


ELA Unit Overview – Components
This unit was written and reviewed by educators across the state of Maryland in spring 2012.
Grade:  Kindergarten						Length of Unit:  4 weeks 
Unit Title:  Coming Full Circle with Cycles                                                 
	Unit Overview

	
· Controlling idea or central topic:  Cycles

· Rationale:  Historically, kindergarten teachers have taught the concept of a cycle with life-cycle units in the resplendent wonders of springtime – seeds to flowers, eggs to chicks, tadpoles to frogs, caterpillars to butterflies. Yet the concept of a cycle is far more fundamental and warrants an earlier introduction, since young students begin to identify cycles – times of the day, days of the week, months of the year, and seasons – from their earliest school experiences.  By teaching this unit in early autumn, students will be given a conceptual framework to build upon for the rest of the year. 

· Purpose: Therefore, the purpose of this unit is to introduce students to the concept that cycles are found in all aspects of life and to guide students to recognize cycles in their lives and in the world around them. The interdependency between cycles will become increasingly apparent as the unit unfolds and builds upon itself, as will students’ intellectual and scientific schema. 

· Structure: This unit is designed to progress from the general to the specific, from the simplest to the complex. Each week, concepts are introduced on Day 1, both in shared reading selections and interactive read-alouds. This establishes the weekly theme, under the broader context of the unifying topic - cycles. Throughout the week, the concept is developed, layering in richer texts, videos, authentic experiences, and a variety of writing connections that capture students’ learning (formative assessments). Day 5 selections provide greater text complexity, challenge, and higher-level thinking; they relate back to the concept or theme, presenting a different or deepened perspective. Conclusively at the end of each week, students contribute to a cumulative bulletin board about cycles and a digital slide show that summarizes the weekly theme, looping the learning continually back to the unifying topic.

·  Structure: Week 1 introduces the concept of a cycle and the cycle of time. It may be taught as a drop-in unit at any point in a curriculum. Week 2 introduces the cycle of the seasons, specifically focusing on autumn, deciduous trees, and fall foliage. Week 3 continues with the cycle of the seasons, concentrating on animal behaviors in autumn – physical changes, preparations for winter, and migration. Week 4 culminates the cycle of the seasons with the harvest, bringing together how people respond to seasonal cycles, specifically apple trees – their work, play, economy, and thankfulness. For those so inclined, this unit could extend for another week into the cycle of celebrations and Thanksgiving. And so it continues….

· Flow of instruction: There are daily opportunities for students to read, interact with, and experience the best of children’s literature (shared reading) and the highest quality of informational texts (content interactive read-alouds and leveled emergent readers for guided reading). 
· Shared reading - Each week of instruction follows a similar format. A weekly thematic song and/or poem open the lessons, engaging students in the group reading experience. Songs and poems are used to reinforce phonological and phonemic awareness, as well as vocabulary and fluency. A thematic read-aloud or poem is read on Day 1, from which an interactive pocket chart or predictable chart is created; this becomes the foundation shared reading text for the week. On subsequent days, the interactive pocket chart or predictable chart is reread to foster beginning reading behaviors and reinforce foundation skills – particularly, sight words and concepts of print. Additional literature is read throughout the week to develop the concept of cycles (specific to the week’s instruction) and to provide text complexity. 

· Interactive read-aloud – Each week of instruction follows a similar format. An informational text, (referred to as the interactive read-aloud), is read to develop students’ core knowledge and essential vocabulary related to the unit topic.  Class discussions lead students back into the texts to locate information, which is then reorganized on class-generated lists, charts, or webs. Greater emphasis has been placed on the speaking and listening in response to texts, in order to develop students’ thinking and speaking skills, in preparation for written or group responses. 

· Writing – Students respond to content interactive read-alouds on a daily basis. Formative and summative assessments provide students with a variety of modalities and product options for demonstrating their understanding, while attention is still maintained to the integrity of teaching and reinforcing foundation writing skills.  All writing connections are text-specific, reflective of shifts in the Common Core.

· Student performance – a variety of responses: Student responses have been crafted to be respectful of learning preferences and developmental differences, yet mindful of reading and writing standards and expectations. Students demonstrate their understanding and respond to the text through speaking and listening, hands-on experiences, product options, and a variety of writing connections. They contribute to group and peer discussions, draw and write to complete sentence frames, draw and label pictures on graphic organizers, draw and dictate to express opinions (preferences), work in cooperative groups, as well as contribute to shared writings - class lists, webs, digital slide shows (weekly, summative), and an evolving bulletin board about cycles. In short, their cumulative learning is reflected in their speaking and their writing. 

· Differentiated strategies for extra support and ELL:  
· Shared reading – Interactive and predictable charts provide simplified versions of texts with picture-word cards and color-coding of sight words. Shared reading foundation texts are reread throughout the week to develop skills and fluency. 
· Vocabulary for shared reading and interactive read-alouds – Vocabulary and concepts are introduced through songs and poems sung to be throughout the week. Use realistic photographs for vocabulary picture cards. Use technology connections for songs throughout the day, including instructional components, computer center, and transitions.
· Shared reading and interactive read-alouds: Consider teaching fewer texts, in order to revisit them for multiple days to develop skills and concepts. 
· Writing: Provide picture-word strips for completing sentence frames or picture-word cards for displaying information on graphic organizers, in place of students’ drawing and writing. 
· Conceptual knowledge: Content information is scaffolded to build upon previous learning. Content is presented through literary and informational texts, educational songs, poems, graphic organizers, hands-on experiences, and technology connections, in order to provide students with multiple opportunities to acquire core information and construct meaning for the topic.




	Essential Question 

	· Controlling idea or central topic: What is a cycle? How do we see and experience cycles in our everyday lives?




	Unit Standards

	Reading - Literature
RLK.1 With prompting and support, ask and answer questions about key details in a text.
RLK.2 With prompting and support, retell familiar stories, including key details.
RLK.3 With prompting and support, identify characters, settings, and major events in a story.
RLK.5 Recognize common types of texts (e.g, storybooks, poems).
RLK.7 With prompting and support, describe the relationship between the illustrations and the story in which they appear (e.g., what moment in a story the illustration depicts)
RLK.9 With prompting and support, compare and contrast the adventures and experiences of characters in familiar stories.
RLK.10 Actively engage in group reading activities with purpose and understanding.
Reading – Information
RIK.1 With prompting and support, ask and answer questions about key details in a text.
RIK.2 With prompting and support, identify the main topic and retell key details of a text.
RIK.3 With prompting and support, describe the connection between two individuals, events, ideas, or pieces of information. 
RIK.4 With prompting and support, ask and answer questions about unknown words in a text.
RIK.9 With prompting and support, identify basic similarities in and differences between two texts on the same topic (e.g., in illustrations, descriptions, or procedures).
RIK.10 Actively engage in group reading activities with purpose and understanding.
Reading Foundational Skills
RFK.1 Demonstrate understanding of the organization and basic features of print.
a. Follow words from left to right, top to bottom, and page by page.
b. Recognize that spoken words are represented in written language by specific sequences of letters.
c. Understand that words are separated by spaces in print.

RFK.3 Know and apply grade-level phonics and word analysis skills in decoding words.
c.   Read common high-frequency words by sight (e.g., the, of, to, you, she, my, is, are, do, does).
RFK.4 Read emergent-reader texts with purpose and understanding.
Writing
WK.1 Use a combination of drawing, dictating, and writing to compose opinion pieces in which they tell a reader the topic or the name of the book they are writing about and state an opinion or preference about the topic or book.
WK.2 Use a combination of drawing, writing, dictating to compose informative – explanatory texts in which they name what they are writing about and supply some information about the topic.
WK.6 With guidance and support from adults, explore a variety of digital tools to produce and publish writing, including in collaboration with peers.
WK.7 Participate in shared research and writing projects
WK.8 With guidance and support from adults, recall information from experiences or gather information from provided sources to answer a question.
Speaking and Listening
SLK.1 Participate in collaborative conversations with diverse partners about kindergarten topics and texts with peers and adults in small and larger groups.
a.   Follow agreed-upon rules for discussions.
b.   Continue a conversation through multiple exchanges.

SLK.4 Describe familiar people, places, things, and events, and, with prompting and support, provide additional details.
SLK.5 Add drawing or other visual displays to descriptions to provide additional detail.
SLK.6 Speak audibly and express thoughts, feelings, and ideas clearly.
Language  
LK.1 Demonstrate command of conventions of standard English grammar and usage when writing and speaking.
a. Print many uppercase and lowercase letters.
b. Use frequently occurring nouns and verbs.
c. Use the most frequently occurring prepositions.
d. Produce and expand complete sentences in shared language activities.

LK.2 Demonstrate command of the conventions of standard English:  capitalization, punctuation, and spelling when writing.
a. Capitalize the first word in a sentence and the pronoun I.
b. Recognize and name end punctuation.

LK.5a Sort common objects into categories (e.g., shapes, foods) to gain a sense of the concepts the categories represent.
LK.6 Use words and phrases acquired through conversations, reading, and responding to texts.



	Student Outcomes

	
· Students will be able to identify characters and major events in a story. (RLK.3)
· Students will be able to recognize different types of texts, distinguishing songs, poems, and stories. (RLK.5)
· Students will be able to actively engage in group reading experiences with purpose and understanding. (RLK.10)  (RIK.10)
· Students will be able to answer key details about a text. (RIK.1) 
· Students will be able to follow words from left to right, top to bottom. (RFK.1.a)
· Students will be able to recognize that spoken words can be represented in written language. (RFK.1.b)
· Students will be able to understand that words are separated by spaces in print. (RFK.1.c)
· Students will be able to read common high-frequency words by sight. (selected sight words in interactive and predictable charts) (RFK.3.c)
· Students will be able to read emergent-reader texts with purpose and understanding. (shared reading of song or poem; shared reading of interactive and predictable charts; individual reading of emergent readers in guided reading)  (RFK.4)
· Students will be able to use a combination of drawing, dictating, and writing to state an opinion or preference. (favorite apple, apple product, apple book) (WK.1)
· Students will be able to use a combination of drawing, dictating, and writing to name what they are writing about and supply some information about their topic. (WK.2)
· Students will be able to participate in shared writing. (WK.7)
· Students will be able to participate in conversations about kindergarten topics and texts with peers and adults in small and larger groups. (SLK.1)
· Students will be able to print many uppercase and lowercase letters. (LK.1.a)
· Students will be able to produce and expand sentences in shared language activities. (LK.1.e)
· Students will be able to recognize and name end punctuation. (period)  (LK.2)
· Students will be able to sort common objects into categories. (leaves, apples) (LK.5.a)







	Suggested Texts

	
Week 1:  Cycle of Time:  Day and Night, Days of the Week, Months of the Year
· Shared reading text:  The House in the Night by Susan Marie Swanson, illustrations by Beth Krommes (convert portion of text into interactive chart)
· Poetry: “Books Fall Open” (portion) by David McCord;  “Almanac for the New Year” by Aileen Fisher
· Song: “Hush, Little Baby, Don’t Say a Word” (traditional song) 
· Literary texts:  What The Sun Sees – What The Moon Sees by Nancy Tafuri; Twilight Comes Twice by Ralph Fletcher, illustrated Kate Kiesler
· Informational texts:  What Is a Cycle? by Lisa Trumbauer (Newbridge big book); Earth Cycles by Michael Elsohn Ross, illustrated by Gustav Moore; How Long Is a Day? by Claire Clark; How Long Is a Month? by Claire Clark (Capstone Press series)
· Guided reading texts:  Times of the Day by Tracey Steffora (Heinemann Raintree – Acorn early reader)
· Technology Connection: You-Tube:  “Circle Game” by Joni Mitchell http://www.youtube.com/watch?v=eMMbmXeQqvI&feature=fvwrel

Week 2:  Cycle of Seasons:  Four Seasons (Autumn, Trees in Autumn) 
· Shared reading text:  Predictable chart about leaves:  Here is a ___  ____ leaf.
· Poetry:  “October” (portion) by John Updike; teacher-selected poems about autumn 
· Song:  “Autumn Leaves” (Public Domain song), “4 Seasons Make a Year” (kids song) by Harry Kindergarten – U Tube; “Fall Song” by KIBOOMU – U Tube. 
· Literary texts:  Four Seasons Make a Year by Anne Rockwell, Pictures by Megan Halsey;  Red Leaf, Yellow Leaf written and illustrated by Lois Ehlert; Leaf Man written and illustrated by Lois Ehlert; Fletcher and the Falling Leaves by Julia Rawlinson, illustrated Tiphanie Beeke
· Informational texts:  The Four Seasons by Melvin Berger (Newbridge big book); Fall by Patricia Whitehouse (Heinemann trade book series); A Tree for all Seasons by Robin Bernard (National Geographic trade book); Why Do Leaves Change Color? by Betsy Maestro, illustrated Loretta Krupinski (Let’s-Read-and-Find-Out Science)
· Guided reading texts:  Autumn Leaves by Gail Saunders-Smith (Capstone Pebble Books - emergent reader); Seasons of the Year by Tracey Steffora (Heinemann Raintree – Acorn early reader)
· Technology Connection: “4 Seasons In a Year” by Harry Kindergarten                         http://www.youtube.com/watch?v=LTXtSGf1VdY
· Technology Connection: You-Tube:  Why Do Leaves Change Color? http://www.youtube.com/watch?v=KNnWXkfW8A8&feature=related
· Technology Connection: You-Tube:  Fall Song                                                         http://www.youtube.com/watch?v=ZlJPxZSEyeE&feature=related


Week 3:  Cycle of Seasons: Animals in Autumn 
· Shared reading text:  Good Night, Owl! by Pat Hutchins (convert portion into an interactive chart)
· Songs: “Up All Night” by Zach Burba; “Whoo Could It Be?” by Foster Brown; “Winter Sleep” by Phil Rosenthal; “Bird Migration” by David Burba
· Poetry:  Something Told the Wild Geese by Rachel Field; In October by Dorothy Aldis
· Literary trade books: The Farm Concert by Joy Cowley, illustrated Isabel Lowe; Bird, Butterfly, Eel written and illustrated by James Prosek
· Informational texts:  All From an Oak Tree by Daniel Jacobs (Newbridge Discovery Links), Squirrels All Year Long (Newbridge big book); Migration by Robin Nelson (Lerner First Step Nonfiction) 
· Guided reading text:  Animals in the Fall by Gail Saunders-Smith (Capstone Pebble Books)
· Technology Connection: Songs for Teaching - “Whoo Could It Be? http://songsforteaching.com/fosterbrown/whoocoulditbe.htm
· Technology Connection: Songs for Teaching – “Up All Night”              http://songsforteaching.com/animalsongs/nocturnalanimals.htm



· Technology Connection: Songs for Teaching –“Winter Sleep”
       http://www.songsforteaching.com/animalsongs/preparingforhibernationwintersleep.htm
· Technology Connection:  Songs for Teaching – “Bird Song”
               http://songsforteaching.com/animalsongs/birdmigration.htm
· Technology Connection: You-Tube - Something Told the Wild Geese – (professional choral performance with photographs of migratory geese)  http://www.youtube.com/watch?v=tdUpr_1x2n0&feature=related
· Technology Connection: You-Tube - Something Told the Wild Geese choral performance – (Prince George County  Middle School Honors Chorus)  http://www.youtube.com/watch?v=c5KVIi_kqyU&feature=related
· Technology Connection: You-Tube - Winged Migration http://www.youtube.com/watch?v=Q40h8dPmgwQ&feature=related


Week 4:  Cycle of Farming:  Cycle of Seasons - Fall Harvest (How People Relate/Respond to Apple Trees)
· Shared reading text:  The Seasons of Arnold’s Apple Tree by Gail Gibbons (convert portion into an interactive chart)
· Literary texts:  Apple Farmer Annie written and illustrated by Monica Wellington; One Red Apple by Harriet Ziefert, illustrated by Karla Gudoen
· Informational texts:  Apples for Everyone by Jill Esbaum (National Geographic trade book) 
· Guided reading:  Apple Trees by Gail Saunders-Smith (Capstone Press emergent reader), Apple Tree Year by Susan Ring (Newbridge emergent reader)
· Technology: You Tube – Awesome Apple Adventure (second graders picking apples) http://www.youtube.com/watch?v=MVdq5jux3CE&feature=related
· Technology: You Tube – Apple Tree Harvest 2009                            http://www.youtube.com/watch?v=GH8Ueyxw8Gc&feature=related
· Technology: You Tube – Big Apple Farm Wrentham                                                                http://www.youtube.com/watch?v=VKdh-KwUUOg&feature=related
· Technology: You Tube -  Homemade Apple Cider Press                             http://www.youtube.com/watch?v=NE3JtYX9Ig0&feature=related




	Assessments

	· Pre – Ongoing diagnostics are embedded within daily instruction.
· Formative assessments occur daily, in response to content interactive read-alouds. 
· Summative assessments occur weekly, and spiral in their development of the concept of cycles represented on the cumulative bulletin board and the digital slide show.



	Lesson Plans

	· Differentiation-ELL, GT, Special education
· UDL
· 508
· Essential Question:  What is a cycle? How do we see and experience cycles in our everyday lives?
· Standards and strands
· Student outcomes
· Activity procedures
· Pre, formative assessments
· Suggested texts/materials
· Optional components (by lesson)
· Essential Background knowledge
· Additional Resources



	Lesson Seeds

	Lesson seeds are ideas for the standard that can be used to build a lesson.  

The Kindergarten ELA Calendar – Unit at a Glance – provides daily recommendations for literary and informative reading standards for all reading selections, from which lessons may be constructed, as well as suggestions for corresponding writing connections and assessments.  
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