	Grade: 5
	Unit Title: Making a Difference


	Lesson Overview

	This is a two day lesson designed to take approximately one hour each day.
Students will begin the lesson by discussing the implications of a sentence cited from Chapter One of the text. Next, students will complete a close reading of Chapter One of L. M. Elliott’s Give Me Liberty and complete a note taking organizer as they read. At the conclusion of designated sections of the chapter, students will draw conclusions about the central character Nathaniel based upon their notes. Students will review organizer entries and conclusions and then compose a written response to a question about the organization of the text. In small groups students will share their written responses following which the teacher will record key ideas followed by a whole class discussion. During the whole class discussion, connections will be made between conclusions about the character and the organization of the text.

	Teacher Planning and Preparation

	· Read Give Me Liberty in its entirety in advance with particular attention to the first section which includes Chapters 1-5.
· Read each fully developed lesson in the unit as well as lesson seeds.
· Mark the paragraph numbers in the teaching text.
· Provide accessible versions of the novel for students, if necessary (audio, accessible electronic)
· Make copy of note taking organizer for each student.
· Predetermine small group organization. Groups should be no more than 5 students and diverse regarding gender, ability, and ethnicity,
· Pre teach vocabulary to ELL students. Words to be considered include coarse, assess, coy, smirked, spew, runt, stench, and pestilence. Words to be pre taught in context include fit in paragraph 21 and sound in paragraph 23.

	Essential Question

	What motivates individuals to make a difference?

	Unit Standards Applicable to This Lesson

	RL.5.1 Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.
RL.5.4 Determine the meaning of words and phrases as they are used in a text, including figurative language such as metaphors and similes.
RL.5.5 Explain how a series of chapters, scenes, or stanzas fits together to provide the overall structure of a particular story, drama, or poem.
RL.5.10 By the end of the year, read and comprehend literature, including stories, dramas, and poetry, at the high end of the grades 4-5 text complexity band independently and proficiently.
W.5.9 Draw evidence from literary or informational texts to support analysis, reflection, and research.
W.5.10 Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audience.
L.5.5 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.




	Student Outcomes

	· Students will engage in large and small group discussions expressing their ideas and responding to the ideas of others.
· Students will use text support to justify their ideas and conclusions about the text.
· Students will analyze text carefully, focusing on specific word choices and the implications those word choices bring to understand the text.
· Students will cite text as they read and record their thoughts about the implications of the text.
· Students will use their notes to make judgments about the organization of the text.
· Students will compose a response to the organization of the text using their compilation of notes.

	Materials

	· Class set of the novel Give Me Liberty by  L.M. Elliott
· Note taking organizer: one per student



	Pre-Assessment

	Teacher should pre-assess students’ ability to read the grade level text independently. Students who may need support can be grouped with a partner or work in a small group with the teacher.  Additionally, students who require support may be provided a cued text.

	Lesson Procedure

	Day #1: Opening: Students will discuss the implications of this statement from Chapter One: Today was a day that would change his circumstances. Students will delve into the idea of what circumstances actually entail and the notion that change can be either positive or negative. The teacher will guide the discussion in a manner that those two ideas are adequately discussed. To conclude, given that the narrative has a setting during the American Revolutionary period; students may offer predictions about what these circumstances are and how they might change. 
1. The teacher will read aloud Chapter One of Give Me Liberty pages 1-11 and direct students to focus upon the narrative with the controlling idea of changed circumstances.
2. The teacher will distribute a copy of the note taking organizer, one to each student.
3. Students and teacher will review the organizer, and the teacher will direct students to complete the organizer by citing (direct recording) of words and phrases from the text that clarify or further explain the item or idea on the organizer. Once text details are recorded, students will respond with their thoughts, writing ideas or associations that occur to them through words and phrases used by the author. Finally, as each section of notes is complete, students will draw conclusions about the main character Nathaniel based upon details that he notices and ideas that he considers.
4. The teacher will direct students to reread paragraphs 1 and 2. 
        Question 1: What does the reader learn about Nathaniel’s shirt?  Answers include: coarse 
        fabric; did not smell bad particularly of horsehair, dirt, straw, grease; smelled wonderful particularly
        of soap, clean, warm sun; mother made shirt; smaller than before; well-made; twenty stitches
        to the inch
        Question 2: Why does Nathaniel think being clean is like a sense of rebirth?  Answers   
       include starting again, getting another chance, fresh start, new beginning, etc. Each inference 
        must be supported by the text. It may be necessary to redirect students to the concrete example of 
        dirty shirt being cleaned.
5. The teacher will direct students to reread paragraphs 3-6.
        Question 3: What are the descriptions or associations made with Nathaniel’s eyes and his
        mother’s eyes?  Answers include for Nathaniel veiled, barely-there blue, bewitched, lily-livered, 
        color of sky and mist, world wakes to a new day. Answers include for mother’s eyes brilliant
        like bluebells, abloom with hope, believes in possibilities
        Question 4: How is the sense of rebirth in paragraphs 1 and 2 like that same idea in paragraphs 3 
        through 6?  Answers include a sense of rebirth is like waking up to a new day, a promise of a new 
        day, springlike hope, dirty to clean, new time coming
6. The teacher will direct students to reread paragraphs 7-11.
        Question 5: How is the sense of rebirth shown in paragraphs 7-11?  Answers include clean hair
        blowing in the wind, Nathaniel sees himself in the water, new blooms, green grass, earth shakes
        awake, flowers blooming, new-life smells, fledgling possibilities
7. The teacher will instruct students to review all of their citations from the text in answer to the
        five questions and then to draw conclusions about Nathaniel’s attitude based upon what he 
        notices in the setting and recalls about his past. Depending upon the abilities of the class, the
        teacher may have to model this portion of the lesson. Other accommodations may include stu-
       dents working with a partner or within small groups to accomplish this task. In a teacher-directed 
       venue, students will share their conclusions about Nathaniel based upon the words and phrases
       that were cited.
8. This activity should conclude Day One.

Day # Two: Students should briefly review the major points of the previous part of the lesson 
1. The teacher notes that after paragraph 11 there is a break in text. If necessary, the teacher may reread the remainder of Chapter One, which entails paragraphs 12-34. Students should be
        prompted to record notes on the organizers.
2. The teacher will direct students to reread paragraphs 12-15 keeping in mind the break in text.
        Question 6: In paragraph 13, Nathaniel looks down and sees two sets of shoes. Describe them.
        Answers include well-polished boots and fat, cracked shoes with tarnished buckles.
        Question 7: In paragraph 15, describe the smells. Answers include stench, rum, garlic, sweat.
        Question 8:  Why are polished boots beside old, cracked shoes? Inferences should be 
        supported by text.
        Question 9: How is the scent of flowers “new blooms” lost? Inferences should be supported by
        text.
3. The teacher will direct students to reread paragraphs 16-26, keeping in mind the break in text.
        Question 10: Why is blacksmithing considered hard work? Answers include keeping fires going,
        carrying water, sorting iron pieces
        Question 11: Why might blacksmithing be hard work for Nathaniel? Answers include does not
        appear strong, skinny, (The teacher might inquire why he is skinny?) hasn’t been well fed, eaten
        only corn and hoecakes
        Question 12: Why does the buyer ask about pestilence? Reference/reminder should be made 
        about multiple meaning of word “fit” What is evidence of being fit? teeth in good shape
        Question 13: How is Nathaniel treated during this process? Answers may include teeth counted,
        squeezed, pushed around, discussion of price. Students may draw text-based inferences.
4. The teacher will direct students to reread paragraphs 27-34, keeping in mind the break in text. In
        these remaining paragraphs, students should draw conclusions about Nathaniel’s attitude based 
        upon the words and phrases cited to answer to questions about the second part of the chapter.
5. Students should review all of their answers from text and their recorded thoughts throughout the 
        first chapter. Individually, each student responds in writing to this final question, Why is there a
        break between paragraphs 11 and 12? Answers must be grounded in text support.
6. Students will form small groups and share and discuss their answers. An accommodation for students who require more support is to define specifically the roles of each member in the small group.
7. Students will participate in a whole class discussion where a variety of ideas for the text break are
       discussed. The teacher will record all viable responses where students may readily see them. With 
       teacher guidance, students come to see that language choices in paragraphs 1-11 are basically 
       positive while language choices in paragraphs 12-15 are a mix of positive and negative and 
       language choices in paragraphs 16-34 are substantially negative. 
8. The teacher returns with students to the organizer and recaps how the language choices reflect
        Nathaniel’s attitude and circumstances and the change in language choices reflects a change in
        Nathaniel’s circumstances. Finally, students return to the statement at the start of the lesson 
        Today was a day that would change his circumstances to review their original thoughts in 
        comparison with the text.
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