

Instructional Lesson Plan

English Language Arts

	Grade: 3
	Unit Title: Determination
	Length: 5 days- Lesson 2



	Lesson Overview

	In this lesson, students will read Amelia Earhart by Marilyn Rosenthal, in order to determine the author’s central message or lesson.   This lesson demonstrates several key instructional shifts required by the Common Core Standards. By closely reading to answer text-dependent questions, students will be able to participate in evidence-based discussions that will help them build on each other’s ideas about determination.  Amelia Earhart is a well-known historical figure.  Amelia, mostly known for her ill-fated last flight, is seldom recognized for her humanitarian contributions.  Students will continue to discover the diverse challenges and barriers faced by those who show determination in reaching their goals.  While reading this informational text, students will be cued into the power of reading closely to determine the relationships and connections between and among sentences and paragraphs.

	Teacher Planning, Preparation, and Materials

	· Apply the CCSS triangle for text complexity and the Maryland Qualitative and Reader and Task tools to determine appropriate placement. 

IMPORTANT NOTE: Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.

· Texts can be complex for students in a number of ways.  Coherent texts use cohesive techniques to help readers navigate through complex text.  When students are aware of the cohesive techniques, they are better equipped to understand ambiguous sentences.  Preview the text to find examples of cohesive techniques: references (pronouns); substitution (renaming something already mentioned); ellipsis (referring to something in an implied way, not stated).  Similarly, students should be aware of the meaning carried by signal words such as but, yet, and however.

· Example:

· There are different ways to assist students who need help with complex texts:

· Multiple readings

· Read aloud

· Chunking texts (a little at a time)

· Provide support while reading, rather than before

· Provide specific text-dependent questions to help readers unravel challenging sentences and require special attention to be paid to them.

· Teachers can also scaffold complex text, starting with one complex text about a topic, then reading another more complex text on the same topic, and finally a most complex text that stretches the rigor for the student.

· Plan with UDL in mind

· UDL principles call attention to the importance of providing multiple means of representation

· Be cognizant of ways to display and clarify information

· Provide alternatives to auditory and visual information

· Guide information processing and highlight patterns and relationships

· UDL principles call attention to the importance of providing multiple means of action and representation

· Vary the methods for responding and communicating

· Build fluency with scaffolded levels of support for practicing, planning, and monitoring progress

· UDL principles call attention to the importance of providing multiple means of engagement

· Provide choice

· Minimize distractions and maximize a positive climate

· Differentiate the lesson for English Language Learners. 

· Review the story for any complex sentence structures and syntax or complex vocabulary

· Example: She founded a group…
· Example: Most girls in the 1900s did not do these activities.
· Be aware of basic, everyday words that express relationships

· Hardly, scarcely, rarely, next, last, most, many, less, longer, older, least

· Be aware of basic, everyday words that link sentences

· if, because, unless, same, alike, different from, since, almost, not quite

· Example: Instead, she told the milkman to treat his horse better.
· Be proactive with multiple meaning words and figurative language

· Address English Language Learners interests by finding stories that have characters that represent their culture.

· Apply extension or enrichment strategies to differentiate the lesson for advanced/gifted and talented students, e.g., 

· Provide opportunities for advanced students to grapple with more abstract concepts

· Have advanced students look for different perspectives relative to the author’s message

IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.

· Read the text, Amelia Earhart, prior to teaching the lesson.
· Keep in mind that students are to grapple with information from the text.  We do not want to front load too much information so that students do not find it necessary to read the text!  As you think about your students relative to the lesson plan, lean more towards having students construct their own understanding of the text.  Ask yourself, “Can my students arrive at the (vocabulary word meaning; background information; etc.) without me explicitly telling them?”  The goal is to have students be engaged with the text and care about what they are reading so that they read in such a way to create a deep understanding of the text.   Having students read the text without overpreparing them is appropriate as students will be rereading the text or parts of the text.  It is during the rereading that teachers can add or clarify any needed information back into the text, IF NEEDED!

· Make sure the sematic feature analysis chart is readily available.
· Test the hyperlinks for the history of flight, history of the women’s rights movement.
· Post the quote on chart paper or sentence strips.
· Prepare a chart to record the events in Amelia’s life.
· Create the visual that represents ideas, sentences and paragraphs that hang together.
· Prepare a chart that identifies words that help to signal connections and relationships.

	Essential Question

	· What are the roles of challenges and barriers when people show determination?
· How does thinking about what the author has to say (when writing the text) help the reader understand the text?

	Unit Standards Applicable to This Lesson

	Informational Text
RI.3.1- Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the answers.

RI.3.3- Describe the relationship between a series of historical events, scientific ideas, or steps in technical procedures in a text, using language that pertains to time, sequence, and cause/effect.

RI.3.8- Describe the logical connection between particular sentences and paragraphs in a text (e.g., comparison; cause-effect; first, second, third, in a sequence).

Writing

W.3.2- Write informative/explanatory texts to examine a topic and convey ideas and information clearly.

W.3.8- Recall information from experiences or gather information from print and digital sources; take

brief notes on sources and sort evidence into provided categories.

Speaking and Listening

SL.3.2- Determine the main ideas and supporting details of a text read aloud or information presented in diverse media and formats, including visually, quantitatively, and orally.
Language

L.3.3- Use knowledge of language and its conventions when writing, speaking, reading, or listening.

	Lesson Procedure

	DAY ONE
Pre-Assessment: Determine students’ knowledge of the meanings and words related to determination.  Review the semantic feature analysis chart for Jackie Robinson, Helen Keller, and Ruby from Ruby’s Wish. 

Introduction:  Have the following quote posted for the students to see: “Decide whether or not the goal is worth the risks involved.  If it is, stop worrying.”

Read the quote out loud.  Have students work in groups to answer the following questions: (Have the questions posted for all to see or have them printed on index cards for each group.)

Do you agree with this quote?  Why or why not?


Who do you think said this quote?


What does the quote mean?

Tell students that the person who said this quote faced challenges that others had never faced.  

Briefly introduce the topic of the flight.  Show a timeline for the history of flight.  Call attention to the different periods of time.
http://www.grc.nasa.gov/WWW/k-12/UEET/StudentSite/historyofflight.html
Briefly introduce the topic of women’s rights.  Show the timeline for women’s rights.

http://www.infoplease.com/spot/womenstimeline1.html
Review how women were treated in old China, as explained in Ruby’s Wish.  Explain to students that a woman’s role and position in society in old China was similar to an American woman’s role and position in society not long ago.

Tell the students the purpose for this week’s lesson:
· Say, “ We will be reading an informational text about a real person who showed determination in the face of challenges.  While this text is informational, the author still thought, “What is it that I have to say?” and “How am I going to say it?”  

Briefly introduce the text, Amelia Earhart:
· Say, “This time, as we read, we will create a chart that captures the events in Amelia Earhart’s life.”
Introduce the vocabulary: (have the phrases written on chart paper, sentence strips, etc.) (Remember, these words can be addressed within the reading of the text.  While in the midst of reading the text, students can arrive at the meanings of the following words.  However, if you have struggling readers who would benefit from multiple exposures to the words, familiarizing them with the words ahead of time in a small group would be an appropriate support.)
· Say,” Last week we discussed how authors are very purposeful when they choose the words for the text they are writing.  Let’s read some of the phrases included in this text: used her fame; stand up for her beliefs; earned good grades; earned the fame.”
· Ask, “What is fame?  How could someone use their fame?  Can you think of someone who uses their fame?”  [Gather examples: actors who support a candidate for president, singers who raise money for those less fortunate, athletes who motivate kids to exercise.]
· Ask, “What are someone’s beliefs?  What does it mean to stand up for your beliefs?  What kind of person stands up for what they believe in?”

· Ask, “What are good grades?  How does someone earn good grades?  What is the difference in these two statements: My teacher gave me a B on my paper.  I earned a B for my paper.”

· Ask, “How can someone earn the fame?  Is it a good thing or a bad thing to earn fame?  When may someone have fame but not have earned it?”

· Say, “As we read the text, think about Amelia Earhart’s quote, “Decide whether or not the goal is worth the risks involved.  If it is, stop worrying.”  

Tell students the skill for the lesson:

· Say, “Good readers pay attention to the sequence of events in a text.  Good readers also think about each sentence as they read and think about how the sentences in the paragraph and text are connected.”  

· Say, “When readers can determine how sentences hang together, they can get a clearer picture of the text.  This helps the reader make sense of the text as a whole.”

Show a visual that represents the concept that sentences, paragraphs, and ideas hang together through connections and relationships.

 Explain that sentences and paragraphs can hang together because the connection can be a comparison, cause/effect, or a sequential order. Show a chart with possible words that signal connections. Stress that signal words are not always included and that readers must think about the ideas in the sentences.
Model:

Read page 5 aloud.  Make sure to call attention to the title, photograph and captions. Then, reread the page, calling attention to the connections between the sentences by modeling the thought processes when determining the connections between sentences. BE SURE TO IDENTIFY THE WORDS THAT HELPED YOU TO DETERMINE THE CONNECTIONS.
· Say, “Amelia Earhart was the first woman to fly an airplane alone across the Atlantic Ocean.  She also was the first person to fly alone across the Pacific Ocean.” Explain that the connection between these two sentences is that they describe why Amelia is a famous pilot. THIS IS COMPARISON.
· Say, “Amelia used her fame as a pilot to help women.  She founded a group for women pilots called The Ninety-Nines.  Amelia was a career counselor for women at Indiana’s Purdue University.” Explain that the connection between these sentences is that Amelia was a humanitarian, someone who is concerned with helping other people. THIS IS CAUSE/EFFECT.
· Say, “Most people remember Amelia for her last flight.  She planned to fly around the world in 1937.”  Explain that the connection between these two sentences is that the second sentence begins to provide details to support the first sentence. THIS IS CAUSE/EFFECT.
· Say, “Amelia and navigator, Fred Noonan, completed most of the trip.  They were flying to Howland Island in the Pacific Ocean.  Amelia made radio contact with the U.S. Navy.  She told the navy that she and Fred were near the island.  But they were almost out of gas.  Then the navy lost radio contact.” Explain that these sentences are all connected (hang together) because they tell the sequence of Amelia’s last flight, the reason that most people know of Amelia Earhart. THIS IS SEQUENCE.
· Say, “The U.S. Navy sent airplanes and ships to search for Fred and Amelia. The navy never found them.”  These sentences are related to the sentences in the third paragraph, again, giving support to the idea that most people remember Amelia for her last flight, the flight from which she disappeared. THIS IS CAUSE/EFFECT.
Collaborative Learning:

Have students read pages 6 and 7. As a class, identify the facts and details included in the sentences.  List the some of the facts on the class chart.  Then, have them reread the first and second paragraphs.
· Ask, “What is the relationship between paragraphs one and two?” (The sentences within these two paragraphs are all about Amelia’s early childhood.)  Have students work in groups to determine the connection.
Have the text visually represent the connection so that students can see the connection.  Example:  Have the first and second paragraphs on the Smart Board.  Color code the words or use the highlighter tool.  Or use a document camera and identify the words using highlighter tape or Wikistix to call attention to the connections. The paragraphs could also be visually represented on a Word Document using different colors or underlining, italics or bold print.
Example:  
     Amelia was born July 24, 1897, in Atchinson, Kansas.  She had a younger sister named Muriel.  Amelia’s nickname for her sister was “Pidge.”

     Amelia’s father, Edwin, was a lawyer for the railroads.  Edwin traveled because of his job.  Amelia’s mother, Amy, traveled with him.  Amelia and Pidge stayed with their grandparents in Atchinson.
Read aloud paragraphs three and four.  
· Ask, “What key facts should we add to the class chart?”  
Then, have the students reread those paragraphs.

Have students look at the first and second sentences of the third paragraph.  
· Ask, “What is the connection between the first and second sentences of the third paragraph?” (The sentences begin to reveal Amelia’s character traits.  The sentences compare Amelia to other girls of that time period.) HAVE THE QUESTION POSTED SO THAT ALL STUDENTS HAVE ACCESS TO THE QUESTION.
As a class, create a written response to the question.  Be sure to unpack your thinking as you think about your answer.  Then, explain how to compose a written response.

Assessment:  Exit slip: “Reread the last paragraph on page 7. What is the connection or relationship between the first three sentences of the last paragraph.  Amelia’s parents and grandparents told her to stand up for her beliefs.  Amelia and Pidge once freed the milkman’s horse.  They were upset because the milkman treated his horse poorly.”
DAY TWO
Review the quote from Amelia Earhart.

Review the facts listed on the class chart.  

Remind students that by thinking about how sentences and paragraphs hang together, readers can get a clearer understanding of the text.  Refer the students back to the visual representations of these ideas.

Have students read pages 8-9.  Have students work in groups to determine facts to add to the class chart.

Then, as a class, come to consensus as to the facts that should be added to the chart. 
Group Work

Have the sentences from the third paragraph written on separate slips of paper, note papers, or index cards.  Place the sentences in an envelope.  Pass out an envelope to each group of students.  Have students in each group work together to group sentences that hang together.  Then, have groups determine the connection of the sentences.  (Are the sentences connected because they are comparing ideas? Are the sentences connected because they explain causes and their effects? Are the sentences connected because they show a sequence or order of events?)

Review the group answers in a group discussion.

Have students read pages 10-11.  Have students revisit the second paragraph.  Amelia was interested in their stories about flying.   
· Ask, “How does the use of the word interested in the last sentence connect to the details we have learned so far from this text?”  (This connects with her career as a pilot.)
Review the use of signal words, such as but.  Have students reread the third paragraph.  
· Say, “In your groups, describe the use of the word but as it relates to the ideas from paragraph two.”
Have students discuss/review the different ways authors reveal connections between and among ideas, sentences, and paragraphs. [Through a single word or phrases or sentences.]
Reread the last paragraph aloud to the students. Have students identify and then list the key details or facts from page 11 on the chart. Then, have the students reread the first two sentences of that paragraph.

· Say, “Identify any sentence on page 11 that connects or is related to the second sentence of the last paragraph: She planned to continue medical school there.  (Paragraph one: Amelia saw wounded soldiers returning from World War I (1914-1918).  She wanted to help them.) THIS IS CAUSE/EFFECT.
Have students work in groups to determine the significance of the details from last 5 sentences of the last paragraph.

Assessment: Write an explanation of how the last five sentences of the last paragraph are connected or are related. (Include the text on the exit slip for those students who need the text written directly on the paper.)
DAY THREE
Review that good readers think about how sentences and paragraphs are connected to each other so they can make sense of a text.  

Review the facts and details from the class chart.  

Have students read pages 12-17.  

When students are finished reading the pages, redirect them to page 13.  Have students reread paragraph 4.  
· Ask, “What is the author’s point for including this paragraph in the text?”  
Have students reread the last paragraph.  
· Ask, “Why does the author continually use the phrase but Amelia or but she in each chapter?”

Reread the second paragraph on page 15 aloud.  
· Ask, “What is the connection between the second and third to last sentences?” (Amelia instantly became famous.  But she did not feel she had earned the fame.)

Have students discuss in groups how Amelia showed determination and the challenges she faced.  Have students record their written responses.  Share out as a class.
Assessment:  Have students reread the first paragraph on page 17.  Have them describe the connection between the first two sentences.  Then, students should reread the third paragraph on page 17.  Have them answer, “What is the author’s message in this paragraph?”
DAY FOUR
Review the details and facts listed on the class chart about Amelia Earhart.  Remind students that determination results from a variety of situations.  Review some of the situations listed. Refer to the semantic feature analysis chart.
Have students read pages 18- 21.  As they read, direct them to attend to the sequence of events. (Students who need more scaffolding can have the events already typed up on slips of paper for them in a mixed up order.  They can reorder the events by manipulating the slips of paper.)
Reread aloud the last paragraph on page 19.  
· Ask, “What is the connection between this paragraph and the next chapter titled, “Final Flight?” (This paragraph alludes to the demise of her final flight; the plane mentioned in the last paragraph could fly 4,500 miles without refueling.  Then, her final communication with the navy on her final flight, she said the airplane was almost out of gas.)
Reread aloud the caption on page 18.  
· Ask, “Why did the author include this caption?”

Have students add significant details to the class chart.  Then, have students group the details in to common categories.  Tell them to discuss the relationship between the facts and details.  
· Say, “Remember, we can determine the relationship between sentences and paragraphs and describe those relationships as comparisons, cause/effect, or sequence.” 
Have students work in groups to determine the relationship between the facts and details from the text.   Have students refer to the chart posted that identifies words that signal different relationships.  

Assessment: Have students write a paragraph that describes the relationship between the significant events in Amelia’s life using words that support the sequence and cause/effect.

DAY FIVE

Have students review the anchor chart for Ruby’s Wish and the key details and facts chart for Amelia Earhart.  

Have students discuss any similarities between Ruby and Amelia.  

Have students to review the two texts, Ruby’s Wish and Amelia Earhart by revisiting the texts.  Direct them to find parts of each text that show any relationships or connections between Ruby and Amelia.  

Students who need more scaffolding can use a graphic organizer to capture their ideas.  The graphic organizer can help to structure the written text for the assessment.

Review with students:

· Say, “Authors use words and phrases to convey emotions and emphasize key details and facts. Ruby’s Wish is a historical fictional text centered on a young Chinese child and Amelia Earhart is an informational text centered on an American woman.  Although there are differences in the structures of the two texts, both texts reveal characters that showed determination.  
Assessment: Write a text that explains how Ruby and Amelia are similar.  Introduce the text by identifying the similarity.  Then, develop your explanation by including details and facts from both texts.  Be sure to include words or phrases that show the relationships and connections between your sentences.  Finally, conclude your explanation with a statement about the similarity you identified.”



