

Instructional Lesson Plan – Lesson #1
Reading Language Arts
	Grade: 4
	Unit : Actions Speak Louder Than Words
	[bookmark: _GoBack]Length: 4 Days



	Lesson Overview

	[image: Words Set Me Free: The Story of Young Frederick Douglass (Paula Wiseman Books)]
This lesson opens the unit and prepares learners for the structure of the instructional routines. The anchor text for this lesson is, Words Set Me Free by Lesa Cline-Ransome. This literary nonfiction text chronicles the story of Frederick Douglass’ early life and includes events that influenced both his life and those of others. The students should listen for examples of how actions speak louder than words. The initial read will allow students an opportunity to comprehend on a literal level. The subsequent readings provide opportunities for students to analyze and interpret figurative language throughout the book. Specifically, the students will identify how similes and metaphors enhance the reader’s understanding of the life of Frederick Douglass. Students will routinely write in a response log to demonstrate understanding of the theme of this unit, Actions Speak Louder than Words. In addition, students will use their knowledge of figurative language in their writing. 


	Teacher Planning, Preparation, and Materials

	
· Build background by reading all lesson plans, texts, and resources. 
· Prepare a sample/demonstration learning log as a model.
· Preview the PowerPoint(s)
· Preview and read suggested website(s).
· Set aside classroom space to collaboratively build a unit bulletin board/display:
· Key points of historical figures
· A timeline
· new language 
· http://examples.yourdictionary.com/idiom.html
· http://ed.ted.com/lessons/jane-hirshfield-the-art-of-the-metaphor 


	Essential Question

	In what ways do actions speak louder than words?


	Unit Standards Applicable to This Lesson

	
Reading Informational Text
RI.4.1 Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text.
RI.4.2 Determine the main idea of a text and explain how it is supported by key details; summarize the text.
RI.4.3 Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text, including and why, based on specific information in the text.
RI.4.5 Describe the overall structure (e.g., chronology, comparison, cause/effect, problem/solution) of events, ideas, concepts, or information in a text or part of a text.

Writing
W.4.10 Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.



Speaking and Listening
SL.4.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly.

Language
L.4.1 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.4.2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
L.4.3 Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
a. Choose words and phrases to convey ideas precisely.*
b. Choose punctuation for effect.*
c. Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse is appropriate (e.g., small-group discussion).
L.4.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and content, choosing flexibly from a range of strategies.
L.4.5 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
a. Explain the meaning of simple similes and metaphors (e.g., as pretty as a picture) in context.
b. Recognize and explain the meaning of common idioms, adages, and proverbs.
c. Demonstrate understanding of words by relating them to their opposites (antonyms) and to words with similar but not identical meanings (synonyms).
L.4.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases, including those that signal precise actions, emotions, or states of being (e.g., quizzed, whined, stammered) and that are basic to a particular topic (e.g., wildlife, conservation, and endangered when discussing animal preservation).


	Lesson Procedure

	
Day 1
Unit Introduction
· Open the unit by displaying the unit theme, Actions Speak Louder Than Words on a Smart board, poster, document camera, or chalk board.

· Remind students of the established group/partner discussion norms. 

· Elicit response from students…”What does this mean?” Ask students to turn and talk with a partner about what they think this means. Provide time for students to think, talk, and attempt to define what this means. Avoid telling them too soon.





· The following scenario Examples may assist with developing the concept:
· A boy tells his class his family recycles all the time. The next day his classmates notice he throws away his papers in the trash can, not the recycle bin. (His actions tell us that he really isn’t so green).

· A mom tells her friends that she only feeds her family healthy food. At school the next day, her daughter has chips and candy in her lunch. (Because mom packed the lunch, she really is not so healthy conscious).

· Show the commercial of the people doing things for others without words…the baby bottle, the coffee cup….the door…pay it forward concept.

· Discuss these scenarios and clarify for students the meaning of the action one takes in relation to the things one says or claims. 

· Ask students to generate examples from their lives.

Language Development Resource - idioms http://examples.yourdictionary.com/idiom.html
Introduce idioms – a phrase or saying that expresses something other than the literal meaning. Idioms are examples of figurative language. Explain “actions speak louder than words” is also an idiom.

Option #1
[image: Product Image]Super Silly Sayings That Are Over Your Head: A Children's Illustrated Book of Idioms. This text defines more than forty idioms using an illustration of the literal meaning next to an illustration of the actual idiomatic meaning with explanatory text.
· Use a document camera to enhance this read aloud. 
· Using the text examples, create cards for students to use in a “move and match” the literal meaning with the idiom. Have partners discuss for 2-5 minutes, then direct students to find another pair to exchange and discuss all four idioms.
· Post the matches visually for further reference. 
· If technology is available, transform the content into a Smart Board activity
                        http://ed.ted.com/lessons/jane-hirshfield-the-art-of-the-metaphor 

Option #2
· After discussing and modeling the meaning of at least two idioms, arrange students into groups of three to discuss the meanings of common idioms. See resource page. 

· Distribute the idiom cards to the students. Direct each group to illustrate and present the literal versus non-literal meanings of each idiom.

· Facilitate a discussion about how the images represent the idiom. 

· Ask the students the essential question - In what ways do actions speak louder than words? Revisit this concept throughout the unit.






Closure
· Introduce the classroom space that will be reserved for unit concepts and inform the class they will build and add to throughout the unit. Remind them they will develop important ideas here and in their journal that will be used for ongoing projects and tasks.

· Present the prepared learning log sample and guide students to prepare their own learning log.

· Divide the log into sections such as – People/Actions, Language, and Research. Explain that this log will be a tool for students to record their learning and to gather information for writing and/or research.

· Direct students to select any three 3 idioms and add these to the language section in their learning log. Write a relevant sentence for each. Model a sample.

· Monitor student work, collect the logs, review for understanding, and use the information diagnostically.   


	Day 2
Motivation
· To reinforce the concept of idioms, open the class by distributing the idiom cards. Direct students to move about the room to find the idiom match. Guide a discussion of both literal and figurative meanings. Encourage students to orally share original examples in context.

· Based on the previous days’ review of logs; preselect two or three students to share out their idiom filled sentences. 

· Present and discuss the essential question - In what ways do actions speak louder than words? Explain that this question may not have an answer immediately. We may have to dig deeper into text several times throughout the unit of study to discover answers.
 
Introduction
· Reading options for Words Set Me Free by Lesa Cline-Ransome
· Multiple copies for each student or pairs of students – conduct a guided initial read.
· Single copy - Read aloud and use a document camera to project text and illustrations.

· Set the purpose for reading by providing a short purposeful introduction such as the following: The book we will be reading is about a young boy from the past. As we read, pay close attention to how this text relates to our theme – Actions Speak Louder Than Words. 

Read 
· After reading the entire book, guide students to gain a general understanding of the book, the characters, and the message. Monitor student discussion ensuring they understand the sequence. At this point in the reading progression, the goal is to attain the overall gist of the story.
 
· Pose the following: 
· What examples did you find in the text that illustrate or connect to our theme?
· In what ways do actions speak louder than words?




· At this point, begin to construct a time line with the students. Information and dates will be added to spanning the time in America from 1818 to 1968. As the unit proceeds, students can reconstruct the time line in their learning log.

Final Example: Frederick Douglass   

__1818____          1824___     1826          1835           1838 _____  1841___       1845____
 Estimated born      works on farm     Baltimore     first escape    escapes to NY    abolitionist    wrote biography                 

Revisit
NOTE: The book does not include page numbers. You may choose to number the pages for easier reference. This lesson sequence divides the book into instructional chunks. If using a document camera or projection device, highlight the relevant text evidence to help cement ideas with colored transparency slips.

· Move into a close analytic reading exercise by guiding students to revisit/reread portions of the text and asking text dependent questions. This process will focus student attention on portions of text to build a deeper understanding.

· If students have individual copies of the book, direct them to specific portions of text or use a device to display the text for all.

Work through the following instructional sequence:
· Frederick and his Mother have a unique relationship. Revisit the first page and with a partner, find evidence from the text to support this statement. 
· mother cared deeply for her son
· she walked the twelve miles in the middle of the night 
· been a long walk ‘cause by the time she got there, she was too tired to talk,
· she would just sit on a dirt floor near my pallet watching me

· Pages 3/4 – Let’s look at the illustrations on these two pages. Reread and be able to describe how Frederick’s life changed when he was six.
· Moved away from grandmother to Great House Farm, lives there with other slave boys 
· On his own, not old enough to work
· Ate out of a trough, always hungry

· Pages 5-8 Frederick is in for another life change, reread these pages, and tell a partner what has changed in Frederick’s life. What line in the text tells you he was brave? How does the illustration send the same message?
· 8 years old and now to be sent to Baltimore
· ….with all I owned in the world….I did not cry
· Pictures show him in ropes, alone

· Pages 9/10 - On these pages, Frederick has some new experiences. Reread the lines and find one or two examples of how life was different for him. What action spoke louder than words?
· opened the door and greeted him  
· friendly white face
· treated like a paid servant, not a slave



· Page 12 – This section describes of a very important turning point in Frederick’s life. What action spoke louder than words? Sophia started teaching him to read. In addition, on these pages the author used these phrases to describe Frederick’s feelings…. 
…..letters felt strange on my lips
…..the letters I was reciting caught in my throat
….And my mouth way dry
      What caused him to feel this way?
· Reading letters was new to him, he was inexperienced
· He feared being hurt/punished – thumb/whipping
· Scared
 Reread these few lines to find out why Frederick wanted to learn to read.
· He wanted to, “…read in the Bible where one man should own another.”

· Pages 13-14 –Mr. Auld finds out Sophia is teaching Frederick to read. Reread the angry dialogue. Why is Mr. Auld so upset at his wife?
· must only know to obey his master
· no keeping him if he can read 
· unfit to be a slave
· He will lose Frederick as a salve
What does this tell you about being able to read?
What does Frederick resolve/promise to do after he hears this?

Note: The following is not intended to be an introductory text structure lesson. Books are organized in various ways. Knowing the structure often helps you/a reader understand what is presented. This knowledge will also help you when you with your own writing. How has the author organized the Words Set Me Free?  

· Present the following three text structures and ask students to identify evidence that suggests one or more of the patterns. This process may need to be modeled and discussed.
· Cause and Effect
· Sequential or Chronological
· Main Idea/Detail

· Direct students to find specific words and phrases to indicate the structure and organization of the text. There are multiple examples of several text structures.

Closure
· With a partner, retell the story up to this point. Use the following organizer to write key details and illustrate each. Add this to your learning log.
· Use technology and graphics as appropriate to create this retelling. (Comic Master)

Young Frederick Douglass
	




	
	


	
	






Day 3
Motivation
· Open the lesson by asking students to share their sequence chart work from yesterday with a partner. Observe and note progress and understanding.

· Present the following, “The author made several choices when she wrote this book. One of these choices has to do with point of view. Tell your partner who is telling the story.” Look for examples in the text to prove your answer.

· Pause and, if necessary, display a few key lines to help students understand First Person. “As we finish revisiting this book, we will also be looking at the way she uses language in different ways and will learn about her style of writing.  

Revisit
· Page 15 – “The author includes a line here that says, But it was too late. Too late for what? What clues has the illustrator given you here? Discuss this idea with a partner and be ready to share out.”

· Page 17 – Reread this page aloud as students follow along. The follow up with, “The author portrays Frederick as determined. What actions did he take to learn to read? How did Frederick demonstrate his passion for reading?” Display the page electronically and highlight the text evidence that students identify. 

· Page 18 – “The author continues to describe Frederick’s life. Identify clues that depict him as a slave. Then find evidence that is not characteristic of a slave.”
                         “How did Mr. Anthony’s death impact Frederick’s life?”

· Pages 19-20 – “Reread these pages with a partner. How does the illustration enhance the text? Find text evidence to match the illustration.”
· Pictures look sad, heads down, comforting each other, late work, moon is up, posture looks tired
· Words  - weary, sadness, pain, ache, hunger, free on the inside- slave on outside

· Page 21 - “With a partner find evidence that indicates how Sundays changed for the slaves.”
· Frederick made friends, trusted them, taught them to read
· Sunday Church was really a time to learn to readreading 
· Some read from Bible
· Master thought it was a church service

· Page 24 – “On page 24, the author italicizes the word, services. Why?” 

· Page 26 – “Frederick did something VERY bold. With a partner, describe how words set him free. Use evidence from the text to support your answer. How did the author let you know that others helped Frederick?”

Closure
· Response Log – Writing From Source 

· Suppose someone from another class had not read this book and knows nothing about Frederick Douglass. Write an essay about one important event in his life. Use information from the biography to enhance your essay. 

· If necessary, provide a model and work thought the process of selecting an event via a “think aloud.” 

· Remind students you will be checking for a logically written piece with correct spelling and grammar. 

· Provide time for students to write, model, and guide as necessary.
 
· Collect logs and evaluate the work for further writing instruction.

Day 4
Motivation
· Author’s Note – Display the Author’s Note. Ask students to listen carefully to what eventually happened to Frederick Bailey after he left Talbot County. Read aloud the note.

· In groups of four, have students retell the events, discuss briefly. Remind students about effective listening and speaking skills. Use available technology to drag and drop text or graphic to assist in retelling key points.

· Add information to class display and timeline.

Revisit Text for Language Focus – figurative language, simile, metaphor.

· If multiple texts are unavailable, use the sample PowerPoint to demonstrate figurative language concepts. Each slide contains specific examples of figurative language.
· We ate our two meals a day out of a trough just like the animals in the barn.
· He told me of a city so big and pretty, it seemed like a thousand Great House Farms.
· Old Tom never told me that Baltimore looked as it if floated on a sea of waves.
· She had never owned slaves and I had never been treated like a paid servant. 

· “Today we will revisit parts of the book to see how the author used interesting language to help us gain information and to better understand Frederick’s life experiences.”

· Display the following from page 3 - “We ate our two meals a day out of a trough just like the animals in the barn.” How does this use of language help the reader understand the daily life and treatment of a slave? 
· Compares slaves to barn animals to illustrate the point that slaves were considered less than human, or inferior.  
· always hungry, shoved meals of mush, used shells, dirty hands, tired, sick
· But animals rested, were never whipped bloody 

· Define simile. Ask the students why the author may have used this type of figurative language. 
· “She had never owned slaves and I had never been treated like a paid servant.” How does this use of language help the reader better understand Frederick’s experience with his new master and his wife, Sophia? 
· By comparing himself to a paid servant, Frederick is demonstrating that he feels a certain level of comfort and respect. 




· This point is further illustrated by the following: “She opened the door and greeted me, she had the first friendly white face I had ever seen, I was glad no one ever told her that there is a big difference between a servant you pay and a slave you own.”

· Share the definition of a metaphor - comparing two seemingly unlike concepts- learning letters and gaining freedom, learning to read and the world being illuminated by a candle. 
·  “Now that I was reading about Negroes in the North, free from the burden of slavery, it was as if someone had lit a candle to my world.” 

· How does the author’s use of language demonstrate a connection between the Negroes in the North and light? 

· The author’s use of light symbolizes the hope Frederick feels after reading about the Negroes in the North. 

· “I saw freedom everywhere I looked, and the hope of it was what kept me alive.”

· The author uses the metaphor “I would secure my freedom one letter at a time.” How does the author’s use of language demonstrate a connection between Frederick’s freedom and letters?
· Frederick understands that learning to read is the key to his freedom. This point is further illustrated: “If you teach him how to read, there would be no keeping him, It would forever unfit him to be a slave.

Closure
· Response Log: How did the author’s use of language bring the text to life? Use examples and evidence from the text to support your response.

· Ensure students have a solid understanding of simile and metaphor.
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