Overview:  The overview statement is intended to provide a summary of major themes in this unit.  
This is a very important unit since this is the only Cluster that involves developing an understanding of money and requires the students to solve problems involving various denominations of coins and bills. Since this is the first time money is introduced formally as a Standard, students will need many experiences with coin recognition and determining the value of coins before using coins to solve problems. Students are expected to record money amounts using the $ and ¢ symbols. This unit also continues the work begun in first grade with time, expecting students to tell and write time from both an analog and digital clock to the nearest five minute interval using a.m. and p.m.  

Teacher Notes:  The information in this component provides additional insights which will help the educator in the planning process for the unit.
· Review the Progressions for K–3, Categorical Data; Grades 2–5, Measurement Data at: http://commoncoretools.files.wordpress.com/2011/06/ccss_progression_md_k5_2011_06_20.pdf to see the development of the understanding of measurement as stated by the Common Core Standards Writing Team, which is also the guiding information for the PARCC Assessment development.
· This will be the first time that students will have worked explicitly with money according to the Common Core State Standards. Students will need many experiences with coin recognition and determining the value of coins before using coins to solve problems. Since students have not been introduced to decimals, problems should focus on whole dollar amounts or cents.
· Counting and using money is a skill that should be mastered by the end of Grade 2 to support future learning.  It is critical to be aware of the many misconceptions that students have about money, such as over-generalizing the value of coins when counting them. For example, students sometimes count coins as individual objects or equate a coin’s size to its value.
· Students need to understand that time and money have measurable attributes similar to that used when measuring length.  In time, the attributes used are seconds, minutes, and hours.  In Money, the attributes used are pennies, nickels, dimes, quarters, and dollar bills.  The student needs to make sense of the attributes in order to accurately use them. Unlike money, time cannot be seen and can be difficult for students to comprehend. 
· Students need to make comparisons based on the attribute, use models of measuring units, and then use measuring instruments themselves.
· Estimation involving standard units helps develop a familiarity with the units involved.
· In first grade students tell and write time in-hours and half hours using analog and digital clocks. In second grade the expectation is that students will tell and write time from analog and digital clocks to the nearest five minutes, using a.m. and p.m. 
· Introducing the terms ‘quarter after’ and ‘quarter of’ can be confusing for students since the coin ‘quarter’ is taught during the time and money unit to represent 25 cents. Therefore, it requires careful and clear explanation to students.  It is important to show that the clock can be divided into four equal 15-minute sections, or quarters just as a dollar equals four quarters.  Students need to understand that thinking that the phrase ‘quarter of’ is 25 minutes of the hour is incorrect. It vital to help students see that ‘quarter of’ is the same as ‘fifteen minutes of’ and ‘quarter after’ is the same as ‘fifteen minutes after’.  
· In addition to reading time to nearest five minutes, students need to understand how many seconds are in a minute and how many minutes are in an hour.
· Students need to develop an understanding of the function of the hour and minute hands on an analog clock. They should also understand that the duration of time is directly related to the numbers and hands on a clock. 
· Time-related vocabulary such as:  season, century, past, present, future, second, minute, hour, day, week, month, year, half past, evening, morning, etc. can be an obstacle for young children when learning about time. 
· On an analog clock, the minute hand indicates the number of minutes before or after an hour; the hour hand indicates broad, approximate times to the nearest hour.
· On an analog clock, when we look at the minute hand, the focus is on the distance that is has gone around the clock or the distance yet to go for the hand to get back to the top. When we look at the hour hand, we focus on where it is pointing.   
· An analog clock is like a number line because, until the next hour is reached, the minutes up to that point refer to the previous hour. 
		
Enduring Understandings:  Enduring understandings go beyond discrete facts or skills.  They focus on larger concepts, principles, or processes.  They are transferable and apply to new situations within or beyond the subject.  

· Time and money have distinct attributes that can be measured.
· Standard units of measure enable people to interpret results or data.
· All measurements have some degree of uncertainty.
· The choice of measurement tools depends on the measurable attribute and the degree of precision desired.
· Being able to tell time and count money are critical life skills. 
· Time and money can be measured and have value.

Essential Questions:  A question is essential when it stimulates multi-layered inquiry, provokes deep thought and lively discussion, requires students to consider alternatives and justify their reasoning, encourages re-thinking of big ideas, makes meaningful connections with prior learning, and provides students with opportunities to apply problem-solving skills to authentic situations.

· What types of problems are solved with measurement?
· What are tools of measurement for time and money and how are they used?
· What is the purpose of standard units of measurement?
· How do units within a system relate to each other?
· When is an estimate more appropriate than an actual measurement?
· What strategies help estimate measurements?
· Why is it important to learn about money?
· When should we estimate amounts of money?
· What are the units of money and how are they used in our daily lives? 
· Why is it important to tell time? 
· What is measured when we are telling time?
· What is the difference between length of time and time of day?
· How do I determine the duration of time intervals in hours and minutes?
· How do I make an estimate for a length of time for a determined event and know if the estimate is reasonable?
· How do I determine how much time has passed between events?
Content Emphasis by Cluster in Grade 2:  According to the Partnership for the Assessment of Readiness for College and Careers (PARCC), some clusters require greater emphasis than others. The table below shows PARCC’s relative emphasis for each cluster. Prioritization does not imply neglect or exclusion of material. Clear priorities are intended to ensure that the relative importance of content is properly attended to.  Note that the prioritization is in terms of cluster headings.

	         Key:  
· Major Clusters
· Supporting Clusters
· Additional Clusters

	Operations and Algebraic Thinking

· Represent and solve problems involving addition and subtraction.
· Add and subtract within 20.
· Work with equal groups of objects to gain foundations for multiplication.

	Number and Operations in Base Ten

· Understand place value.
· Use place value understanding and properties of operations to add and subtract.

	Measurement and Data

· Measure and estimate lengths in standard units.
· Relate addition and subtraction to length.
· Work with time and money.
· Represent and interpret data.

	Geometry

· Reason with shapes and their attributes.



Focus Standards:   (Listed as Examples of Opportunities for In-Depth Focus developed by Maryland educators):
According to the Partnership for the Assessment of Readiness for College and Careers (PARCC), this component highlights some individual standards that play an important role in the content of this unit.  Educators should give the indicated mathematics an especially in-depth treatment, as measured for example by the number of days; the quality of classroom activities for exploration and reasoning; the amount of student practice; and the rigor of expectations for depth of understanding or mastery of skills. 

· 2.MD.7  Tell and write time from analog and digital clocks to the nearest five minutes, using a.m. and p.m.
· 2.MD.8  Solve word problems involving dollar bills, quarters, dimes, nickels, and pennies, using $ and ¢ symbols appropriately.  Example:  If you have 2 dimes and 3 pennies, how many cents do you have?

Possible Student Outcomes:  The following list is meant to provide a number of achievable outcomes that apply to the lessons in this unit.  The list does not include all possible student outcomes for this unit, nor is it intended to suggest sequence or timing.  These outcomes should depict the content segments into which a teacher might elect to break a given standard.  They may represent groups of standards that can be taught together.

The student will:
· Actively use concrete and/or virtual manipulatives, such as analog and digital clocks, interactive white board, etc. to represent time and solve problems.
· Determine elapsed time for given events.
· Estimate the elapsed time.
· Name the value of the different coins.
· Use real money, play money, or virtual money to solve problems.
· Use the $ and ¢ symbols appropriately when recording money.
· Determine the coins and bills needed to equal a given amount of money.
· Determine the amount of change given when paying for a purchase.

Progressions from Common Core State Standards in Mathematics:  For an in-depth discussion of the overarching, “big picture” perspective on student learning of content related to this unit, see:

The Common Core Standards Writing Team (20 June 2011). Progressions for the Common Core State Standards in Mathematics (draft), accessed at: http://commoncoretools.files.wordpress.com/2011/06/ccss_progression_md_k5_2011_06_20.pdf




Vertical Alignment:  Vertical curriculum alignment provides two pieces of information:  (1) a description of prior learning that should support the learning of the concepts in this unit, and (2) a description of how the concepts studied in this unit will support the learning of additional mathematics.

· Key Advances from Previous Grades:  Students enlarge their concept of and capabilities with place value reasoning by applying their understanding of the following:
· Students in Grade 1 tell and write time in hours and half-hours using analog and digital clocks.
· There is no prior experience with money in Kindergarten or Grade 1.

· Additional Mathematics:  Students will use measurement reasoning skills:
· In grade 3 students tell and write time to the nearest minute and measure time intervals in minutes. They also solve word problems involving addition and subtraction of time intervals in minutes, e.g., by representing the problem on a number line diagram. 
· In grade 4 students use the four operations to solve word problems involving distances, intervals of time, liquid volumes, masses of objects, and money, including problems involving simple fractions or decimals.
· In grade 5, students convert units within a given measurement system.

Possible Organization of Unit Standards:  This table identifies additional grade-level standards within a given cluster that support the over-arching unit standards from within the same cluster.  The table also provides instructional connections to grade-level standards from outside the cluster.

	Over-Arching
Standards
	Supporting Standards
Within the Cluster
	Instructional Connections
Outside the Cluster

	2.MD.7:   Tell and write time from analog and digital clocks to the nearest five minutes, using a.m. and p.m..

	
	

	2.MD.8:  Solve word problems involving dollar bills, quarters, dimes, nickels, and pennies, using $ and ¢ symbols appropriately. Example: If you have two dimes and three pennies, how many cents do you have?
	
	2.NBT.2:   Count within 1,000; skip-count by fives, tens, and hundreds. (Relates to counting nickels and dimes).


	
Connections to the Standards for Mathematical Practice:  This section provides examples of learning experiences for this unit that support the development of the proficiencies described in the Standards for Mathematical Practice. These proficiencies correspond to those developed through the Literacy Standards. The statements provided offer a few examples of connections between the Standards for Mathematical Practice and the Content Standards of this unit. The list is not exhaustive and will hopefully prompt further reflection and discussion.
In this unit, educators should consider implementing learning experiences which provide opportunities for students to:

1. Make sense of problems and persevere in solving them.
a. Determine what the problem is asking for.
b. Determine whether concrete or virtual models, pictures, and/or equations are the best tools for solving the problem.
c. Check the solution with the problem to verify that it does answer the question asked.

2. Reason abstractly and quantitatively
a. Use knowledge of the values of the different coins or units of time to make sense of the problem.

3. Construct Viable Arguments and critique the reasoning of others.
a. Compare the concrete or virtual models used by others with yours.
b. Examine the steps taken that produce an incorrect response and provide a viable argument as to why the process produced an incorrect response.

4. Model with Mathematics
a. Construct visual models using concrete or virtual manipulatives, pictures, or equations to justify thinking and display the solution.

5. Use appropriate tools strategically
a. Use analog and digital clocks as appropriate. 
b. Use various coins and/or bills as appropriate.

6. Attend to precision
a. Use mathematics vocabulary such as hours, minutes, etc. properly when discussing problems.
b. Use mathematics vocabulary such as pennies, nickels, dimes, quarters, and dollars properly when discussing problems.   
c. Demonstrate their understanding of the mathematical processes required to solve a problem by carefully showing all of the steps in the solving process.
d. Correctly read and write times using a.m. and p.m. 
e. Correctly read and write coin or dollar amounts using appropriate symbols ($ & ¢).
f. Use <, =, and > appropriately to compare money amounts.

7. Look for and make use of structure.
a. Make observations about the appropriate use of attributes. 
b. Explain the structure of the money system and how it displays the value of specific money amounts. 
c. Explain the structure of time and how it displays specific times.


8. Look for and express regularity in reasoning
a. Students demonstrate their understanding of the relationship between units used in time.
b. Students demonstrate their understanding of the relationship between units used in money.
c. Students can explain their understanding of the attribute being measured.


Content Standards with Essential Skills and Knowledge Statements and Clarifications:  The Content Standards and Essential Skills and Knowledge statements shown in this section come directly from the Maryland State Common Core Curriculum Frameworks. Clarifications were added as needed. Educators should be cautioned against perceiving this as a checklist.  All information added is intended to help the reader gain a better understanding of the standards.

	Standard
	Essential Skills and Knowledge
	Clarification

	2.MD.7:  Tell and write time from analog and digital clocks to the nearest five minutes, using a.m. and p.m.

	Essential Skills and Knowledge
· Knowledge of and ability to apply skip counting by 5 
· Knowledge that there are 60 minutes in a hour, 60 seconds in a minute, 24 hours in a day, 12 hours in a.m. and 12 hours in p.m., and know when a.m. and p.m. occur 
· Knowledge of the difference between the minute and hour hands and their purposes 
· Knowledge of concept of quarter-hours and half-hours
· Knowledge that there are five-minute intervals between each number on the clock face

	In first grade, students learned to tell time to the nearest hour and half-hour. Students build on this understanding in second grade by skip-counting by 5 to recognize 5-minute intervals on the clock. They need exposure to both digital and analog clocks. It is important that they can recognize time in both formats and communicate their understanding of time using both numbers and language. Common time phrases include the following: quarter till ___, quarter after ___, ten till ___, ten after ___, and half past ___. 
Students should understand that there are 2 cycles of 12 hours in a day - a.m. and p.m. Recording their daily actions in a journal would be helpful for making real-world connections and understanding the difference between these two cycles. An interactive whiteboard or document camera may be used to help students demonstrate their thinking.

Examples of possible questions about time:
· Will it take longer to walk to the door or to write your name?
· Will it take longer to walk to the park?  Why do you think so?
· You are measuring how much time it takes to [eat your lunch].  What are you counting?  Show me how you are measuring.


	2.MD.8:  Solve word problems involving dollar bills, quarters, dimes, nickels, and pennies, using $ and ¢ symbols appropriately.  Example:  If you have 2 dimes and 3 pennies, how many cents do you have?

	Essential Skills and Knowledge
· Ability to identify both sides of currency 
· Ability to count money (dollar bills, quarters, dimes, nickels, and pennies)
· Ability to count mixed sets of currency 
· Ability to count on 
· Knowledge of and ability to apply possible strategies such as drawing pictures, using coins, using a number grid, using a number line, using symbols and/or numbers

	Since money is not specifically addressed in kindergarten, first grade, or third grade, students should have multiple opportunities to identify, count, recognize, and use coins and bills in and out of context. They should also experience making equivalent amounts using both coins and bills. “Dollar bills” should include denominations up to one hundred ($1.00, $5.00, $10.00, $20.00, $100.00).
Students should solve story problems connecting the different representations. These representations may include objects, pictures, charts, tables, words, and/or numbers. Students should communicate their mathematical thinking and justify their answers. An interactive whiteboard or document camera may be used to help students demonstrate and justify their thinking.
It may be helpful to use a five frame, ten frame, and twenty-five frame to organize coins and compare their values.  (See Unit Resource materials.)
Example #1
Sandra went to the store and received $ 0.76 in change. What are three different sets of coins she could have received?

Example #2:
I have three coins in my hand.  What are all the possible money amounts I could have?



Evidence of Student Learning:  The Partnership for the Assessment of Readiness for College and Careers (PARCC) has awarded the Dana Center a grant to develop the information for this component.  This information will be provided at a later date. The Dana Center, located at the University of Texas in Austin, encourages high academic standards in mathematics by working in partnership with local, state, and national education entities.  Educators at the Center collaborate with their partners to help school systems nurture students' intellectual passions.  The Center advocates for every student leaving school prepared for success in postsecondary education and in the contemporary workplace.

Fluency Expectations and Examples of Culminating Standards: This section highlights individual standards that set expectations for fluency, or that otherwise represent culminating masteries.  These standards highlight the need to provide sufficient supports and opportunities for practice to help students meet these expectations.  Fluency is not meant to come at the expense of understanding, but is an outcome of a progression of learning and sufficient thoughtful practice.  It is important to provide the conceptual building blocks that develop understanding in tandem with skills along the way to fluency; the roots of this conceptual understanding often extend one or more grades earlier in the standards than the grade when fluency is finally expected.

· 2.NBT.5:  Fluently add and subtract within 100 using strategies based on place value, properties of operations, and/or the relationship between addition and subtraction
Common Misconceptions:  This list includes general misunderstandings and issues that frequently hinder student mastery of concepts regarding the content of this unit.

· Confusing the hour and minute hands on the analog clock.
· Not knowing which attribute to measure.
· Estimating in the wrong units.
· Errors in converting minutes to hours.
· Incorrect positioning of the hour hand.
· Confusing terms such as ‘a quarter of the hour’ with money vocabulary and thinking it means 25 minutes of the hour instead of 15 minutes of the hour.
· Confusing the values of the different coins.
· Not understanding the social concept of having an equivalent worth or value.  Example:  Pointing to a nickel and saying “This represents 5” when there is only one coin on the table.  Students are accustomed to determining the value of a set of objects based on the number of objects in the set.
· Confusing the value of a coin with the size of the coin.

Interdisciplinary Connections:  Interdisciplinary connections fall into a number of related categories:
· Literacy
· STEM (Science, Technology, Engineering, and Mathematics standards)
Instructional connections to mathematics that will be established by local school systems, and will reflect their specific grade-level coursework in other content areas, such as English language arts, reading, science, social studies, physical education, and fine arts, among others













	Available Model Lesson Plan(s)

	
The lesson plan(s) have been written with specific standards in mind.  Each model lesson plan is only a MODEL – one way the lesson could be developed.  We have NOT included any references to the timing associated with delivering this model.  Each teacher will need to make decisions related ot the timing of the lesson plan based on the learning needs of students in the class. The model lesson plans are designed to generate evidence of student understanding. 
This chart indicates one or more lesson plans which have been developed for this unit.  Lesson plans are being written and posted on the Curriculum Management System as they are completed.  Please check back periodically for additional postings. 


	Standards Addressed
	Title
	Description/Suggested Use

	2.MD.7
	Working with Time
	

	2.MD.8
	Working with Money
	

	
	
	


Grade 2 Work with Time and Money


	
Available Lesson Seed(s)

	The lesson seed(s) have been written with specific standards in mind.  These suggested activity/activities are not intended to be prescriptive, exhaustive, or sequential; they simply demonstrate how specific content can be used to help students learn the skills described in the standards. Seeds are designed to give teachers ideas for developing their own activities in order to generate evidence of student understanding.
This chart indicates one or more lesson seeds which have been developed for this unit.  Lesson seeds are being written and posted on the Curriculum Management System as they are completed.  Please check back periodically for additional postings. 


	Standards Addressed
	Title
	Description/Suggested Use

	2.MD.7
	Working with Time
	Students will work to build personal benchmarks for one second and one minute benchmarks. Students will also work to increase measurement sense by estimating with commonly used measurements.

	2.MD.8
	Working with Money
	Students will use combinations of skip counting by ones, fives, tens and twenty-fives in order to prepare for counting mixed currency.

	
	
	



	
	

	
	


Sample Assessment Items:  The items included in this component will be aligned to the standards in the unit and will include:
· Items purchased from vendors
· PARCC prototype items
· PARCC public released items
· Maryland Public release items
· Formative Assessment


Interventions/Enrichments:   (Standard-specific modules that focus on student interventions/enrichments and on professional development for teachers will be included later, as available from the vendor(s) producing the modules.)

Vocabulary/Terminology/Concepts:  This section of the Unit Plan is divided into two parts.  Part I contains vocabulary and terminology from standards that comprise the cluster which is the focus of this unit plan.  Part II contains vocabulary and terminology from standards outside of the focus cluster.  These “outside standards” provide important instructional connections to the focus cluster.


Part I – Focus Cluster:  Work with Time and Money

minute:  A minute is a unit of measurement for time that is equal to 60 seconds.  There are 60 minutes in an hour.
hour:  An hour is a unit of measurement for time that is equal to 60 minutes.  There are 24 hours in a day.
elapsed time:  the amount of time between the beginning of an event and the end of an event.
  




Part II – Instructional Connections outside the Focus Cluster

estimate:  to give an approximate number or answer.  Some possible strategies include front-end estimation, rounding, and using compatible numbers.  Examples:
	  Front End estimation		 Rounding		Compatible Numbers		
	    366 → 300			366 → 370		    366 → 360
	+  423 → 400		         + 423 → 420		+  423 → 420
		    700				790			    780

	Money example:  I need to buy a pencil and a pad of paper.  The pencil costs 15¢ and the pad of paper cost 75¢.  I have a dollar.  Do I have enough money to buy them both?   Estimate:  15¢ is close to 20¢ and 75¢ is close to 80¢.  80 + 20 = 100.  I have enough for both!

Resources:  This section contains links to materials that are intended to support content instruction in this unit.

· http://illuminations.nctm.org/LessonDetail.aspx?ID=U67 Money lesson plans from NCTM’s website 
· http://illuminations.nctm.org/ActivityDetail.aspx?ID=217 Coin Box Game on NCTM’s Illuminations website
· http://illuminations.nctm.org/lessons/magnificentmeasurement/MagnificentMeasurement-OH-MakingClocks.pdf Make  an analog clock
· http://www.montessoriforeveryone.com/assets/PDF/Time_Vocabulary_Cards.pdf  Time Vocabulary Cards
· http://www.eflnet.com/vocab/time_vocabulary.php Time Vocabulary & Activities-
· http://mathwire.com/money/money.html Time and Money Activities–
· http://www.mrsgoldsclass.com/MathGames.htm Family Math Games 
· http://mathwire.com/whohas/whcoins.pdf Game “I Have, Who Has” from Mathwire
· http://www.keyschool.org/documents/Concepts%20of%20Elementary%20Mathematics.pdf 
· http://www.brainpopjr.com Brainpop Jr. Money Videos (If your school/district does not have an account, you can sign up for a free trial)
· http://www.ncpublicschools.org/docs/acre/standards/common-core-tools/unpacking/math/2nd.pdf North Carolina Department of Public Instruction
· http://nlvm.usu.edu/ Virtual manipulatives
· http://www.apples4theteacher.com/java/counting/money.html Money game
· http://www.ixl.com/math/grade-2/identify-names-and-values-of-common-coins-bills Identify coins game
· http://www.toonuniversity.com/flash.asp?err=569&engine=   Coins in the cup game
· http://sci.tamucc.edu/~eyoung/measure_literature.html Math related literature link
· http://www.busyteacherscafe.com/themes/time.html Making a human clock and other time-related activities http://www.teachingtime.co.uk/index.html Time activities
· http://www.ixl.com/math/grade-2/match-analog-and-digital-clocks  Matching time
· http://www.ixl.com/math/grade-2/compare-clocks Compare clocks 
· http://www.worksheetworks.com/math/time/clock-flash.html Create clock flash cards
· http://www.time-for-time.com/history.htm History of telling time for teachers and students
· http://yourtherapysource.com/freestuff.html Simple activities to encourage physical activity in the classroom 
 

Related Literature: 
· Appelt, Kathi. Bats Around the Clock. 
Notes: Students move through time, enjoy some rhyme and learn the names of some oldie-but-goodie dances along the way.  
· Glass, Julie. A Dollar for Penny.

Notes: Penny sells lemonade and collects coins. This could be used for problem solving and investigating other coins that make $1.00.

· Hoban, Tana. 26 Letters and 99 Cents. 

Notes: A photo book that presents images of upper- and lower-case letters beside objects beginning with that letter. If you reverse the book, the numerals are shown alongside coins that total that amount. 

· Hutchins, Hazel. A Second is a Hiccup.

Notes:  This book explains the lengths of various time units in original, child-centered terms.  

· Murphy, Jill. Five Minutes’ Peace.

Notes: Mrs. Large wants five minutes' peace, but chaos follows her from the kitchen to the bath and back again.
· Murphy, Stuart J. It’s About Time!
Notes:  This simple picture book relates the time on a clock to the pattern of a young child's day. Each page shows an analog clock and a digital clock displaying the time, from seven o'clock one morning through the day and night to seven the next morning.
· Murphy, Stuart J. The Penny Pot. 
Notes: Students learn what different coins are by adding up change.
· Show More 
· Show Less 
· Slater, Teddy. Just a Minute.

Notes: A pet dog shows a boy that sometimes a minute is just too long.

· Stevenson, James. Yard Sale.
Notes: Simsbury is sitting under his favorite tree when a red chair and an accordion pass by, prompting him to get up and take a look at the Mud Flats Yard Sale.
Verdet, Andre. All About Time.
Notes: A guide to telling time features brightly colored, transparent pages that cover an oversized clock. 
· Viorst, Judith. Alexander, Who Used to Be Rich Last Sunday.

Notes: Alexander's brother Anthony has two dollars, three quarters, one dime, seven nickels and eighteen pennies and his brother Nicholas has one dollar, two quarters, five dimes, five nickels and thirteen pennies. Read why all Alexander has are bus tokens, even though last Sunday Alexander was rich because his grandparents gave each of the boys a dollar.

· Williams, Rozanne Lanczak. The Coin Counting Book.

Notes:  Fun introduction to simple math and to pennies, nickels, dimes, and quarters. 

· Williams, Vera B. A Chair for my Mother.
Notes: A girl, her mother, and her grandmother save dimes to buy a comfortable armchair after all their furniture is lost in a fire.

Ziefert, Harriet.  You Can’t Buya Dinosaur with a Dime: Problem-solving in Dollars and Cents. 

Notes: A rhyming story about adding and subtracting money.

· Zimelman, Nathan. How the Second Grade Got $8205.50 to Visit the Statue of Liberty. 

Notes:  Second graders create a fund-raising drive to finance a field trip to the Statue of Liberty.
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