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	Unit Overview 

	“To read well requires one to develop one’s thinking about reading and, as a result, to learn how to engage in the process of what we call close reading.  Students not only need to learn how to determine whether a text is worth reading but also how to take ownership of a text’s important ideas (when it contains them).  This requires the active use of intellectual skills.  It requires command of the theory of close reading as well as guided practice based on that theory.” (Paul and Elder, 2003, p. 36)

Rationale and purpose for the unit

The purpose of this unit is for students to read texts closely to construct meaning as it is conveyed through subtle and not so obvious techniques. Students will use the author’s words and techniques to gain a deep understanding of the text as a whole. Students will explore the author’s use of words and phrases that convey meaning, and determine the author’s central message by seeing the connection and relationship between and among sentences and paragraphs.

The lesson models and seeds in this unit feature best practices using literary and informational texts to address the instructional shifts required by the Common Core State Standards.  They will assist students in the process of close reading and critical analysis of text.  Included are examples of text dependent questions and sample responses to guide instruction. Students will engage with technology, practice effective speaking and listening skills in collaborative groups to build deeper meaning, and write narrative, expository, and opinion pieces to demonstrate effective use of textual evidence..

Controlling idea or central topic

The central topic of this unit is determination. It is the concept or glue that holds ideas together so that the standards can be addressed through thoughtful and meaningful contexts. Students will actively engage in reading and analyzing texts about persons who’ve shown determination and overcome obstacles in life. 
The following questions will guide students as they interact with various texts:

What are the roles of challenges and barriers when people show determination?
How does thinking about what the author has to say (when writing a text) to help the reader understand the text?
Structure: sequence of lessons/seeds
The unit opener introduces the concept of determination by learning about real people and their stories.  In the first lesson, students will read about Ruby, a young girl from China, who wishes to go to a university, despite Chinese cultural rules.  In the second lesson, students read about the life of Amelia Earhart, a real woman who was also determined to succeed in non-traditional roles. The lesson seeds that follow highlight Thomas, a young boy who shows determination facing different kinds of challenges and barriers.  Finally, students will generalize their understanding and mastery of the standards when reading texts that they choose in order to write their own text explaining why someone has shown determination. They will write to source, citing evidence from the text they have read. The unit should last approximately 4 weeks.
UDL and ELL statements

Consideration for background, language, experiences, and confidence must be on the forefront of every teacher’s mind when planning lessons.  UDL (Universal Design for Learning) principles and strategies for English Language Learners include:

· Organize the class in groups and pairs for discussion and cooperative work

· Use multiple modes of presentation so that students have different means of acquiring and integrating knowledge as well as increase interest and motivation.

· Offer students choice in researching people who’ve shown determination.

· Where appropriate, provide instructional scaffolding.  For additional suggestions go to www.marylandlearninglinks.org and click on the Development and Learning tab at the top of the page.

	Essential Question

	What are the roles of challenges and barriers when people show determination?


	Unit Standards

	Reading Literature

RL.3.1: Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the answers. 

RL.3.2: Recount stories, including fables, folktales, and myths from diverse cultures; determine the central message, lesson, or moral and explain how it is conveyed through key details in the text 
RL.3.3: Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their actions contribute to the sequence of events.
RL.3.4: Determine the meaning of words and phrases as they are used in a text, distinguishing literal from nonliteral language.

RL.3.10: By the end of the year, read and comprehend literature, including stories, dramas, and poetry,

at the high end of the grades 2–3 text complexity band independently and proficiently.
Reading Informational Text

RI.3.1: Ask and answer such questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the answers.
RI.3.2: Determine the main idea of a text; recount the key details and explain how they support the main idea.
RI.3.3: Describe the relationship between a series of historical events, scientific ideas or concepts, or steps in technical procedures in a text, using language that pertains to time, sequence, and cause/effect.
RI.3.8: Describe the logical connection between particular sentences and paragraphs in a text (e.g., comparison, cause/effect, first/second/third in a sequence).
RI.3.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, at the high end of the grades 2-3 text complexity band independently and proficiently.
Writing

W.3.1: Write opinion pieces on topics or texts, supporting a point of view with reasons.

a. Introduce the topic or text they are writing about, state an opinion, and create an organizational structure that lists reasons.

b. Provide reasons that support the opinion.

c. Use linking words and phrases (e.g., because,

therefore, since, for example) to connect opinion and reasons.

d. Provide a concluding statement or section.
W.3.2: Write informative/explanatory texts to examine a topic and convey ideas and information clearly.

a. Introduce a topic and group related information together; include illustrations when useful to aiding comprehension.

b. Develop the topic with facts, definitions, and details.

c. Use linking words and phrases (e.g., also, another, and, more, but) to connect ideas within categories of information.

d. Provide a concluding statement or section.
W.3.5: With guidance and support from peers and adults, develop and strengthen writing as needed

by planning, revising, and editing. (Editing for conventions should demonstrate command of Language standards 1–3 up to and including

grade 3 on pages 28 and 29.)
W.3.6: With guidance and support from adults, use technology to produce and publish writing (using keyboarding skills) as well as to interact and collaborate with others.

W.3.8: Recall information from experiences or gather information from print and digital sources; take

brief notes on sources and sort evidence into provided categories.
W.3.10: Write routinely over extended time frames (time for research, reflection, and revision) and shorter

time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.
Speaking and Listening

SL.3.1: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher- led) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing their own clearly.

a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.

b. Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others with care, speaking one at a time about the topics and texts under discussion).

c. Ask questions to check understanding of information presented, stay on topic, and link their comments to the remarks of others.

d. Explain their own ideas and understanding in light of the discussion.

SL.3.2: Determine the main ideas and supporting details of a text read aloud or information presented in diverse media and formats, including visually, quantitatively, and orally.
SL.3.5: Create engaging audio recordings of stories or poems that demonstrate fluid reading at an understandable pace; add visual displays when appropriate to emphasize or enhance certain facts or details.
Language

L.3.2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a. Capitalize appropriate words in titles.

b. Use commas in addresses.

c. Use commas and quotation marks in dialogue.

d. Form and use possessives.

e. Use conventional spelling for high-frequency and other studied words and for adding suffixes to base words (e.g., sitting, smiled, cries, happiness).

f. Use spelling patterns and generalizations (e.g., word families, position-based spellings, syllable patterns, ending rules, meaningful word parts) in writing words.

g. Consult reference materials, including beginning dictionaries, as needed to check and correct spellings..

L.3.3: Use knowledge of language and its conventions when writing, speaking, reading, or listening.

a. Choose words and phrases for effect.

b. Recognize and observe differences between the conventions of spoken and written standard English.

L.3.4: Determine or clarify the meaning of unknown and multiple-meaning word and phrases based on grade 3 reading and content, choosing flexibly from a range of strategies.

a. Use sentence-level context as a clue to the meaning of a word or phrase.

b. Determine the meaning of the new word formed when a known affix is added to a known word (e.g., agreeable/disagreeable, comfortable/uncomfortable, care/careless, heat/preheat).

c. Use a known root word as a clue to the meaning of an unknown word with the same root (e.g., company, companion).

d. Use glossaries or beginning dictionaries, both print and digital, to determine or clarify the precise meaning of key words and phrases.

L.3.5: Demonstrate understanding of word relationships and nuances in word meanings.

a. Distinguish the literal and nonliteral meanings of words and phrases in context (e.g., take steps).

b. Identify real-life connections between words and their use (e.g., describe people who are friendly or helpful).

c. Distinguish shades of meaning among related words that describe states of mind or degrees of certainty (e.g., knew, believed, suspected, heard, wondered).

L.3.6: Acquire and use accurately grade-appropriate conversational, general academic, and domain- specific words and phrases, including those that signal spatial and temporal relationships (e.g., After dinner that night we went looking for them).

	Text Models for Lessons and Lesson Seeds

	IMPORTANT NOTE: Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions at http://marylandlearninglinks.org/.

· Ruby’s Wish by Shirin Yim Bridges

· Amelia Earhart by Marilyn Rosenthal
· Stealing Home by Mary Stolz

	Interdisciplinary Connections, as appropriate

	Health: One of the grade three health standards related to family life (4.0) directs students to identify what makes a healthy family, specifically to identify ways your family members show they care for each other.  Stealing Home can serve as a context for teachers to provide interdisciplinary connections.
Social Studies: One of the Political Science standards directs students to describe the contributions of people who contributed to the common good of society (B1.b).  People who showed determination like Rosa Parks can serve as a context for a Social Studies connection.



	Additional Resources

	http://www.youtube.com/watch?v=zOzsjEmjjHs
http://cast.org/
UDL Strategies and Principles:
Vocabulary
· Pre-teach vocabulary and symbols, especially in ways that promote connection to the learners’ experience and prior knowledge

· Provide graphic symbols with alternative text descriptions

· Highlight how complex terms, expressions, or equations are composed of simpler words or symbols

· Embed support for vocabulary and symbols within the text (e.g., hyperlinks or footnotes to definitions, explanations, illustrations, previous coverage, translations)

· Embed support for unfamiliar references within the text (e.g., domain specific notation, lesser known properties and theorems, idioms, academic language, figurative language, mathematical language, jargon, archaic language, colloquialism, and dialect)

Syntax and structure
Clarify unfamiliar syntax (in language or in math formulas) or underlying structure (in diagrams, graphs, illustrations, extended expositions or narratives) through alternatives that:

· Highlight structural relations or make them more explicit

· Make connections to previously learned structures

· Make relationships between elements explicit (e.g., highlighting the transition words in an essay, links between ideas in a concept map, etc.)

Support for students with severe decoding issues
· Allow the use of Text-to-Speech

· Use digital text with an accompanying human voice recording (e.g., Daisy Talking Books)

ELL Students

· Link key vocabulary words to definitions and pronunciations in both dominant and heritage languages

· Provide electronic translation tools or links to multilingual glossaries on the web 
· Include visual, non-linguistic supports for vocabulary clarification (pictures, videos, etc) 
Students with Limited Language or Sufficient Background Knowledge

· Use relevant examples as well as analogies and metaphors

· Determine where students are within the cognitive demands of the content and provide just enough information for them to anchor the new concepts or ideas

Provide Opportunities for Students to Construct Understandings

· Highlight or emphasize key elements in text, graphics

· Present information in outlines, graphic organizers, unit organizer routines, concept organizer routines, and concept mastery routines to emphasize key ideas and relationships

· Showcase important features and characteristics of concepts and ideas by providing multiple examples and non-examples that emphasize distinguishing features
· Use cues, prompts, and visuals to draw attention to critical features

· Highlight previously learned skills that can be applied to similar cognitive demands
Help Students Master and Transfer Concepts, Skills, and Ideas

· Provide frequent, distributed practice for review

· Provide checklists, organizers, and sticky notes for review

· Provide templates, graphic organizers, concept maps to support note-taking

· Provide scaffolds that connect new information to prior knowledge (e.g., word webs, half-full concept maps)

· Introduce new ideas within familiar ideas and contexts (e.g., use of analogy, metaphor, drama, music, film, etc.)

· Provide immediate, frequent, and specific feedback

Vary the ways in which students respond

· Allow for alternative ways for students to respond through rate, timing, speed, and range of motor action required to interact with instructional materials, physical manipulatives, and technologies

· Provide alternatives for physically responding or indicating answers (e.g., alternatives to marking with pen and pencil, alternatives to mouse control)

Vary the ways that students monitor their thinking

· Provide visual cues to “stop and think” before responding

· Provide checklists and project planning templates for understanding the problem, setting up prioritization, sequences, and schedules of steps

· Provide tools for students to track their thinking (highlighters, WIKISTIX, highlighter tape, transparency sleeves to write on, e.g.)

Capitalize on motivation by incorporating choice

· Of rewards or recognition available

· Of context or content used for practicing and assessing skills

· For tools used for information gathering or production

· For color, design, or graphics of layouts, etc.

· In developing a sequence or timing for completion of subcomponents of tasks

Capitalize on motivation through proof of progress

· Provide feedback that encourages perseverance, focuses on development of efficacy and self-awareness, and encourages the use of specific supports and strategies in the face of challenge

· Provide feedback that emphasizes effort, improvement, and achieving a standard rather than on relative performance

· Provide feedback that is substantive and informative rather than comparative or competitive

· Provide feedback that models how to incorporate evaluation, including identifying patterns of errors and wrong answers, into positive strategies for future success

· Provide opportunities for students to track their progress and reflect on ways to continue positive actions while identifying areas of need and ways to strengthen those challenging areas




