

Grade 3 English: Determination
Lesson Seed #2

6 days
	Lesson seeds are ideas for the standards that can be used to build a lesson. Lesson seeds are not meant to be all-inclusive, nor are they substitutes for instruction.

When developing lessons from these seeds, teachers must consider the needs of all learners. It is also important to build checkpoints into the lessons where appropriate formative assessment will inform a teacher’s instructional pacing and delivery.


	Seed #2: Week 3- Determination

	Text Model: Stealing Home by Mary Stolz
IMPORTANT NOTE: Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions. See Maryland Learning Links: http://marylandlearninglinks.org.



	Unit Standards Applicable to This Seed
Reading Literature

RL.3.1- Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the answers.
RL.3.2- Recount stories, including fables, folktales, and myths from diverse cultures; determine the central message, lesson, or moral and explain how it is conveyed through key details in the text.
RL.3.3- Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their actions contribute to the sequence of events.
Writing

W.3.2- Write informative/explanatory texts to examine a topic and convey ideas and information clearly.
Speaking and Listening

SL.3.1- Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing their own clearly 
Language

L.3.5- Demonstrate understanding of word relationships and nuances in word meanings.

	Brief Description of the Seed

· This unit is about people who show determination.  Some people show determination despite physical challenges (blindness, deafness, height), legal barriers (race laws), gender barriers (traditional women’s roles, traditional men’s roles), ageism (being too young to do something or too old to do something).  
· Stealing Home is about a boy, Thomas, who lives with his grandfather in Florida and is very content with their lifestyle.  The relationship between the grandfather and grandson is one of admiration and respect.  However, their lives are turned upside down when the grandfather’s sister-in-law, who lives in Chicago, comes to stay with them for an undetermined amount of time.  Thomas shows determination as he deals with the upheaval and meddling ways of Aunt Linzy.
· Chunk the text so students can build their reading stamina.
· The following ideas are suggestions for continued instruction of determining the central message or lesson.  This is done through examining the characters through the lens of determination.

· Each chapter has suggestions for vocabulary to be explicitly taught and examples of text-dependent questions worthy of group discussions and written responses.  As with any vocabulary instruction, consideration for your students and what they bring to the text and task will dictate the actual targeted vocabulary words.

· Students should be encouraged to notice how the author reveals the characters through the actions, words and feelings expressed in the text.
· The goal for writing would be for students to write an explanatory text that examines the topic of challenges that occur within family relationships and how Thomas faced the challenges with determination to make the situation work.
· Remember to read the text prior to teaching in order to find challenging sentences due to the vocabulary, figurative language and sentence composition.

· Chapter One- crankily, relenting, mechanical, obliged, tactfully, 
· What do you know about Grandfather?  What words does the author use to show us?
· Reread page 11-12.  “How does Grandfather feel about Linzy’s visit?  What words or phrases does the author use to reveal Grandfather’s feelings about the visit?”
· Chapter Two- ease, rookies are so tender, can you ache for a player, an Everest of joy
· Reread page 29.  “What is the author’s purpose for having Grandfather explain his opinion about umpires?”
· Chapter Three- wistful, modestly, precise
· Reread the second paragraph on page 34.  “What is Mrs. Price’s opinion of Grandfather?  How does this idea support what the author has revealed about Grandfather?”
· Reread page 36.  “How does the dialogue on this page help you understand the relationship between Thomas and Grandfather?”

· What are some examples of the ways that Grandfather is a mentor and teacher to Thomas?”

· Chapter Four- discontented, partial (multiple meaning word), altered (multiple meaning word), pretense
· Reread page 52.  “What do Grandfather and Thomas mean in this exchange, “Must be my beard.  Well, let’s go, Thomas.  Remember, we are to be ---“  “Yes, Grandfather.  I remember, and I will be.”

· “What words or phrases does the author use to reveal Linzy?”

· Revisit pages 52-53.  “What do you notice about the author’s decision to not use speaker tags throughout these two pages?”

· “What is the significance of the first five paragraphs on page 57?”

· Reread page 63.  “What does the author want us to know about the challenges Thomas is currently facing?”

· Chapters One- Four could be chunked for those students who have greater stamina for reading.
· Chapter Five- bothered (multiple meaning word), irritably, disposition, grudge
· “How does the author reveal through Aunt Linzy’s words and actions?”

· Reread page 81.  “What does the author want us to know about Grandfather’s feelings about Linzy?”

· Chapter Six- since I can’t lick you, I must join you (figurative language), circumstance, nuisance

· Reread pages 101-103.  “What is the evidence that Thomas and Linzy’s relationship is changing?”
· Chapter Seven- bonanza, suffocate, deliberately, instinct
· “How does the author show determination in this chapter?”
· Chapter Eight- reimburse, irritable glances, resumed, perplexed, fogey (the saying was an old fogey, as in ‘don’t be such an old fogey~ implying that someone is acting like a grumpy old person) so Grandfather is teasing Thomas.
· Reread the last paragraph on page 124 and the first paragraph of page 125.  “What words or phrases does the author use to reveal how others feel about Linzy?”
· Reread the last three paragraphs on page 135.  “What is the author’s purpose for Thomas’s reaction to Mr. McCallam’s question about fishing?”  “What evidence does the author include about Thomas and his feelings about Linzy’s visit?”
· Chapter Nine- indicating, candor, palaver, dilemma

· Reread page 140.  “What lesson is Grandfather imparting to Thomas?”  “What does this lesson reveal about Linzy?”

· “How does the author show how Linzy changed throughout the novel?”  “What lesson did Thomas learn from Linzy’s visit?”
· Have students compose a written text, informing an audience about how the author, Mary Stolz, develops the concept of determination in Stealing Home.  Students should include the author’s message or the lesson learned as well as any challenges or barriers the characters faced while showing determination.

· Explicit lessons for using text support in an informative/explanatory text should be included.

·  Different ways to scaffold this instruction include:
· Providing those students who need more structure: paragraph writing frames, graphic organizers partially filled in, calendars to plan the writing in shorter chunks, paragraphs written that contain the ideas of determination but must be completed by the student who will need to add text references.
· Providing those students who need less structure: students will include more than one character who showed determination, students could include ways that the character who showed determination influenced other characters’ actions.
· Students can add Grandfather, Thomas, and Aunt Linzy to the semantic feature analysis chart.

· Ideas for supporting students through a longer text are:

· Silent Exchange-After reading a passage or chapter, students work in groups of five with each person in the group creating an open-ended question, not questions that can be answered with a simple yes or no. Questions should be written. Students then pass question to next person, and there is no talking.  Students have two minutes to write a response to the question, and then the paper is passed to the next person until the rotation is complete.

· Trouble Slips- On a piece of paper, students take notes of where they are having difficulty in the text as they read.  Afterwards, the students are placed in groups and asked to share what they wrote with their peers. As a group, the students discuss and work through the difficult parts of the text.
· Examples of parts of complex text that may hinder struggling readers:

· “Two different games,” Grandfather would say.  (This is an ellipsis, which is the omission of one or more words that must be supplied by the reader. Students may not be able to fill in the words identifying the two different games: game seen live, game watched on television.)
· Just the same, Thomas hoped they’d get the set fixed sometime before the Series.  (Just the same is an idiom meaning nevertheless, anyway, despite.)
· Toward the end of March, Grandfather and Thomas began work in the stir-fry garden, now fenced against Ivan. (Students may not understand the inference that the garden in now fenced in so that Ivan cannot get in.)
· Migrating birds arrived in full mating plumage. They sang the daylong and into the evening.  Establishing, said Grandfather, their territories.”



