

Instructional Lesson Plan #2 - When Marian Sang
Reading/Language Arts
	Grade: 4
	Unit Title: Actions Speak Louder Than Words
	Length: 5 days



	Lesson Overview

	[image: Product Details]This component of the unit, Actions Speak Louder Than Words, utilizes, When Marian Sang by Pam Munoz Ryan. Students will engage in a close reading exercise to focus on both the obstacles Marian Anderson faced as well as the figurative language incorporated into this biographical selection. Additionally, this plan includes multimedia and resources to investigate. Students will add to a timeline, respond routinely in their learning log, and participate in text based discussion.  


	Teacher Planning, Preparation, and Materials

	This text aligns to the grade level standards and provides a rich literary nonfiction addition to the unit, Actions Speak Louder than Words.
It is important to become very familiar with the book, Anderson’s life, and the afterword (Encore). Make note of its visual features, the structure, and language used. In addition, the following resources should be explored.

Teacher Resources:
· http://www.brainyquote.com/quotes/authors/m/marian_anderson.html   
· http://www.lkwdpl.org/wihohio/ande-mar.htm
· https://www.google.com/search?q=marian+anderson+biography&hl=en&tbo=u&tbm=isch&source=univ&sa=X&ei=A1jLUNihNYHs8gTMroDIAQ&ved=0CD8QsAQ&biw=1093&bih=470
· http://www.biography.com/people/marian-anderson-9184422
· http://www.myhero.com/go/hero.asp?hero=m_anderson
· http://www.pammunozryan.com/ 

Note: The pages are not numbered. You may choose to number pages for easier reference. 
As part of the unit, and to tie together the multiple texts used, continue to add to the unit timeline and class display. Frequently reference the essential question, the learning logs, and the information added to the class display and timeline(s).

Marian Anderson timeline example -
__1897____ 1907___        1912               1920           1925_____      1935___       1939___        1977            1993_
      born      People’s Chorus   supports family     big audition    performs NY        Europe tour     Lincoln Memorial      Peace Prize   dies at 96 


	Essential Question

	In what ways do actions speak louder than words?


	Unit Standards Applicable to This Lesson

	
Reading Informational Text
RI.4.1 Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text.
RI.4.2 Determine the main idea of a text and explain how it is supported by key details; summarize the text.
RI.4.3 Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text, including what happened and why, based on specific information in the text.
RI.4.4 Determine the meaning of general academic and domain-specific words or phrases in a text relevant to a grade 4 topic or subject area.
RI.4.5 Describe the overall structure (e.g., chronology, comparison, cause/effect, problem/solution) of events, ideas, concepts, or information in a text or part of a text.
RI.4.10 By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 4–5 text complexity band proficiently, with scaffolding as needed at the high end of the range.

Writing
W.4.2 Write informative/explanatory texts to examine a topic and convey ideas and information clearly.
a. Introduce a topic clearly and group related information in paragraphs and sections; include formatting (e.g., headings), illustrations, and multimedia when useful to aiding comprehension.
b. Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the topic.
c. Link ideas within categories of information using words and phrases (e.g., another, for example, also, because). 
d. Use precise language and domain-specific vocabulary to inform about or explain the topic.
e. Provide a concluding statement or section related to the information or explanation presented.
W.4.6 With some guidance and support from adults, use technology, including the Internet, to produce and publish writing as well as to interact and collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of one page in a single sitting.
W.4.7 Conduct short research projects that build knowledge through investigation of different aspects of a topic.
W.4.8 Recall relevant information from experiences or gather relevant information from print and digital sources; take notes and categorize information, and provide a list of sources.
W.4.9 Draw evidence from literary or informational texts to support analysis, reflection, and research. 
W.4.10 Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

Speaking and Listening
SL.4.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacherled) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly.
a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.
b. Follow agreed-upon rules for discussions and carry out assigned roles.
c. Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the discussion and link to the remarks of others.
d. Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.
SL.4.2 Paraphrase portions of a text read aloud or information presented in diverse media and formats, including visually, quantitatively, and orally.

Language
L.4.1 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.4.2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
L.4.3 Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
a. Choose words and phrases to convey ideas precisely.*
b. Choose punctuation for effect.*
L.4.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and content, choosing flexibly from a range of strategies.
L.4.5 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.








	Lesson Procedure

	
Day 1
Lesson Introduction 
· “You learned a great deal about Frederick Douglass’ life and about the figurative language the author used in Words Set Me Free. As a continuation of our unit, Actions Speak Louder Than Words, you will continue to learn about another historical figure in American History. Sometimes we will revisit the life of Douglass, your learning log, and online resources as we work through the next text.”  

Pre-Assessment
Note: Do not show the book or the title provide no background information. 
· Duplicate the following and display it for students. “It was her range of notes that caused all the commotion. With one breath, she sounded like rain, sprinkling high notes in the morning sun. And with the next she was the thunder, resounding deep in a dark sky.” 

· Distribute a ½ sheet of paper. Read aloud the lines as student follow along. “Think. What do these two sentences mean?” Reread slowly.

· Ask student to independently draw an image of these lines or write an interpretation. Collect the responses and use as formative assessment to plan instruction.

Introduction 
· Introduce the book and ask students to be thinking about how this text may be related to the theme. Do not tell students what the text is about and do not read it to them. For this first exposure, present each page through the illustrations. Silently spend 15-20 seconds on each page so that students begin to internally construct a story line of their own.

· Next, ask students to turn and talk to discuss what information they gained from the text (illustrations). Monitor and listen in on conversations without providing answers, let them do the work. You are an observer at this point.

· After 3-5 minutes, ask students to report out, chart all the information they express, whether it is correct or not. Accept all responses. Later in the lesson, refer back to the chart for students to prove, refute, or revise. 

· Point out how much information a reader can gain from illustrations (text) like this. Clarify that illustrations are an important form of “text.” What are other types of “text” in our lives? Encourage deep/divergent thinking.  

Read
Option #1   Provide multiple copies of text for pairs or individuals.
Option #2   If multiple copies are not available, use a projection device to display the book. 

· Read aloud the entire book while students follow along in their books or from a visual display. Now, direct students to listen to the selection and add to what they have already learned via the illustrations. 

Closure
· In their response log, direct students to write five details they learned today about Marian Anderson. Students may work with a partner to formulate ideas, but must write well developed sentences on their own.

· Collect and review learning logs to assess comprehension and writing.

· Add facts to the class display and timeline.

Day 2
Motivation
· Present an audio recording of Marian Anderson singing. Remind students of the technology during this time. Note: Please do not use her Lincoln Memorial performance; this will be used later in the lesson. 
http://www.youtube.com/watch?v=mAONYTMf2pk 
http://www.youtube.com/watch?v=ktz6WAKCR3g 
http://education.nationalgeographic.com/education/audio/marian-anderson/?ar_a=3 

· Ask students to write a brief reflection in their learning log. Emphasize quality writing to include descriptive language, correct spelling, grammar, and punctuation. If students re not accustomed to writing reflections, model this process or provide a sentence starter. Allow five minutes of writing time. Circulate to monitor and support.

Revisit 
·  “Based on what you have read, heard, and written, describe Marian’s character. Think-Pair-Share.
· strong-willed, special, worked hard, a great singer, stood out, loved singing, determined
 
· Marian had a very interesting life. We will revisit the text and read closely to find out more about her life and we will also explore how the author brings her story to life.

Instructional Chunks
· Focus on revisiting pages 1- 5. Provide three small post-it notes to each pair. 
· “How does the author tell you Marian had a special talent at such an early age? What in the text tells you this?” With a partner turn and talk about this question, find evidence in the text and mark it with a post-it note.” Circulate to monitor and provide support as needed.
· Possible responses - Everyone wanted to hear Marian sing, choir director at Church wanted to hear Marian sang loudly, church folks whisped about her remarkable gift, chosen for People’s Chorus, one of the youngest members.

· Guide a brief discussion and have volunteers read aloud the evidence they posted. Clarify misunderstandings.

· Ask what they notice about the writing technique used on these three pages. 
· Songs and prayers in italics. Conduct a brief discussion about what effect this has on the text. Connects to her life, interesting, enriches  goes along with her timeline.

· In pairs, ask students to discuss the following, “How is Marian like Frederick Douglass? How is her early life different that his? In what ways is her life like his?” Pause for a discussion and support students by building a chart with the information organized to reflect the discussion (Venn diagram, thinking map, smart board, chart). Use technology as appropriate to display the similarities and differences.

· Revisit the next instructional chunk, pages 7-12. “Reread this section with a partner and discuss the challenges Marian faced. Find the evidence that expresses these challenges and tag it with a post-it note.” Provide time and support as students work through this section. 
· Dad died, music was serious business, tuition, had to work odd jobs, support family, music school did not take “colored.”

· At this point in the text, introduce the concept of prejudice. Ask what it means. Provide Tier 2 vocabulary instruction by utilizing the following synonyms such as: unfairness, narrow minded, unjust, inequality, discrimination. Extend language knowledge by noting the prefixes “in and un”, discuss antonyms and synonyms. It is tempting to move into a social studies lesson here, but for now, stay in the text.


· Pages 10-12 – “Describe the prejudice Marian faced. Use evidence from the text and post a note where you see examples of prejudice.”
 
· How did Marian continue to develop her gift?
· Took voice lessons, performed at churches and colleges, had unwavering faith, inspired by opera

· Pages 13-16 – “How did Marian affect her audiences? How does the author use language to convey this?”
· Audiences were in awe, weeping because of the beauty, hushed, welcomed enthusiastically

· Page 16 – “What event changed Marian’s life? How does the author portray Giuseppe Boghetti’s reaction to Marian? Reread this section with a partner to find text evidence to answer these questions.” Ask students to read aloud the evidence they found. To support students, write/display the above questions and allow student groups to post evidence.

· Page 18 - “With partner look closely at the illustration and talk about why the illustrator placed Marian where he did.” What did this “text” convey? 
· Marian was excited about her trip, stood at bow of ship, sense of wonder, sun was surrounding her, symbol of light…hope, energy, goodness etc. Discuss symbolism, not the sun as a halo around her head.

· Page 18 – The author describes Marian’s emotions on this page. Reread this page to find specific words and phrases that express her feelings.”
· Foreign languages troubled her, wanted to know what German words meant, bundle of trepidation, excitement, twinges of homesickness.

· Pages 19-20 – This is an opportunity to introduce another writing technique as well as another type of “text.” Direct student attention to these pages and have them listen to the song from one of the following links: http://www.negrospirituals.com/news-song/sometimes_i_fell.htm
http://www.youtube.com/watch?v=LNEIBYnWrKw 
http://www.youtube.com/watch?v=KiJx1Hbn_KM 
Discuss the lyrics and the mood of the song. How does this song relate to Marian’s life and the theme of the unit? 

Closure and Homework
· Provide the opportunity for students to conduct short research on Marian Anderson. This task can be accomplished independently, in small group, with the media specialist, a volunteer, with the support of the teacher, and/or at home.

· This site is great for creating a visual “cube” of concepts.
· http://search-cube.com/Homework
· http://edjudo.com/search-cube-a-unique-3d-search-engine.html
· http://judyoconnell.com/2008/10/09/search-cube/

· Possible resources for Marian Anderson
· http://www.brainyquote.com/quotes/authors/m/marian_anderson.html   
· http://www.lkwdpl.org/wihohio/ande-mar.htm
· https://www.google.com/search?q=marian+anderson+biography&hl=en&tbo=u&tbm=isch&source=univ&sa=X&ei=A1jLUNihNYHs8gTMroDIAQ&ved=0CD8QsAQ&biw=1093&bih=470
· http://www.biography.com/people/marian-anderson-9184422
· http://www.myhero.com/go/hero.asp?hero=m_anderson

Day 3
Introduction
· Conduct a check in about the research progress. Clarify and guide as appropriate.
·  Revisit the class display and timeline. Add key biographical points.

Revisit
· Pages 21-22 – “What words/phrases proved that Europeans had “Marian Fever”? 
· Enthusiasm, crowd pounded the stage, wanted encores, felt privileged to hear her, once in a hundred years, success.

· Pages 23-24 – “Look at the first sentence on page 23. This is an example of an interesting writing technique.” Students will flip the page back to read the first part of the sentence. “With a partner discuss why the author made this writing decision and how it leads into this next phase of Marian’s life.”
· Indicates a change from European popularity, faces prejudice, her world fame made no difference, First Lady protested her treatment by resigning Constitution Hall, teachers were angry, protested, etc. 
· As students discuss these issues, be sure to listen in on conversations to help clarify questions and misunderstanding. Use probing questions to deepen comprehension.

· Primary Source – e sure students understand the significance of the President’s wife. At this time, display the following copy of Eleanor Roosevelt’s resignation letter to The DAR. Read and discuss the historical significance of this “text.”
· http://www.archives.gov/exhibits/american_originals/eleanor.html 
· http://www.archives.gov/historical-docs/todays-doc/index.html?dod-date=226 

· Additional historical documents of note.
· http://americanrevolutionblog.blogspot.com/2008/02/eleanor-roosevelt-resigns-from.html
· http://docs.fdrlibrary.marist.edu/tmirhfee.html 

· Page 25 – “Reread the first paragraph, what actions were taken to allow Marian to sing on Easter Sunday.” 
· Committees formed, meetings, Interior Secretary, Presidential approval, Lincoln Memorial.

· Page 25 –Marian was scared. What gave her inner strength? 
· Symbol for her people, taking action for the future, the engraved quote on the Lincoln Memorial 

· Ask, “How does Marian Anderson singing at the Lincoln Memorial impact her country?” 
· p.25 Committees formed, President approval Department of the Interior of the United States; p.26 - 75,000 people came to her sing; She had finally been accepted-a roaring cheer followed every song, at the end of the program the people pleaded for more.
Closure 
· Replay a Marian video clip or music clip and ask students to reread their journal entry independently. Add, revise, and/or illustrate. Pause for 5 minutes of writing time. Hold students accountable for this work and remind them they will be using the information they gather for future tasks.

· In peer groups of four, have each student read their journal entry. 

· Provide 20 minutes for students to continue their research task. Circulate to monitor progress and support as necessary.





Day 4
Introduction
· Begin by showing portions of the actual video clip of Marian singing at the Lincoln Memorial. Familiarize yourself with this site and select the portions that meet the needs of your class. http://www.library.upenn.edu/exhibits/rbm/anderson/index.html#toc. 

Revisit
· This sequence focuses students to investigate the language use in the selection. In When Marian Sang, Pam Munoz Ryan used songs that Marian sang in order to convey Marian’s feelings.

· Have students revisit song verses in When Marian Sang. Lead students to connect why the author chose that verse. How do the song verses help the reader understand what Marian is feeling?

· Direct attention to pages 5-6:  “Were you there when they laid him down…. “Why did the author use this verse?”
· father died, her heart was filled with tragedy, father being buried, trembling, sad.

· Duplicate each verse on a card and plan for a cooperative activity with groups of 4-5. Move students to groups.
         Sample verses on pages 3, 5, 12, 14, 16, 19-20, and 26.

· Explain, “Each group will receive a verse from the book to discuss. In your discussion, use examples from the text to support your ideas. Remember everyone in the group is expected to participate and contribute to the discussion. You will have about 4 minutes to talk and every group will have a chance to work with all the verses.” Clarify directions. 

Closure
· Direct students to select one verse to enter into their journal and write a response to it. Remind them to focus on correct spelling, grammar, and language.
 
· Provide time to complete their research on Marian and develop how they will share the information to the class the next day. Each group will have only 5 minutes to share out. If listening and speaking skills have not been formally taught, take the opportunity to establish and teach appropriate guidelines. 

Day 5-6
Revisit
Note: Reread the Encore and prepare a “Did you know lesson?” to share additional information about the events in Marian Anderson’s life. 

· From the Author: Included in this section, Ms. Ryan explains how and why she wrote the book and includes additional facts about Marian.

· From the Illustrator: Here Mr. Selznick expresses his connections and influences surrounding his work on this book. He describes his uncle as a storyteller and tells how he honored his life by weaving him into the story.   
Be sure to refocus students on pages 27-26. Display the illustration so students can interpret aspects of the illustration. Related this picture to the information provided in the Encore. 

Collaborative Work
· Provide a supportive workshop setting for small groups of students to:
· continue their research
· develop their presentation
· to practice their presentation

· Learning environment suggestions:
· Research “stations” may be set up on computers with links bookmarked.
· Harlem Renaissance music may be playing in the background.
· Display a variety of texts students may access.
· Encourage students to use their logs as a text reference.
· Provide a rubric to guide the work.

Sample research/presentation criteria:

Our Research……
 (
Presented key details about Marian Anderson
Connected to the unit, Actions Speak Louder Than Words
Used multiple sources 
(3 or more sources)
Was visually appealing and interesting
Remained within the presentation time frame
Used technology in some way
Was a group effort
)





 




Day 7
Presentation
· Open the class by telling students to turn to a new page in their journal. Divide the page in half by drawing a horizontal line. Use each ½ sheet for note taking. As each group reports out, note two or three new facts, ideas, or aspects shared.

· Provide each group 5 minutes to share what they learned about Marian from the research they conducted.

· As each group is presenting remind students to jot notes in their logs.  

· The presentations may take the form of a PowerPoint, chart, oral reading, readers’ theatre, brochure, Prezi, research cube, a panel, interview, etc. 

Closure
· In groups of three, ask students to share notes they took while listening and viewing the class presentations. Provide a few minutes for a note exchange, encouraging them to learn for one another. Allow students to add or amend their notes. Remind them they will need the information for future tasks.

Day 8
Writing from Source: Explanatory
· As a culminating task, present the following. Ask students to read it silently, then turn to a partner and retell what the task is asking them to do.
 
· Take time to unpack the task and discuss approaches to accomplish this.






 (
Pam Mun
oz Ryan 
and the illustrator, Brian Selznick, used a variety of techniques to
 
tell about 
Marian Anderson’s life. This biography could have read like an encyclopedia. Instead, 
the words, phrases, and illustrations brought Marian’s story
 
to life. 
 
Write an essay about the book, 
When Marian Sang
. Include the major theme of Marian’s life. Be sure to describe specific techniques the author and illustrator used to tell her story
 
so successfully. 
)














Possible language related responses.
· Inserted songs, poems, quotes, similes, extended sentences, vivid vocabulary, use of illustrations, book format.

· Ensure students understand the following expectations:
· Introduce the topic clearly 
· Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the topic.
· Link ideas using words and phrases (e.g., another, for example, also, because). 
· Use precise language and specific vocabulary to explain the topic.
· Provide a conclusion

· Provide writing frame to support struggling writers or pull those students to a small group to guide the writing development. Circulate to monitor and support as necessary.

· If technology is available, have students use a word processor.

Closure
Post Assessment 
· Present the following lines from the beginning of the book, “It was her range of notes that caused all the commotion. With one breath she sounded like rain, sprinkling high notes in the morning sun. And with the next she was the thunder, resounding deep in a dark sky.” 

· “Think. What do these two sentences mean now that you have learned so much about Marian Anderson and the way authors use language to describe?”

· Ask students to write an interpretation of these lines. After approximately 5-7 minutes collect the responses and compare them to the opening assessment.
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