Instructional Lesson Plan
English Language Arts

	Grade: 6
	Unit Title: Changes Over Time – The Ethics of Selling History                          Lesson Plan: 03

	Lesson Overview

	In this lesson, the teacher will begin the process of co-constructing an essay of argument. The first step in the co-constructing process engages students in a discussion of an assigned topic and collaborating to organize their thinking in response to the prompt. Students should consider claims, counter-claims, reasons, and evidence as part of the process in forming an argument.   

	Teacher Planning and Preparation

	· Analyze the lesson for strategic placement of formative assessments.
· Practice using a “Think Aloud” to model completion of the graphic organizer.
· Prepare materials, including copies of the graphic organizer.
· Organize cooperative small groups to discuss ideas in response to the prompt and consideration of text support.

The following suggestions may be utilized to differentiate the lesson appropriately based on the individual needs of students.
· Apply appropriate elements of UDL: 
· compose text (digital) version of the “Think Aloud” 
· create an electronic version of the text analysis graphic organizer;
· modify the Gallery Walk activity to substitute a Jigsaw format for students to share information about individual choices and the influences on choices
· assign students specific roles and responsibilities for the sharing of text analysis
5. For Accessible Instructional Materials (AIM) see www.marylandlearninglinks.org
· Apply WIDA Performance Definitions and CAN DO Descriptors to differentiate lesson for English Language Learners.
· Use of bilingual dictionary
· Pictures of 2 – 3 different types of cars along with key information about each car (price, estimated miles per gallon, etc.) (See Pre-Assessment  section)
· Create a personalized dictionary with vocabulary and literary terms used in the lesson, use pictures if possible. Vocabulary words may include, but are not limited to the following: influence, influential, rank, central characters, significant, choices, Gallery Walk, expert, expository essay, internal, external.
· Click here for ELL options.


	Essential Question

	What is argument? How is an argument different from an opinion?
Why do some people choose to sell historical artifacts while others choose to preserve history for all?


	Unit Standards Applicable to This Lesson

	RI.8. Trace and evaluate the argument and specific claims in a text, distinguishing claims that are supported by reasons and evidence from claims that are not. 
W.1. Write arguments to support claims with clear reasons and relevant evidence.
W.1.a. Write arguments to support claims with clear reasons and relevant evidence 
[bookmark: w-6-5]W.6.5. With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.
SL.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 
6 topics, texts, and issues, building on others’ ideas and expressing their own clearly.


	Student Outcomes

	· Students will examine the specific ways argument in text is presented to a reader. 
· Students will analyze a brief argument to locate claims, reasons, and evidence to support an author’s argument. 
· Students will assess the value of the argument based upon the evidence to support claims. 
· Students will take purposeful notes using a graphic organizer in preparation for co-constructing an essay of argument in response to text.
· Students will demonstrate collegiality when asking about and responding to the ideas and thoughts of others. 
· Students will compose a short argument stating a claim and utilizing logical reasons and relevant evidence to support their position. 



	Materials

	· Copies of the following texts:
From the Mixed Up Files of Mrs. Basil E. Frankweiler by E. L. Konigsburg 
Examples of argument used to support Lesson Seed 2. For additional examples of arguments and opinions consider those found at http://debatepedia.idebate.org/en/index.php/Welcome_to_Debatepedia
· Copies of a graphic organizer to utilize when students collaborate to organize their ideas in response to an argument prompt (find an example at http://www.readwritethink.org/classroom-resources/student-interactives/persuasion-30034.html)
· Highlighters and/or colored pencils (if needed) to mark the text
· Assessment tool for cooperative discussion
· Sentence strips


	Pre-Assessment

	· Distribute a short example of argumentative text. Consider using a sample from prior reading or a new text topically similar to those used in Lesson Seed 2. 
· Direct students to read the example and use colored pens and/or highlighters to mark the text identifying the primary features of an argument. For example:
· Underline the thesis statement in blue
· Circle the claims in red
· Highlight relevant evidence to support each claim in yellow
· Locate evidence that the writer has considered an opposing view and place a box around it
· Underline the concluding statement in green
· Use a digital projector to have several students share their text markings with the class and explain their choices. 
· Highlight similarities and differences in student text marks and discuss reasons for these variances with the class. 
· Review students’ understanding of the terms related to composing an argument: thesis, claim, counter-claims, evidence, relevant/irrelevant, credible, valid, and concluding statement.


	Lesson Procedure

	· Prompt students to brainstorm a list of items found in Mrs. Frankweiler’s house that could have been placed in museum. Encourage students to skim the text to locate and share examples. 
· Read the following prompt to students: As a class, compose an essay that argues whether or not Mrs. Frankweiler’s decision not to reveal the authenticity of the angel statue as a work of Leonardo DaVinci to the Metropolitan Museum of Art was ethically sound. Should she have come forward with her proof publicly or kept it a secret by giving it to Claudia? Your essay should meet the requirements for composing an argument. Support your claims and reasons using your own ideas and the text. 
· Encourage students to consider their position in response to the topic then brainstorm a list of reasons to support this position. Have student think-pair-share their ideas with a partner.
· Group students and have them share their position and reasons for or against Mrs. Frankweiler’s decision not to reveal the authenticity of the angel statue as a work of Leonardo DaVinci. Have students select a claim that represents consensus for their group discussion.
· Direct students to compose a thesis statement that represents their group’s claim using their own ideas and words from the prompt. Students should collaborate to generate this sentence and write it on a sentence strip to post and share with the class.
· Invite each group to share their thesis statement/claim and encourage other students to provide informal feedback and critique in response.
· Provide students with a graphic organizer (find an example at http://www.readwritethink.org/classroom-resources/student-interactives/persuasion-30034.html) to assist in planning and organizing their argument centered on their collaboratively constructed thesis/claim statement. 
· Model completion of the first section of this organizer by selecting one of the posted student claims and engaging in a Think Aloud to demonstrate the thinking and note-taking process. 
· Direct students to work in their groups to generate ideas and complete the organizer by identifying reasons and evidence to support their claim. As students work, remind them that their evidence should be relevant to the topic, credible, and valid. 



	Lesson Closure

	· Have one student from selected groups share their completed argument graphic organizer with the class using a document imager. 
·  (
Claim
Opposing Viewpoint #1
Opposing Viewpoint #2
Opposing Viewpoint #3
Opposing Viewpoint #4
)Direct students to individually consider the counter-claims to their group’s thesis and develop an organizer similar to the one below showing possible counter-claims to their argument.








 
· Have students independently compose a Quickwrite and/or journal entry by selecting one of the opposing arguments, pointing out its weakness, and arguing that their claim is more valid. 
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