

Lesson Plan 2
English Language Arts

	Grade: 12
	Unit Title: Dramatic and Philosophical Journeys
	Length:  3 Days 



	Lesson Overview

	After having been introduced to the Existentialism and Theater of the Absurd, students will do a close reading of the first act of Samuel Beckett’s Waiting for Godot to identify how Beckett uses diction, dialogue and word nuance to develop the dramatic and philosophical journey of Valdimir and Estragon.



	Teacher Planning, Preparation, and Materials

	Lesson Plan topic/focus: Ellipsis

· Teachers may want to survey the web site for Beckett http://samuel-beckett.net/ prior to the lesson text.
Lexile for Beckett’s Waiting for Godot  is: 1310/Qual: Advanced philosophical concepts/Reader Task: complex

· Even though the Lexile score is 1310, the play may appear simplistic at first read. As with most drama, the play is meant to be seen in performance rather than read. To facilitate the students’ comprehension, teachers may wish to introduce the play by having students read the play a loud as they follow the pattern of language through dialogue and stage direction. 
· For ELL and struggling students, the play can be accessed via audio. (A live stage reading of Act 1 by the Stratford Festival players, recorded by CBC Radio http://samuelbeckett.net/Godot_Act1_with_audio.html)
· Teachers may want to consider having two students who prefer to read aloud read the dialogue  while two other students who are comfortable acting interpret the action of the dialogue. This dramatic strategy allows for more student involvement, especially with a two act play and small cast. It allows the students to focus on the language through direction. It works especially well with ELL and Spec Ed students.
· Teachers may want to have students discuss the setting and the actions of characters as the play begins.

· Teachers may wish to review the use of grammatical element of the Ellipsis* and its impact  when students are reading and acting the play.
· *(plural ellipses; from the Ancient Greek: ἔλλειψις, élleipsis, "omission" or "falling short") is a series of dots that usually indicate an intentional omission of a word, sentence or whole section from the original text being quoted. An ellipsis can also be used to indicate an unfinished thought or, at the end of a sentence, a trailing off into silence (aposiopesis), example: "But I thought he was . . ." When placed at the beginning or end of a sentence, the ellipsis can also inspire a feeling of melancholy or longing. The ellipsis calls for a slight pause in speech or any form of text, and can be used to suggest a tense or awkward momentary silence.
· Teachers may wish to consider the author’s stylistic use of run on sentences, fragments, phrases and clauses to convey a tone of hope and despair as well as an absurdist theme.  

-                            Analyze the author’s use of the conventional stage direction “silence” as sound.

· Teachers may wish to review Author’s stylistic use of puns for comedic effect.

· Teacher may wish to consider having students create a “ glogster” depicting  the theme or  theater of the absurd “nothing”/nothingness as depicted in the play. 
· Teachers may wish to have students recreate the play using UDL Xtranormal to demonstrate the setting and movement of characters and their relationship as determined by the dialogue. 

· Teacher may also have students watch YouTube Xtranormal versions to extend understanding.

                         http://www.xtranormal.com/watch/14129877/waiting-for-godot....
· Closing Video  U of M http://www.youtube.com/watch?v=X7_g52JrshE

· Waiting for Elmo----http://www.youtube.com/watch?v=ksL_7WrhWOc

IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system


	Essential Question

	How do authors use conventions of grammar, word relationships, and nuance to develop fulfilled or unfulfilled dramatic and philosophical journeys

	Unit Standards Applicable to This Lesson

	Reading Literature

RL.11-12.1: Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain.

RL.11-12.2: Determine two or more themes or central ideas of a text and analyze their development over the course of the text, including how they interact and build on one another to produce a complex account; provide an objective summary of the text.

RL.11-12.3: Analyze the impact of the author’s choices regarding how to develop and relate elements of a story or drama (e.g., where a story is set, how the action is ordered, how the characters are introduced and developed).

RL.11-12.4: Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the impact of specific word choices on meaning and tone, including words with multiple meanings or language that is particularly fresh, engaging, or beautiful. (Include Shakespeare as well as other authors.) 

RL.11-12.5: Analyze how an author’s choices concerning how to structure specific parts of a text (e.g., the choice of where to begin or end a story, the choice to provide a comedic or tragic resolution) contribute to its overall structure and meaning as well as its aesthetic impact.

RL.11-12.7: Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or live production of a play or recorded novel or poetry), evaluating how each version interprets the source text. (Include at least one play by Shakespeare and one play by an American dramatist.)

RL.11-12.10: By the end of grade 11, read and comprehend literature, including stories, dramas, and poems, in the grades 11–CCR text complexity band proficiently, with scaffolding as needed at the high end of the range.

.

Writing

W.11-12.1: Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence.
W.11-12.8: Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the strengths and limitations of each source in terms of the task, purpose, and audience; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and overreliance on any one source and following a standard format for citation.

W.11-12.10: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.

Speaking and Listening

SL.11-12.1: Initiate and participate effectively in a range of collaborative discussions (one-on- one, in groups, and teacher-led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.

a. Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well reasoned exchange of ideas.

SL.11-12.2: Integrate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, orally) in order to make informed decisions and solve problems, evaluating the credibility and accuracy of each source and noting any discrepancies among the data..

SL.11-12.5: Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to enhance understanding of findings, reasoning, and evidence and to add interest.

SL.11-12.6: Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when indicated or appropriate. (See grades 11–12 Language standards 1 and 3 on page 54 for specific expectations.)

Language

L.11-12.1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking..

L.11-12.2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

L.11-12.5: Demonstrate understanding of figurative language, word relationships, and nuances in word meanings..

L.11-12.6: Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and listening at the college and career readiness level; demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or expression


	Lesson Procedure

	Materials 



	Materials 

Students will need:

A copy of Beckett’s Waiting for Godot 

Journal notebook

Computer access

Teachers will need:

A copy of Beckett’s Waiting for Godot

Lap top/I pad/ Elmo

LCD projector



	Pre- assessment 
Students will define “absurd” and give examples to support their definition.
  

[ab-surd, -zurd]  

adjective
1.utterly or obviously senseless, illogical, or untrue; 

contrary to all reason or common sense; 

laughably foolish or false:

 an absurd explanation.
noun
2.the quality or condition of existing in a meaningless and irrational world.

Origin: 
1550–60;  < Latin absurdus  out of tune, uncouth, ridiculous


	Lesson 1

Students in pair share /trio mode discuss their examples of the  absurd and create a drama dialogue that demonstrates elements of absurdity.
Students listen to teacher discuss the life of Samuel Beckett and his contribution to the Theater of the Absurd.
                http://samuel-beckett.net/
               http://www.youtube.com/watch?v=1ohAssRQsjM
Students take notes as teacher discusses Theater of the Absurd by teacher lead discussion. 
 http://www.youtube.com/watch?v=YfQUIy7TNIk 

http://www.arts.gla.ac.uk/Slavonic/Absurd.htm
http://en.wikipedia.org/wiki/Theatre_of_the_Absurd
View the documentary and take notes on the elements of Theater of 

 the Absurd  

http://www.youtube.com/watch?v=AV_TQ-W4qqE
http://www.youtube.com/watch?v=IGZiOvbDCRk

Students share group original “Absurd dialogue” drama. 

Closure:

Students chart elements of the Theater of the Absurd detected in the groups’ original dramas and participate in a gallery walk. 

Homework:

Students write a short response describing what is Theater of the Absurd in their own words.



	Pre assessment

Using a Venn diagram, students chart the elements of Theater of the Absurd demonstrated in Beckett’s Waiting for Godot. 


	Lesson 2
1. Students enter the room that has been arranged as a theater with space in the front to serve as the stage.

2. Students volunteer to read aloud Waiting for God and dramatize Act 1.
3. Students in the audience make notes via sentences or picture of each of the characters: Estragon, Vladimir, Pozzo, Lucky, and the boy. They should consider costumes, props, staging, and the expressions on their face.
ALTERNATIVE OPTIONS
4. Teacher and students shared reading—chunking the text

5. Visualization with each character’s name on a card; students move the characters as the scene progresses or students wear character cards as they read the character.
6. Some students read and other students simultaneously act out the actions.
7. The class alternates between reading, listening to, and watching sections of the play.

8. ELL and Special Education students may listen to an audio version and follow along in the text.
9. For ELL and struggling students, the play can be accessed via audio. (A live stage reading of Act 1 by the Stratford Festival players, recorded by CBC Radio 
http://samuelbeckett.net/Godot_Act1_with_audio.html
Students view Act 1-http://www.youtube.com/results?search_query=                                                         waiting+for+godot+act+1&oq=

Closure:
Using your notes or drawing, select one of the characters and discuss in your class journal the physical movement of the character and how that movement contributes to the character’s development in Act 1.


	Pre- assessment

After reading and watching Waiting for Godot, explain in your own words what is going on in Waiting for Godot, and what is the philosophical journey of Valdimir and Estragon. 



	Lesson 3
Students discuss with a partner who are Valdimir and Estragon. What do you know about them? What is the central theme of the text? Provide specific examples from the text to support the central idea.
Students share their findings with the class and teachers chart their responses.

Students listen and add to  notes  as the teacher guides the class in an analysis of Act 1 . 
Students revisit  ACT 1  Waiting for Godot by reading silently  and highlighting text  examples of how Beckett  uses conventions of grammar, word relationships, and nuance to develop fulfilled or unfulfilled dramatic and philosophical journeys.
Students share and chart highlighted examples with partner and with the class.

With a partner, respond to the following questions:

· How does Beckett develop and support the philosophical journey?
· What  methods does he use to advance this journey?

· Where do you notice shifts in methods he uses in the text? How do you know?

· What are the most significant sentences that support the philosophical journey?

· Do the men in Waiting for Godot have any sort of character arcs? Do they evolve at all, or learn anything, or change in any way from the beginning to the end of the play?
Students listen to their teacher review the use of grammatical element of the Ellipsis* and its impact creating the philosophical journey in Act 1.

Students determine which character‘s dialogue contains the majority of Ellipses and what they represent and How Beckett’s use of the Ellipsis to further the theme.
Closure options:
· Students   create a “ glogster” depicting  the theme or  theater of the absurd “nothing”/nothingness as demonstrated in the  text. 

· Students interpret the play using UDL Xtranormal to demonstrate the setting and movement of characters and their relationship as determined by the dialogue. 

· Students write a short response discussing the author’s stylistic use of run on sentences, fragments, phrases and clauses to convey a tone of hope and despair as well as an absurdist theme.  
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