

 Lesson Plan 1
11th Grade English Language Arts
	Grade: 11
	Unit Title: Writers on Writing
	Length: 1 ½ weeks



	Lesson Overview

	In this lesson, students will close read professional literacy narratives to analyze the writers’ style and the techniques they use to convey their experiences.  Students will examine texts of increasing complexity, moving toward independent analysis.  Students will continue to imitate and evaluate mentor sentences (see lesson seed #2).

	Teacher Planning, Preparation, and Materials

	· Apply appropriate elements of UDL, e.g., use an audio version of the poem, provide visual representations for the pre-assessment activity, and for the close reading of the poem, provide checklists for multi-step tasks, group students deliberately to provide scaffolded responsibilities. (See http://www.cast.org/udl/ for more information on UDL.)
· Consider the need for Accessible Instructional Materials (AIM) when selecting texts and/or novels for this unit or lesson.
· Consider the need for captioned/described video when selecting video or other media for this unit or lesson. See “Sources for Accessible Media” for suggestions.
· Apply WIDA Performance Definitions and CAN DO Descriptors to differentiate the lesson for English Language Learners. 
(See http://wida.us/ for more information.)
· Differentiate the lesson for English Language Learners. 
· Apply extension or enrichment strategies to differentiate the lesson for advanced/gifted and talented students, e.g., more complex texts, accelerated gradual release, increased independence in the writing process, more sophisticated writing style and/or organizational strategy.
· Analyze the lesson for strategic placement of formative assessments. Anticipate modifications based on date from formative assessments.
· Prepare materials, including copies of the texts, Style Analysis Notes, debriefing questions, writing prompts, peer feedback form, rubric.  Identify a clip from the Alexie interview.
· Review the narrative patterns/identities from Williams’ article (referenced in Lesson Seed 1).
· Use the pre-assessment to determine the need for the guided debriefing, to select which texts to use to move students to independence, and identify the number of texts needed for gradual release.  
· Customize the Style Analysis notes, and plan a think-aloud-to model using this resource if necessary.
· Create additional guided debriefing or generate text-dependent questions to lead students through the selected literacy narratives.
· Identify a place in the classroom to maintain a list of the identities/patterns and literacy techniques the professional writers use in their literacy narratives.
· Deliberately group students for peer writing conferences, and select an effective method to monitor the conferences (face-to-face, threaded discussions, google docs, etc.).  Customize the peer review form as needed.
· Review the rubric and customize as needed.  

IMPORTANT NOTE: Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.

IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teachers should always adhere to any Acceptable Use Policy enforced by their local school system.


	Essential Question

	How is language purposeful, distinctive, and essential to conveying an author’s purpose?  How does the language we use reveal who we are?

	Unit Standards Applicable to This Lesson

Reading
RL.11-12.4: Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the impact of specific word choices on meaning and tone, including words with multiple meanings or language that is particularly fresh, engaging, or beautiful. (Include Shakespeare as well as other authors.) 
RL.11-12.5: Analyze how an author’s choices concerning how to structure specific parts of a text (e.g., the choice of where to begin or end a story, the choice to provide a comedic or tragic resolution) contribute to its overall structure and meaning as well as its aesthetic impact.
RI.11-12.1: Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain.
RI.11-12.2: Determine two or more central ideas of a text and analyze their development over the course of the text, including how they interact and build on one another to provide a complex analysis; provide an objective summary of the text.
RI.11-12.4: Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze how an author uses and refines the meaning of a key term or terms over the course of a text
(e.g., how Madison defines faction in Federalist No. 10).
RI.11-12.5:  Analyze and evaluate the effectiveness of the structure an author uses in his or her exposition or argument, including whether the structure makes points clear, convincing, and engaging.
RI.11-12.7: Integrate and evaluate multiple sources of information presented in different media or formats (e.g., visually, quantitatively) as well as in words in order to address a question or solve a problem.
RI.11-12.10: By the end of grade 11, read and comprehend literary nonfiction in the grades
11–CCR text complexity band proficiently, with scaffolding as needed at the high end of the range.

Writing
W.11-12.2: Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content.
a. Introduce a topic; organize complex ideas, concepts, and information so that each new element builds on that which precedes it to create a unified whole; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.
b. Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.
c. Use appropriate and varied transitions and syntax to link the major sections of the text, create cohesion, and clarify the relationships among complex ideas and concepts.
d. Use precise language, domain-specific vocabulary, and techniques such as metaphor, simile, and analogy to manage the complexity of the topic.
e. Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.
f. Provide a concluding statement or section that follows from and supports the information or explanation presented (e.g., articulating implications or the significance of the topic).
W.11-12.4: Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.)
W.11-12.5: Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience. (Editing for conventions should demonstrate command of Language standards 1–3 up to and including grades 11–12 on page 54.)
W.11-12.6: Use technology, including the Internet, to produce, publish, and update individual or shared writing products in response to ongoing feedback, including new arguments or information.
W.11-12.10: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.

Speaking and Listening
SL.11-12.1: Initiate and participate effectively in a range of collaborative discussions (one-on- one, in groups, and teacher-led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.

Language
L.11-12.1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.11-12.2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
a. Observe hyphenation conventions.
b. Spell correctly.
L.11-12.3: Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully when reading or listening.
a. Vary syntax for effect, consulting references (e.g., Tufte’s Artful Sentences) for guidance as needed; apply an understanding of syntax to the study of complex texts when reading.


	Lesson Procedure

	· Students listen to a clip from Sherman Alexie’s interview on opb.org’s Think Outloud.  The interview is lengthy, so use a clip that focuses on the power of literacy.  Consider 34:40-37:48.  In this clip, Alexie talks about his novel The Absolutely True Diary of a Part-Time Indian and the influence it has had on readers.  After listening, discuss Alexie’s attitude toward reading, and how he believes it can affect our lives.
· [bookmark: _GoBack]As a pre-assessment, students will close read Alexie’s article and literacy narrative “The Joy of Reading and Writing: Superman and Me.”  Before reading, ask students to predict (based on listening to the clip) which narrative patterns from Williams’ article (hero, rebel, child prodigy, award winner, outcast) Alexie will use in his literacy narrative. (see lesson seed #1)  During reading, students will identify and comment on the narrative pattern(s) Alexie employs, as well as the stylistic elements he uses in his writing.  Teachers may want to do a brief review of stylistic elements, before students begin close reading.
· Debrief the pre-assessment using the debriefing questions or the guided debriefing.  Use the debriefing to model identifying techniques and analyzing how the techniques convey the significance of reading and writing.  Use the Style Analysis Notes to guide the discussion.  In his literacy narrative, Alexie uses many of the “identities” or patterns Williams identifies in her article.  Students can review the characteristics of each identity through the debriefing. 
· Throughout the rest of the lesson, students will continue to close read and analyze literacy narratives of increasing complexity.  Use the gradual release model to move students to an independent analysis of a literacy narrative, beginning with excerpt from Eudora Welty’s One Writer’s Beginnings for guided practice.  See the resources section for additional texts.  As students close read the narratives, continue working with mentor sentences from the narratives and other sources.  These mentor sentences can serve as a way to review and re-teach literary techniques and style. (see lesson seed 2)  The class can also maintain a record of the identities/patterns writers use.
· As a culminating activity, students will independently close read and write an on-demand analysis of Annie Dillard’s “Write Till You Drop.”  
· Students will edit and polish their on-demand essays for publication. Students will participate in teacher monitored peer writing conferences using the feedback form.  Consider flexible ways to provide feedback: face-to-face, threaded discussions, google docs, etc.  Using peer feedback, students will revise and edit their first drafts to publish a final product.  They will use the Literacy Narrative rubric to guide revisions.
· For closure, students will re-visit the class list of identities/patterns and evaluate which ones writers used most frequently.

	Resources
· Alexie interview  http://www.opb.org/thinkoutloud/shows/sherman-alexie-talks-about-reading-writing-and-more/
· “Superman and Me”  http://articles.latimes.com/1998/apr/19/books/bk-42979
· From One Writer’s Beginnings http://campuses.fortbendisd.com/campuses/documents/Teacher/2008/teacher_20081002_1548.pdf
· “Write Till You Drop”  http://www.nytimes.com/books/99/03/28/specials/dillard-drop.html

Literacy Narratives
· Readingandwritingpodcast.com
· The New York Times Series 	Writers on Writing
· Welty				PBS Documentary 
· Malcom X* 			The Autobiography of Malcolm X
· King*				On Writing
· Dillard		                       The Writing Life
· Quindlen*				How Reading Changed My Life
· Conroy*				My Reading Life
· Oates*				The Faith of a Writer: Life, Craft, Art
· Sankovitch*			Tolstoy and the Purple Chair: My Magical Year of Reading
· Prose*				Reading Like a Writer
· Fish*		              	How to Write a Sentence and How to Read One
· George*				Write Away
· Hale*				Sin and Syntax: How to Craft Wickedly Effective Sentences

Writers on Language
· Rodriguez				Aria: Memoir of a Bilingual Childhood
· Orwell				Politics and the English Language
· Tan				Mother Tongue
· Thiong’o*				Decolonising the Mind
· Agosin				Always Living in Spanish
· Berkowitz and McFaul		Studying Islam, Strengthening the Nation
· Hayakawa				Bilingualism in America: English Should be the Official Language
· Cao*	             		Monkey Bridge
· Lee*				Native Speaker
· Alvarez				Bilingual Sestina
· Nye				For Mohammed Zeid of Gaza, Age 15
Why I Could Not Accept Your Invitation

*Not the full text
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