

Instructional Lesson Plan #4 – Frederick Douglass
English Language Arts

	Grade: 8
	Unit Title: War of Words
	Length: 5 Days



	Lesson Overview

	This lesson, which requires multiple class periods to complete, focuses on the close reading of excerpts of the  Narrative of the Life of Frederick Douglass, an American Slave in order to examine the way in which the author, Frederick Douglass, uses language to convey external and internal conflict.  Students will begin the lesson by participating in an examination of the text within the genre of slave narratives.  Students will participate in small and large group discussions to identify the way that Douglass’ words and images convey the internal and external conflicts leading up to the turning point that led to Douglass’ eventual escape from slavery.  Additionally, students will analyze the use of specific word choices on meaning and tone and the use of the conditional mood in illustrating the painful experience of slavery.  Students will also participate in a multimedia interactive escape from slavery that allows students to actively participate in examining the choices that enslaved people had to make during their journey to freedom.  The lesson will conclude with an examination of African-American spirituals, as songs of resistance that aided enslaved people in their escape from slavery.


	Teacher Planning, Preparation, and Materials

	· Text Complexity:  The Narrative of the Life of Frederick Douglass, An American Slave possesses a lexile level of 1030.  This narrative was written seven years after Frederick Douglass’ escape from slavery.  This autobiography highlights his life as a slave and his triumph over oppression.  The narrative creates a vivid picture of the brutalities of his owners, his courage as an enslaved person, and his escape to the North.  This selection was chosen because its text structure reflects major shifts in time and the use of flashback.  There are also multiple themes and perspectives contained in the narrative that reflect a mostly complex level of meaning through Douglass’ masterful use of language.

· Teachers will need access to the Internet for this lesson.

· Within the construct of UDL, audio selections of this narrative can be used to support the needs of diverse learners, including, auditory learners and English learners.  Audio versions of this narrative can be found at www.audible.com, in addition to the Maryland public library consortium.  

· Visual images of slavery can be used to provide a vivid representation of aspects of life during slavery.  The site www.pbs.org/wnet/slavery provides images of slavery.

· Advanced students are provided with the opportunity to research and write a three page comparative essay detailing the differences between 21st century forms of slavery and American slavery.  Alternatively, students can create a PowerPoint/visual presentation that depicts a day in the life of an enslaved person.  Reference http://www.cyberbee.com/experiences.html for resources that students can use in preparing their presentations.

· Additional online resources can be found at http://www.pbs.org/wnet/slavery/.  This site provides an array of resources including images of documents dating from the 17th century, facts related to daily life during slavery, recorded firsthand accounts of slavery, as well as examples of resistance to slavery.

· Resources and discussion questions that will support the analysis of the Narrative of Frederick Douglass within the genre of slave narratives can be found at http://nationalhumanitiescenter.org/tserve/freedom/1609-1865/essays/slavenarrative.htm
· Maps of ‘slave’ and free states can be accessed at http://www.sonofthesouth.net/slavery/slave-maps/slave-maps.htm. 
· Apply WIDA Performance Definitions and CAN DO Descriptors to differentiate the lesson for English Language Learners. (See http://wida.us/ for more information.)
IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.


	Essential Question

	How does the use of language help us to understand and resolve conflict?


	Unit Standards Applicable to This Lesson

	Reading Informational Text

RI.8.2 Determine a central idea of a text and analyze its development over the course of the text, including its relationship to supporting ideas; provide an objective summary of the text.

RI.8.3 Analyze how a text makes connections among and distinctions between individuals, ideas, or events (e.g., through comparisons, analogies, or categories).

RI.8.4 Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze the impact of specific word choices on meaning and tone, including analogies or allusions to other texts.

RI.8.6 Determine an author’s point of view or purpose in a text and analyze how the author acknowledges and responds to conflicting evidence or viewpoints.

RI.8.7 Evaluate the advantages and disadvantages of using different mediums (e.g., print or digital text, video, multimedia) to present a particular topic or idea.

RI.8.8 Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is introduced.

RI.8.10 By the end of the year, read and comprehend literary nonfiction at the high end of the grades 6–8 text complexity band independently and proficiently.
Speaking and Listening

SL.8.4 Present claims and findings, emphasizing salient points in a focused, coherent manner with relevant evidence, sound valid reasoning, and well-chosen details; use appropriate eye contact, adequate volume, and clear pronunciation.
Language

L.8.3a Use verbs in the active and passive voice and in the conditional and subjunctive mood to achieve particular effects (e.g., emphasizing the actor or the action; expressing uncertainty or describing a state contrary to fact).

L.8.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.

Writing

W.8.10 Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.


	Lesson Procedure

	Day 1
Pre-Assessment:  In cooperative groups, students will discuss and respond to the following questions and record their responses to share with the class:

1. Why did slavery exist in America?

2. What were the names of some of the slave states?

3. What was abolition?

4. What are the names of prominent abolitionists?

5. What were the conditions that led some enslaved people to escape from slavery and others to remain?

· What is your definition of a turning point?  
· Introduce the Narrative of the Life of Frederick Douglass, and American Slave to students.  Refer to http://nationalhumanitiescenter.org/tserve/freedom/1609-1865/essays/slavenarrative.htm in order to access discussion questions. 
· In order to meet the needs of diverse learners, show this clip of Frederick Douglass’ life at http://www.biography.com/people/frederick-douglass-9278324. 
· Discuss slave narratives as a genre within the American literary tradition. 

· Discuss the unique characteristics of slave narratives including the use of introductions, prefaces, and ‘the turning point’ as a central element of slave narratives.  The following website can be used as a guide in discussing the characteristics of slave narratives http://nationalhumanitiescenter.org/tserve/freedom/1609-1865/essays/slavenarrative.htm. 
· Ask students to describe and explain in writing when they believe the most significant turning point would occur in a slave narrative.  Would the turning point be the moment that the person decides to escape or the arrival in a free state?  Point out to students that the Narrative of the Life of Frederick Douglass is unique within the slave narrative genre because Frederick Douglass did not reveal the details related to his escape.  

· Ask students to explain why they believe that Frederick Douglass did not describe his escape and how this omission impacts the genre.

Day 2
· Students will read excerpts from Chapters 10 and 11 of The Narrative.  These particular chapters highlight the thoughts and emotions that led up to Douglass’ escape as well as his feelings after successfully escaping.  Students who require additional support can listen to this excerpt via an audio copy of the narrative.  Please refer to www.audible.com and/or your local public library.  
· Students will describe the conflict between Douglass, Covey, and Hughes.  Students will describe Douglass’ and Covey’s relationship after the conflict.  How did this conflict lead to Douglass’ decision to escape to freedom?

· Students will explore the use of the conditional mood in examining Douglass’ experiences in slavery by completing the Verbs in the Conditional Mood handout.
Day 3
Close Reading

· Students will reread Chapters 10 and 11 of the Narrative and identify what they believe Frederick Douglass’ turning point was in the Narrative.

· Students will reread the passage that they identify as the turning point for Douglass and list words and phrases that identifies the passage as a turning point.

· Students will share their writing with a partner and defend their choice of chosen events as a turning point by examining relationships and nuances among Douglass’ expressed thoughts.

· As a class, select passages will be read aloud by one or more students.
After Reading

· Students will respond to one of the following prompts:
· What was the conflict that led Frederick Douglass to make the transition from being a ’slave to a man”?  How did Douglass use language to contribute to the meaning of his turning point?  Diverse learners will have the option of working with a partner or completing an abbreviated writing assignment.

Day 4
· Students will examine an African-American spiritual and respond to discussion questions related to its form as a means of resistance.  Spirituals and discussion questions can be accessed at http://www.lib.rochester.edu/index.cfm?PAGE=2920#2. 

· Advanced learners can complete the Narrative of the Life of Frederick Douglass Map project. http://www.ereadingworksheets.com/free-reading-worksheets/literature-units/narrative-of-the-life-of-frederick-douglass/ 
· To meet the needs of diverse learners, students will simulate the experience of an enslaved person by accessing the interactive Underground Railroad program, “The Journey” at http://education.nationalgeographic.com/education/multimedia/interactive/the-underground-railroad/?ar_a=1.  Based on the technology options that are available at your school, choose one of the following options: 

· As a class, students will go to the school’s media center and make their online journey to freedom independently or in pairs.   Discuss the challenges and relative advantages that enslaved people faced in making the decision to escape alone or in a group.
· If you have access to a projector and a laptop or desktop, access the site and make the online journey to freedom as a class.  Discuss the challenges and relative advantages that enslaved people faced in making the decision to escape alone or in a group.

· If you only have access to one computer, allow students to take an audio journey to freedom.
· After participating in the online journey to freedom, students will respond to the following questions in paragraph format.  How did the media depictions and the online journey to freedom differ from Douglass’ depiction of slavery?  What are ways that the media depictions enhanced or detracted from conveying the experience of slavery?
Day 5 
Post Assessment

Students will participate in a Socratic seminar related to slavery and abolition.  Resources and procedure can be accessed online at The University of Rochester; Frederick Douglass Project; http://www.lib.rochester.edu/index.cfm?PAGE=2919. 
Closure 
Students will revisit their pre-assessments and discuss what they learned through the course of the lesson and areas of slavery that they would like to further research. Students should share their reflections in writing.
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