

 Lesson Plan #2
11th Grade English Language Arts
	Grade: 11
	Unit Title: Writers on Writing
	Length: one week



	[bookmark: _GoBack]Lesson Overview

	In this culminating lesson, which requires multiple class periods to complete, students will compose narrative essays based on their own experiences with literacy.  Using the writing process, students will select stylistic elements deliberately, and apply the techniques they have analyzed during the previous close reading and imitating lessons to write their narratives.  Students will also analyze their literacy narratives and reflect on the effectiveness of their own stylistic choices.

	Teacher Planning, Preparation, and Materials

	· Apply appropriate elements of UDL, e.g., use an audio version of the poem, provide visual representations for the pre-assessment activity, and for the close reading of the poem, provide checklists for multi-step tasks, group students deliberately to provide scaffolded responsibilities. (See http://www.cast.org/udl/ for more information on UDL.)
· Consider the need for Accessible Instructional Materials (AIM) when selecting texts and/or novels for this unit or lesson.
· Consider the need for captioned/described video when selecting video or other media for this unit or lesson. See “Sources for Accessible Media” for suggestions.
· Apply WIDA Performance Definitions and CAN DO Descriptors to differentiate the lesson for English Language Learners. 
(See http://wida.us/ for more information.)
· Apply extension or enrichment strategies to differentiate the lesson for advanced/gifted and talented students, e.g., increased independence in the writing process, more sophisticated writing style and/or organizational strategy
· Analyze the lesson for strategic placement of formative assessments. Anticipate modifications based on date from formative assessments.
· Prepare materials, including copies of the prompt, peer feedback forms, rubric, and PAMDISS self-evaluation.
· Re-visit the close reading lesson to prepare a list of the techniques the writers used most effectively.  Prepare to explain how the writers’ techniques align with the goals of the prompt students will address as they compose their narratives.
· Prepare questions to help students make connections between the journey of literacy that the professional writers described and the act of writing to answer the question: how is writing a journey? 
· Customize the pre-writing activity as needed.
· Deliberately group students for peer writing conferences, and select an effective method to monitor the conferences (face-to-face, threaded discussions, google docs, etc.).  Customize the peer review form as needed.
· Review the rubric and the PAMDISS self-evaluation, and customize as needed.  Consider the need to model the self-evaluation.

IMPORTANT NOTE: Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.

IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teachers should always adhere to any Acceptable Use Policy enforced by their local school system.


	Essential Question

	How is language purposeful, distinctive, and essential to conveying an author’s purpose?  How does the language we use reveal who we are?

	Unit Standards Applicable to This Lesson

	Writing
W.11-12.2: Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content.
a. Introduce a topic; organize complex ideas, concepts, and information so that each new element builds on that which precedes it to create a unified whole; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.
b. Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.
c. Use appropriate and varied transitions and syntax to link the major sections of the text, create cohesion, and clarify the relationships among complex ideas and concepts.
d. Use precise language, domain-specific vocabulary, and techniques such as metaphor, simile, and analogy to manage the complexity of the topic.
e. Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.
f. Provide a concluding statement or section that follows from and supports the information or explanation presented (e.g., articulating implications or the significance of the topic).
W.11-12.3: Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured event sequences.
a. Engage and orient the reader by setting out a problem, situation, or observation and its significance, establishing one or multiple point(s) of view, and introducing a narrator and/or characters; create a smooth progression of experiences or events.
b. Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot lines, to develop experiences, events, and/or characters.
c. Use a variety of techniques to sequence events so that they build on one another to create a coherent whole and build toward a particular tone and outcome (e.g., a sense of mystery, suspense, growth, or resolution).
d. Use precise words and phrases, telling details, and sensory language to convey a vivid picture of the experiences, events, setting, and/or characters.
e. Provide a conclusion that follows from and reflects on what is experienced, observed, or resolved over the course of the narrative.
W.11-12.4: Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.)
W.11-12.5: Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience. (Editing for conventions should demonstrate command of Language standards 1–3 up to and including grades 11–12 on page 54.)
W.11-12.6: Use technology, including the Internet, to produce, publish, and update individual or shared writing products in response to ongoing feedback, including new arguments or information.
W.11-12.10: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.

Language
L.11-12.1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
b. Resolve issues of complex or contested usage, consulting references (e.g., Merriam-Webster’s Dictionary of English Usage, Garner’s Modern American Usage) as needed.
L.11-12.2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
a. Observe hyphenation conventions.
b. Spell correctly.
L.11-12.3: Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully when reading or listening.
a. Vary syntax for effect, consulting references (e.g., Tufte’s Artful Sentences) for guidance as needed; apply an understanding of syntax to the study of complex texts when reading.

Speaking and Listening
SL.11-12.1: Initiate and participate effectively in a range of collaborative discussions (one-on- one, in groups, and teacher-led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.

	Lesson Procedure

	· This lesson is the culminating activity for the unit, and follows a close reading lesson where students analyzed the syntax, structure, and style of literacy narratives of increasing complexity.  Students have also routinely imitated mentor sentences and paragraphs, and analyzed the authors’ deliberate stylistic choices.  The teacher will have evaluated students’ strengths and weaknesses in analyzing style and author’s purpose based on the previous lessons.

· Students will read the literacy narrative prompt, and identify the assignment goals.  The class will discuss the goals, highlighting directly on the prompt.

· Individually, students will return to the professional literacy narratives from the close reading lessons, and create a list of the types of writing techniques the professional writers used most frequently to meet the stated goals in the prompt.  Next, students will share their lists with a partner, and rank the techniques from most to least effective.   In the class discussion, pairs will share the techniques to contribute to a class list.  Although students will need to examine examples from the texts they close read, the teacher will guide class discussion to move beyond content to focus on techniques, especially organization, syntax, detail, imagery, diction, etc. 

· To prepare for pre-writing, students should discuss as a whole group the decisions the writers needed to make before composing their narratives, e.g. identify an audience, choose a positive or negative perspective, select a narrative pattern (see the common patterns identified in the close reading lesson), identify relevant experiences with literacy, consider which details to include, reflect on the significance of the experience, and determine a organizational structure.  In small groups, students will explain why the pre-writing preparation is so important for writers.  The whole class will compare the journey of literacy that the professional writers described to the act of writing—how is writing a journey? 

· As a whole class, re-visit the writing prompt.  Students will complete the pre-writing activity, which requires them to complete the same steps they identified in the previous activity.  In face-to-face discussions, or through online discussion groups, students will share their pre-writing and receive informal feedback from peers and the teacher.  

· Students will compose a first draft.  

· Students will participate in teacher monitored peer writing conferences using the feedback form.  Consider flexible ways to provide feedback: face-to-face, threaded discussions, google docs, etc.  

· Using peer feedback, students will revise and edit their first drafts to publish a final product.  They will use the Literacy Narrative rubric to guide revisions.

· Finally, students will use the strategy PAMDISS to reflect on the effectiveness of their own stylistic choices.  

· For closure, students will set writing goals based on their PAMDISS reflections.

· Possible extensions: students translate their narratives visually or present orally.




R/ELA.MSDE.3/21/2013				               4
