Instructional Lesson Plan

English Language Arts
DAY 2, SESSION 1, ACTIVITY 1
CLOSE READING: MIDDLE SCHOOL

	Grade: 7
	Unit Title: The Choices We Make                         



	This handout contains a portion of a lesson plan developed by Maryland educators for a 7th grade ELA unit.  For the purposes of this activity, we are looking only at the “Lesson Procedure” part of the plan because it focuses on close reading and text-dependent questions.

	Lesson Procedure

	The teacher conducts a class review of the texts that students have read thus far in this unit, relating those texts to the topic and essential question for the unit: What affects the choices we make?

The teacher explains that students will be reading a poem titled “The Road Not Taken” by Robert Frost and using that poem to deepen their exploration of the unit’s essential question. The teacher explains the graphic organizer students will be using to take notes of the close analytic reading of the poem

The teacher reads the poem aloud and then directs students to reread the poem independently.  The teacher uses a “Think Aloud” to model a close reading of the title and stanza 1 of the poem. The teacher responds to guiding questions as part of the “Think Aloud” model.

(Q1): What is the speaker thinking about at the beginning of the poem?

The speaker remembers standing in the woods at a fork in the road and regretting being just one person, which meant that he was not able to travel both roads in the “fork” at the same time. He says that he stood for a long time examining one of the roads until it passed out of sight in the brush. TEXT EVIDENCE: “two roads diverged,” “sorry I could not travel both,” “one traveler,” “long I stood,” “looked down one as far as I could” “To where it bent in the undergrowth”

(Q2): What is the tone at the beginning of the poem? Cite specific words and details that contribute to this tone.

The beginning of the poem has a tone of regret.  TEXT EVIDENCE: The word “Not” in the title creates a negative feeling; the speaker uses the word “sorry,” which implies regret. The speaker points out his own limitations by saying that he “could not travel both” roads. The woods are “yellow,” a description which suggests autumn, a time of year associated with endings, death, etc. 

(Q3): Understanding poetry often involves understanding the difference between what is said and what is meant.  For example, the two roads could literally be two roads, as the speaker says.  However, the “two roads” could also be a metaphor for something else.  What could the “two roads” represent?

The two roads could represent choices that people have to make in their lives.  The speaker says he could not travel both roads at once because he is only one person, so he had to make a choice about which way to go. Making a choice is not always easy or simple; sometimes we wish we didn’t have to choose at all. TEXT EVIDENCE: “two roads diverged,” “sorry I could not travel both”

The teacher directs students to read lines 1-12 independently.  (NOTE: For struggling readers, revisiting the first five lines after the previous discussion enables them to better understand not only the literal but also the figurative meaning of the poem.)

The teacher divides the class into pairs and directs each pair to respond to guiding questions about what they have read and reread. Students should record their responses on the graphic organizer.
(Q4): What does the speaker do rather abruptly at the beginning of the second stanza (line 6)?

After considering one road for quite a while, the speaker suddenly decides to take the other road. TEXT EVIDENCE: “Then took the other”
(Q5): Cite details that describe the physical appearance of the two roads.

One road has a bend at its farthest point; the other road looked just as nice and maybe even better b/c it was grass covered and looked like people hadn’t used it very often. But, even with that, travelers had used both roads equally and on this particular morning, both roads were covered in yellow leaves that nobody had made dirty by walking on them. TEXT EVIDENCE: “looked down one as far as I could/To where it bent in the undergrowth;”  “the other, as just as fair;” “having perhaps the better claim;” “it was grassy and wanted wear;” “the passing there/Had worn them really about the same;” “both that morning equally lay/In leaves no step had trodden black.”




	Lesson Procedure, cont’d

	The teacher conducts a class sharing of the responses to Q4 and Q5, reminding students to make corrections to what they wrote as needed.

The teacher directs students to paraphrase lines 1-12 in the appropriate section of the graphic organizer. The teacher circulates to scan what students are writing as a quick check for understanding. The teacher then reads the entire poem aloud, directing students to listen for a shift or a change on the part of the speaker.  The teacher then shares guiding questions to discuss the remaining 8 lines of the poem. The teacher directs students to record responses on the graphic organizer.

(Q6): Paraphrase the speaker words in lines 13-15.

The speaker says that he hoped to return and take the other road at some point in the future.  Yet, he knew that the chances of that were slim, since time marches on with one day leading to another. He doubted that he would ever go back.

(Q7): What does the speaker mean in lines 13-15?

The speaker implies that once life choices are made, once a “road” is chosen, going back is hard.  Second chances don’t often occur. So, being able to go back and take the other road or make the other choice probably won’t happen, and he senses that as he makes his choice at the beginning of stanza 2. The fact that he is alone in this choice is also important – sometimes nobody can help you or make choices for you.

(Q8): How do these lines connect to the title of the poem? To the tone of the poem?
The title refers to the road not taken, and this section of the poem implies that it will probably always remain the road not taken. The regretful tone of the opening still seems evident here.  The speaker has made a choice, alone with no help from anyone else and won’t have the chance to go back and make another choice.

(Q9): Remember that words have both denotations (dictionary definitions) and connotations (associated suggestions or feelings).  In line 16, the poet uses the word “sigh”?  What feelings can be associated with a sigh? What about the phrase “made all the difference”? How do people often respond to the phrase “made a difference”? What specific difference did the speaker’s choice make?
A sigh is sometimes associated with relief, “a sigh of relief.”  A sigh can also be associated with regret, boredom, half-hearted acceptance, disapproval or disgust.  The phrase “made all the difference” would probably be seen as a positive thing; however, not all differences are good.  And, the speaker never describes or explains the difference. (The teacher should draw out these different connotations through probing questions and examples to prepare students for Q10.)

(Q10): Is the speaker satisfied with having chosen the “one less traveled by”? Is there a shift in tone in lines 16-20? If so, explain the shift.  If not, explain why there is no shift.
It is actually hard to tell.  The sigh and the difference could both be interpreted as positive; on the other hand, they could also be interpreted as negative.  

The teacher directs students to work individually for a few minutes to piece together the information from Qs 1-10 and the class discussions in order to compose a theme statement for “The Road Not Taken.”  The teacher circulates to give assistance as needed.  The teacher then asks students to participate in a Think-Pair-Share” to share and explain their theme statements, revise as necessary, and post for the class to see.  The teacher conducts a class review of the theme statements to come to consensus on the best theme statement for the poem. (EXAMPLES: Choice is inevitable in life.  Knowing the consequences of one’s choices is not always possible. Making choices is often a lonely endeavor.)

For homework, students write a paragraph explaining how the poem relates to the topic and essential question of this unit.  The teacher collects paragraphs at the beginning of the next class period for review and feedback.

NOTE: This close analytic reading lesson could be extended to include a more detailed analysis of the use of language as well as the structure of the poem.  Guiding questions, as modeled in this lesson, would move students through a close analysis of language and structure.
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