including stories, dramas, and poems, at the high end of grades 6–8 text complexity band independently and proficiently.

Reading Informational Text

RI.8.1 Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.

RI.8.2 Determine a central idea of a text and analyze its development over the course of the text, including its relationship to supporting ideas; provide an objective summary of the text.

RI.8.3 Analyze how a text makes connections among and distinctions between individuals, ideas, or events (e.g., through comparisons, analogies, or categories).

RI.8.4 Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze the impact of specific word choices on meaning and tone, including analogies or allusions to other texts.

RI.8.5 Analyze in detail the structure of a specific paragraph in a text, including the role of particular sentences in developing and refining a key concept.

RI.8.6 Determine an author’s point of view or purpose in a text and analyze how the author acknowledges and responds to conflicting evidence or viewpoints.

RI.8.8 Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is introduced.

RI.8.10 By the end of the year, read and comprehend literary nonfiction at the high end of the grades 6–8 text complexity band independently and proficiently.

Writing

W.8.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.

a. Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and information into broader categories; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding comprehension.

b. Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, or other information and examples.

c. Use appropriate and varied transitions to create cohesion and clarify the relationships among ideas and concepts.

d. Use precise language and domain-specific vocabulary to inform about or explain the topic.

e. Establish and maintain a formal style.

f. Provide a concluding statement or section that follows from and supports the information or explanation presented.

W.8.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.)

W.8.5 With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have been addressed. (Editing for conventions should demonstrate command of Language standards 1–3 up to and including grade 8 on page 52.)

W.8.10 Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

Speaking and Listening

SL.8.3 Delineate a speaker’s argument and specific claims, evaluating the soundness of the reasoning and relevance and sufficiency of the evidence and identifying when irrelevant evidence is introduced.

Language

L.8.1 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

b. Form and use verbs in the active and passive voice.

c. Form and use verbs in the indicative, imperative, interrogative, conditional, and subjunctive mood.

L.8.2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a. Use punctuation (comma, ellipsis, dash) to indicate a pause or break.

b. Use an ellipsis to indicate an omission.

c. Spell correctly.

L.8.4 Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on grade 8 reading and content, choosing flexibly from a range of strategies.

a. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.

b. Use common, grade-appropriate Greek or Latin affixes and roots as clues to the meaning of a word (e.g., precede, recede, and secede).

c. Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a word or determine or clarify its precise meaning or its part of speech.

d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary).

L.8.5 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

c. Distinguish among the connotations (associations) of words with similar denotations (definitions) (e.g., bullheaded, willful, firm, persistent, resolute).

L.8.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.
DAY ONE:
· Create a class list of types of strong leads in essays.  (Possible ideas: an unusual or surprising fact, a quote (from a famous or non-famous person), a definition from the dictionary, an anecdote, a provocative question)

· Review author’s purposes

· Inform

· Entertain

· Persuade

· Instruct

· Students will complete a homelessness anticipation guide and discuss (small groups/whole class)
· Check for prior knowledge of setting (urban, NYC, subway station, bus terminal)

· Students will read the text of “Homeless” in its entirety.  
· Re-read beginning of the essay to determine:

· How does the author’s introduction begin?  What type of lead is in the essay?
· Where does the introduction end and the body of the essay begin?   

· What is the tone of the introduction?  What mood does it establish?
· Students will determine Quindlen’s attitude toward “home”, marking (highlight, underline or sticky note) phrases that demonstrate her tone in the text.  Discuss ideas and record text based evidence on chart paper.
· Define home. (  http://dictionary.reference.com/browse/home )  How does adding “-less” and “-ness” change the meaning of the word?  (-less=without, changes it to an adjective; -ness changes the adjective back to a noun, with a change in overall meaning.)  What other examples of affixes can be located in the text?  Students will work in pairs/small groups to find words with both prefixes and suffixes.  Create a class chart to determine how the meaning of the root word changes as affixes are added to them.  

· An author makes assumptions about the audience (reader).  What basic assumptions does the author appear to make about her audience? (Reader has a home and feels that having a home is important) Are the assumptions reasonable? Why? (Consider source of article—New York Times; who would be reading an essay of this type; the fact that aothor is speaking as an equal to the reader) 
· End of class/Homework:  List ten things that a person would miss if they didn’t have a home.  Rank them from 1 (most) to 10 (least). Have students look back at the essay to see if there is any evidence to support any items on their list.
DAY TWO:
· Students will share their list of things a person would miss if they were homeless.  Why would these things be important to them?  Why would they be unable to keep them?  How does this connect to the essay? Instruct students to save this list for Day Three.
· Share definition of a journalistic essay:

· a short work of non-fiction

· describes a real life problem

· presents one or more solutions

· appears in newspapers or magazines

· Discuss:  How is “Homeless” a journalistic essay?
· Large group discussion: Review discussion of introduction from Day One.  Why did Quindlen begin her essay by discussing one individual?  How does that set up the rest of the essay?
· (Teacher note—students often misunderstand)   

· Discuss in small groups/pairs; share out to large group.  Quindlen could have approached the problem of homelessness by using statistics and facts. How would the tone have changed if she had done so?  Would it have been more or less effective?  Why?
· Point out the word “crux” (4th paragraph from end)   "’One room,’ a woman with a baby who was sleeping on her sister's floor once told me, ‘painted blue.’" That was the crux of it; not the size or location, but pride of ownership. Painted blue.” 
· Use context clues to determine the meaning of the word.

· Locate the dictionary meaning of the word to confirm whether the context definition is correct., and its derivation (cross)  http://dictionary.reference.com/browse/crux?s=t
· Discuss why the author chose this particular word in this spot.  Why is this word more specific than choosing a simpler word (e.g. choice, problem)?

· What is the difference between “the homeless” (a collective noun) and “homeless” (an adjective) according to Quindlan?  (Direct students to the next-to-last paragraph. Teacher note:  Students sometimes are confused by the last two paragraphs, and believe that Quindlen is saying that people should not care about the homeless.  Make sure that students understand that she is advocating a different approach—one of attention to individuals/people who are homeless, rather than anonymous group of faceless people, the homeless.)

Written Response:

· Short answer:  What is the effect of “My God. That is everything.” in the last paragraph?  How does it bring a conclusion to the overall message presented in the text?  Explain, supporting your answer with information taken from the text.
DAY THREE
· Students will review the list of things a person would miss from Day One.
· Discuss how their attitude toward this list has changed.  What conflicts would be presented if they had to choose which of these things are truly important?

Distribute copies of “The First”/”Eviction” (http://noelcordle.wordpress.com/2009/10/17/happy-black-poetry-day/ )

· Read the poem aloud 

· Visualize the scene presented in the poem.  What mood is presented in the beginning?  Is it colorful?  Quiet?  Noisy?  

Close Reading:  

· Students should reread silently.

· Discussion:  

· Who is the speaker? (a young child in a neighborhood) What is going on?  

· Reread the title—why is it important (The 1st of the month is when people are evicted for not paying their rent.)   Is “Eviction” or “The 1st” a better title?  Elicit opinions based on the text.
· What conflict is presented between the first stanza and the last stanza?  How does the mood change?  What does the situation appear to be in the first stanza?  

· Students should find text based evidence to support their answers.

· Summarize the story being told in the first stanza.  Who? What? When? Where? Why?

·  (Teacher note—students may not discern that this is not a voluntary move—it is an eviction.  Discuss and clarify.)

· Discussion: 

· What do you notice about the punctuation?  The capitalization?  What does this tell you about what the poet is trying to say?  (Possible responses: The word “I” is not capitalized; the individual is not important; lack of pauses in text reflect the joy of the kids playing; the lack of punctuation in stanza two seems sad).
· What is the effect of the repetition in the last two lines?  What has been emptied?  What does the word “emptied” mean?

· What has probably happened between the first stanza and the second? (Years have passed)   What has changed about the speaker in the second stanza (She is older, realizes that the people were being evicted; feels guilty about her enjoyment of the “playground” because that is where people’s belongings were)

DAY FOUR

· Students will prepare to write a multi-paragraph response to the following prompt.  (UDL support may be offered by a teacher-led class discussion of all three text pieces and creating a comparison chart of all three)

· Think about the three pieces of text we have read this week:  “The Treasure of Lemon Brown” by Walter Dean Myers (a fictional short story), “Homeless,” a journalistic essay by Anna Quindlen, and “The 1st,” a poem by Lucille Clifton.  What do these three pieces have in common?  How are they different?  Students will complete a graphic organizer comparing and contrasting the three texts to find text based evidence from each text.
· Students will create a Venn Diagram or a Wordle (an online pictorial representation of words and concepts) (www.wordle.net/) with concepts/words/ideas taken from all three texts.

DAY FIVE

(Based on the needs of students, teachers will select from the activities below.)
Written Response:

· Students will write a multi-paragraph response to the following prompt.  (UDL support may be offered by a teacher-led class discussion of all three text pieces and creating a comparison chart of all three)

· Think about the three pieces of text we have read this week:  “The Treasure of Lemon Brown” by Walter Dean Myers (a fictional short story), “Homeless,” a journalistic essay by Anna Quindlen, and “the 1st,” a poem by Lucille Clifton.   What do these three pieces have in common?  How are they different?  Consider:
· Theme

· Author’s purpose

· Setting

· Characters

· Topic

· The importance of “things”

· Language

· Students will write a short story portraying what happened BEFORE the poem “the 1st” culminating in the scene created by Clifton in the poem.

· Students will use digital and print resources to plan and write an argument or expository essay relating to homelessness.  See the attached resource list for online and print resources related to homelessness. A PowerPoint outlining steps and examples related to essay writing can be found at http://www.slideshare.net/mrs_cheney/persuasive-essay-8th-grade-presentation-750361. 
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