Instructional Lesson Plan

English Language Arts


	Grade: 6
	Unit Title: Changes Over Time – The Ethics of Selling History                          Lesson Plan: 02

	Lesson Overview

	In this lesson, students will read and review a variety of informational materials to determine a position in response to the question: Was Ch’in Shih Huang Ti a paranoid tyrant or an agent of positive change? Students will have an opportunity to decide if the author(s) presented a claim, clear reasons, and relevant evidence that Ch’in Shih Huang Ti was an individual who effected positive change or not.  Students will compose a short argument taking a position in response to the question using information from the text(s) they read to support their response.  

	Teacher Planning and Preparation

	· Analyze the lesson for strategic placement of formative assessments.
· Locate and copy various articles, essays, photos, and text materials related to the topic of Ch’in Shih Huang Ti.  For each text, students will examine and determine the claim, evidence, and reasoning for the argument. Consider the following sources for material:

Anthology text:

Cohen, Daniel. “The First Emperor”. Book Excerpt from The Tomb Robbers. (Selection can be found in the McDougal Littell and Holt   

McDougal Grade 6 anthology. The copyright dates for the referenced anthology range from 2003 to 2012.)

SIRS Discover texts:
Martin, Noelene. "The Secret Army." Touchdown. April 2001: 86-89. SIRS Discoverer. Web. 05 Dec 2011.

Bryan. "The First Emperor." Junior Scholastic (Vol. 110, No. 17). 28 Apr 2008: 12+. SIRS Discoverer. Web. 05 Dec 2011.
Additional web readings 

http://china.mrdonn.org/qin.html 

http://www.travelchinaguide.com/attraction/shaanxi/xian/terra_cotta_army/qin_shihuang_1.htm 

http://www.imperialtours.net/terracotta_warriors.htm
· Develop leveled questions to support reading and guide discussion of each text.
· Create a graphic organizer for students to determine if and how each author presents the argument that Ch’in Shih Huang Ti was a tyrant or an individual who effected positive change. The web should have the components of an argument and students should cite text support they find as they read. Consider the template for analysis of argument found at: http://americanheritage.byu.edu/Pages/LearningTips/Reading/Analyze-Argument.aspx 
· Extension and/or enrichment strategies for advanced/gifted and talented students could include additional readings on other ancient leaders who effected change.

The following suggestions may be utilized to differentiate the lesson appropriately based on the individual needs of students.

· Apply appropriate elements of UDL: 
· Establish cooperative learning groups with roles and responsibilities to closely examine information about Ch’in Shih Huang Ti in each text and the purposeful writing choices made by each writer
· For Accessible Instructional Materials (AIM) see www.marylandlearninglinks.org
· Apply WIDA Performance Definitions and CAN DO Descriptors to differentiate lesson for English Language Learners.

· Provide additional photographs of the tomb of Ch’in Shih Huang Ti to support information contained in the texts
· Use of bilingual dictionary

· Create a personalized dictionary with vocabulary from each of the selected texts. Use pictures to aid in defining terms if possible. Review literary terms related to the analysis of argument, including (but not limited to): claim, thesis, reason, evidence, relevant vs. irrelevant, credible, formal vs. informal

	Essential Question

	What is argument? How is an argument different from an opinion?
Why do some people choose to sell historical artifacts while others choose to preserve history for all?


	Unit Standards Applicable to This Lesson

	RI.2. Determine a central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from personal opinions or judgments. 

RI.3. Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a text (e.g., through examples or anecdotes). 

RI.7. Integrate information presented in difference media or formats (e.g., visually, quantitatively) as well as in words to develop a coherent understanding of a topic or issue. 

RI.8. Trace and evaluate the argument and specific claims in a text, distinguishing claims that are supported by reasons and evidence from claims that are not. 
W.1. Write arguments to support claims with clear reasons and relevant evidence.
W.1.a. Write arguments to support claims with clear reasons and relevant evidence 

SL.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 
6 topics, texts, and issues, building on others’ ideas and expressing their own clearly.



	Student Outcomes

	· Students will examine the specific ways argument in text is presented to a reader. 

· Students will analyze a variety of texts to locate claims, reasons, and evidence to support an author’s argument. 

· Students will assess the value of the argument based upon the evidence to support claims. 

· Students will take purposeful notes in preparation for discussion, using highlighting, outlines, journals, and other techniques as appropriate.

· Students will demonstrate collegiality when asking and responding to questions and comments. 

· Students will compose a short argument stating a claim and utilizing logical reasons and relevant evidence to support their position. 


	Materials

	· Copies of the following texts:
“The First Emperor” from The Tomb Robbers by Daniel Cohen (Holt and McDougal Littell anthology text)

“The First Emperor” by Bryan Brown (SIRS article)

“The Secret Army”  by Noelene Martin (SIRS article)

· A variety of photographs of the Great Wall of China, terra-cotta statues, geographical maps of China before and after Ch’in Shih Huang Ti’s rule.

· A variety of photographs of individuals who effected both positive and negative change. These could include (but are not limited to): famous civil rights activists, former or current presidents and/or political figures, innovative leaders in technology (Steve Jobs, Mark Zuckerburg, Steven Spielberg, John Lasseter [computer animator for Pixar], etc.), local community leaders, etc.
· Computer access to the following websites:
http://china.mrdonn.org/qin.html 

http://www.travelchinaguide.com/attraction/shaanxi/xian/terra_cotta_army/qin_shihuang_1.htm 

http://www.imperialtours.net/terracotta_warriors.htm 

· Highlighters and/or colored pencils (if needed) to mark the text
· Copies of a graphic organizer to utilize when analyzing an author’s argument
· Procedures for cooperative group reading and discussion

· Assessment tool for cooperative reading and discussion

· Rubric and exemplar for the Reader’s Response question


	Pre-Assessment

	· Distribute a variety of pictures of familiar leaders (local, celebrity, historical, and/or current) for students to examine and identify. If students are unfamiliar with the photograph, provide them with a series of clues to determine the person’s identity or have them work with a partner for additional assistance. 
· Engage students in a free write response in their journals identifying the person in the photo and utilizing prior knowledge to determine whether this person was an agent of positive or negative change and why.
· Encourage a variety of students to share the photos and read aloud from their journal responses to determine similar characteristics of people who effect positive or negative change.




	Lesson Procedure

	· Display a portrait of Ch’in Shih Huang Ti and identify him as the founder of China. 
· Organize students into small groups and provide each with a collection of visuals related to China and images related to the articles students will be reading about the reign of Ch’in Shih Huang Ti. Prompt students to use the visuals provided to them to make predictions about what type of person and leader Ch’in Shih Huang Ti was. To further challenge students, visuals could be organized into groups that represent the leadership of both modern and ancient China. Students could create a visual timeline representing changes in China over time and discuss whether the evolution of China represents positive or negative change.
· Review the literary elements of argument and explain to students that they will be engaging in a jigsaw activity to analyze a variety of texts discussing the leadership of Ch’in Shih Huang Ti. Remind students that their analysis of the information provided to them will help them determine their own position about the leadership of Ch’in Shih Huang Ti - was he a tyrant to be feared or an agent of positive change in China?   
· Provide students with the same graphic organizer to analyze an author’s argument that was previously used in Lesson Seeds (need numbers here!). Review the elements of the organizer and post a completed model as an exemplar.
· Regroup students to engage them in a jigsaw activity. (For specific, step-by-step instructions on how to implement a jigsaw activity, see: http://www.jigsaw.org/steps.htm) Provide each newly formed group with a different text about Ch’in Shih Huang Ti for analysis. Consider homogeneous groups of students for the reading activity and provide them with appropriately leveled text selections.  

· Direct students to return to their “home” groups to share information from the analysis of the article they read and to discuss the central question: Was Ch’in Shih Huang Ti a tyrant or a leader who effected positive change in China? Extend this discussion by encouraging students to use feedback from their peers to determine which article did the best job of presenting Ch’in Shih Huang Ti as a tyrant and/or as an agent of positive change.
· Engage students in a philosophical chairs discussion taking a position in response to one of the following statements: 

· Ch’in Shih Huang Ti was a tyrant and a paranoid leader who ruled his people using intimidation and fear.

· Ch’in Shih Huang Ti was a visionary leader and an agent of positive change for his people and his country.

Consider the following resource to support the organization, implementation, and assessment of students’ participation in the philosophical chairs discussion: http://www.sdcoe.net/lret/avid/Resources/Philosophical_Chairs.pdf.  Additionally, there are multiple web-based resources to provide additional information about the philosophical chairs teaching strategy.  



	Lesson Closure

	· Have students compose a short argument taking a position in response to the lesson’s central question: Was Ch’in Shih Huang Ti a tyrant or a leader who effected positive change in China? Students should be reminded to clearly state their claim, use logical reasoning, and provide evidence from the articles shared as part of the jigsaw activity to support the position they take. 
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