

Instructional Lesson Plan 04
English Language Arts

	Grade: 07
	Unit Title: Choosing to Persevere
	Length: 100 - 150 minutes



	Lesson Overview

	The purpose of this lesson is to engage students in close reading and analysis of specific passages from The Miracle Worker by William Gibson examining character dialogue and motivation to understand voice and infer tone. Students will compose an original monologue accurately portraying the perspective, tone, and voice of a character from The Miracle Worker. 


	Teacher Planning, Preparation, and Materials

	· Apply the CCSS triangle for text complexity and the Maryland Qualitative and Reader and Task tools to determine appropriate placement. In order to prepare for the motivation activity, teachers should locate at least one example of a monologue from film – for example, the introductory monologue from the film Fiddler on the Roof ending with the song “Tradition.” Teachers will need to locate page number references with specific and meaningful examples of dialogue for various characters within The Miracle Worker.  
Suggestions for lesson adaptations and/or modifications:

· Choose an alternative monologue for students to view and analyze such as the opening scene of Ferris Bueller’s Day Off (directed by John Hughes, 1986).

· Have students compare several filmed monologues for enrichment.

· Have students read and analyze several written monologues. Examples can be found at http://www.monologuearchive.com/h/hare_002.html or in the book Teens Have Feelings, Too! by Deborah Karczewski.

· Have students create posters analyzing their characters to share and discuss with the class prior to composing the monologue.

· Provide student partners and/or groups with a photocopied portion of the text so that they can take notes on and highlight their assigned character’s words and actions.  Students could use their ideas from the character analysis and word highlighting to embed as part of the dialogue. This would create a blended text form that incorporates the author’s words as well as their own ideas.
· Modify the scoring rubric and presentation criteria to meet the needs of students.

· Eliminate the performance aspect of the product.

· Film student monologues to share and analyze with other classes.

· Extend the time allotted for completion of the monologue and add performance requirements such as props or costuming. 

· Have students compose the reflective journal entry using Microsoft Word or other word processing program.

IMPORTANT NOTE: Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.
· Differentiate the lesson for English Language Learners. 
· Apply extension or enrichment strategies to differentiate the lesson for advanced/gifted and talented students, e.g., (Curriculum writers should provide specific examples here.)
IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.


	Essential Questions

	What are the defining features of drama?
What can we learn from the challenges that have been overcome by others?

What choices can we make when faced with adversity?



	Unit Standards Applicable to This Lesson

	Reading Literature

RL.7.1. Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.
RL.7.4. Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of rhymes and other repetitions of sounds (e.g., alliteration) on a specific verse or stanza of a poem or section of a story or drama.
RL.7.6. Analyze how an author develops and contrasts the points of view of different characters or narrators in a text.

RL.7.10. By the end of the year, read and comprehend literature, including stories, dramas, and poems, in the grades 6–8 text complexity band proficiently, with scaffolding as needed at the high end of the range.
Writing

W.7.3. Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and well-structured event sequences.

W.7.4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.)

W.7.5. With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have been addressed.

Speaking and Listening
SL.7.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly.
SL.7.6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.

Language

L.7.1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

L.7.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

L.7.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.7.5. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.


	Lesson Procedure

	· Prompt students to recall the definition for “monologue” (a part of a drama in which a single actor speaks alone; a portion of text or a poem involving only a single speaker). The term “monologue” was introduced as part of the sequence of suggested activities in Lesson Seed 11.
· Ask students to think about and share reasons why playwrights would compose dramatic text to include monologues. 
· Show a film clip that features a monologue, such as the opening scene of Fiddler on the Roof. (This clip is approximately two minutes in length. End the clip with the beginning of the song “Tradition.”)
· As students view the clip, have them take notes in response to the following questions:
· Who is speaking?
· What is the purpose of the monologue?

· Who is the intended audience?

· What reaction does the speaker hope to elicit from his/her audience?
· What gestures does the speaker use while delivering the monologue?
· What facial expressions are observed throughout the monologue?
· What is the tone of the monologue? How does the speaker achieve this tone?
· Review and discuss students’ observations and analyses.
· Explain to students that they will be examining character dialogue and motivation to understand voice and infer tone. This will help them prepare to compose a monologue from the perspective of a character from The Miracle Worker.
· Review tone with students. (Students practiced identifying tone words and describing a speaker’s tone as part of the suggested sequence of activities in Lesson Seed 11.)
· Share and read aloud the specifications for the composing and presentation of a character monologue: Your assignment is to compose, revise, rehearse, and present a monologue for an assigned character from The Miracle Worker.  It is ten years after Helen has realized the meaning of language – how to use language to communicate and interact with the world.  Your character is reflecting on this moment of Helen’s realization (the day at the water pump), explaining the significance of this time and its impact on the family. Compose, revise, rehearse, and present a reflective monologue from the perspective of your character that accurately reflects his/her voice and tone.
· Consider the following scoring criteria to evaluate student composition and performance: 
Scoring Criteria

Exemplary

(3 points)

Proficient

(2 points)

Emerging

(1 point)

Performance

Gestures/facial expression/movement

Gestures, facial expressions, and movement are appropriate to the monologue and enhance the performance.

Gestures, facial expression, and movement usually occur in the monologue when appropriate.

Gestures, facial expression, and movement is inconsistent or does not vary enough to make the performance effective.

Achievement of purpose

The performer is able to elicit the emotional response desired from the audience.

The performer elicits a response from the audience.

The intended purpose of the monologue is unclear.

Composition

Clarity of words

The diction fits the tone of the situation and makes the performance powerful for the audience.

The diction makes the purpose clear to the audience.

The diction needs more descriptive words to convey the emotion of the monologue.

Ideas

The original monologue skillfully and creatively reveals an understanding of the significance of this event to the character and his/her reflections of the moment.

The original monologue reveals an understanding of the event to the character and his/her reflections of the moment.

The original monologue simply retells the event from the perspective of the character and does not add any new meaning to the moment.  

Organization

The monologue coherently communicates with a clear purpose to an intended audience.

The monologue communicates a purpose to an intended audience.

The monologue fails to sufficiently communicate a purpose or demonstrate an understanding of audience.

· Remind students that they will be working in pairs or as a group to develop and compose the monologue and that one person from each group will be presenting to the class.

· Pair or group students and assign each (or have students randomly select) a character from The Miracle Worker.
· Prompt students to generate a list of the methods of characterization employed by writers to develop meaningful characters. 

· What the character looks like

· What the character says

· What the character thinks

· How the character acts/significant actions taken by the character

· What other characters say about the character

· Have students use their close reading skills to gain textual evidence analyzing their assigned character and understanding his/her motivations in the play. Students should skim the text to locate significant and meaningful examples of what their character says to others (or the teacher could provide page number references).
· Direct students to use the text examples of character quotes to draw a conclusion about the tone most frequently associated with their assigned character. Explain that this tone helps to create a unique character “voice” that resonates with readers and audiences. Students must attempt to maintain this tone and voice as part of their original character monologues in order to remain “true” to character. 
· Have students use SOAPSTone as a prewriting tool to generate ideas related to their character’s monologue. Information about SOAPSTone can be found at http://apcentral.collegeboard.com/apc/public/preap/teachers_corner/45200.html.
· Provide adequate time for students to compose their character monologues. 
· Combine groups and engage students in a peer review of their original character monologues. Students should revise and edit their monologues using this feedback. 
· Encourage and/or require students to practice and perform their character monologues for the class.

· Have students complete a journal entry reflectively evaluating their own group’s performance.  Students should discuss the creative choices made as part of composing the monologue including gestures, facial expressions, and words/phrases utilized to establish the tone and create an authentic voice.  As part of this reflection, students should discuss the most successful aspects of the performance and those aspects they might change if they were asked to repeat the performance.
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