Instructional Lesson Plan

English Language Arts


	Grade: 6
	Unit Title: Changes Over Time – The Ethics of Selling History                          Lesson Plan: 01

	Lesson Overview

	In this lesson, students will read and review an article from The Economist, Ethics and archaeology, Can you dig it? Students will analyze the structure and language of the article to identify the elements of an argument contained in the article, focusing on claims.  

	Teacher Planning and Preparation

	· Analyze the lesson for strategic placement of formative assessments.
· Create example/non-example lists for claims and evidence.

· Locate and copy one of the following the articles: 
http://www.economist.com/node/1056932
http://thisweekinthecivilwar.com/?p=1229
· Develop leveled questions to support reading and guided discussion of the text.

· Create a graphic organizer for students to use analyze the elements of an argument based on the CCSS. Consider using the template for analysis found at  http://americanheritage.byu.edu/Pages/LearningTips/Reading/Analyze-Argument.aspx 

· Extension and/or enrichment strategies for advanced/gifted and talented students could include additional readings on the ethics of archaeology such as:

· Indian tribe worries pipeline will disturb graves http://www.wfaa.com/news/business/144303575.html
· King Tut’s Tomb to Remain Open http://news.discovery.com/history/king-tuts-tomb-to-remain-open.html
· James Fort Lost and Found http://www.history.org/foundation/journal/summer11/jamestown.cfm
· Ancient Civilizations http://www.ushistory.org/civ/
The following suggestions may be utilized to differentiate the lesson appropriately based on the individual needs of students.

· Apply appropriate elements of UDL: 
· Establish cooperative learning groups with roles and responsibilities to closely examine information about Ch’in Shih Huang Ti in each text and the purposeful writing choices made by each writer
· For Accessible Instructional Materials (AIM) see www.marylandlearninglinks.org
· Apply WIDA Performance Definitions and CAN DO Descriptors to differentiate lesson for English Language Learners.

· Provide additional photographs of locations or artifacts referred to in the articles to support information contained in the texts
· Offer use of bilingual dictionary

· Create a personalized dictionary with vocabulary from each of the selected texts. Use pictures to aid in defining terms if possible. Review literary terms related to the analysis of argument, including (but not limited to): claim, thesis, reason, evidence, relevant vs. irrelevant, credible, formal vs. informal

	Essential Question

	What is argument? How is an argument different from an opinion?
Why do some people choose to sell historical artifacts while others choose to preserve history for all?


	Unit Standards Applicable to This Lesson

	RI.2. Determine a central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from personal opinions or judgments. 

RI.3. Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a text (e.g., through examples or anecdotes). 

RI.7. Integrate information presented in difference media or formats (e.g., visually, quantitatively) as well as in words to develop a coherent understanding of a topic or issue. 

RI.8. Trace and evaluate the argument and specific claims in a text, distinguishing claims that are supported by reasons and evidence from claims that are not. 
W1 Write arguments to support claims with clear reasons and relevant evidence. 

W4 With guidance and support from adults, produce writing in which the development and organization are appropriate to task and purpose. 

W5 With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach. 

W6 Use technology, including the Internet, to produce and publish writing as well as to interact and collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of three pages in a single sitting. 

W7 Conduct short research projects to answer a question, drawing on several sources and refocusing the inquiry when appropriate. 

W8 Gather relevant information from multiple print and digital sources; assess the credibility of each source; and quote or paraphrase the data and conclusions of others while avoiding plagiarism and providing basic bibliographic information for sources. 

W9 Draw evidence from literary or informational texts to support analysis, reflection, and research
W10 Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

SL1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) with diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing their own clearly.


	Student Outcomes

	· Students will examine the specific ways argument in text is presented to a reader. 

· Students will analyze a variety of texts to locate claims, reasons, and evidence to support an author’s argument. 

· Students will assess the value of the argument based upon the evidence to support claims. 

· Students will take purposeful notes in preparation for discussion, using highlighting, outlines, journals, and other techniques as appropriate.

· Students will demonstrate collegiality when asking and responding to questions and comments. 



	Materials

	· Copies of one of the following texts:
Can you dig it? The growing importance of ethical considerations is transforming archaeology from The Economist.
http://www.economist.com/node/1056932
Civil War fort at Jamestown is dug up to get at 1607 site.
http://thisweekinthecivilwar.com/?p=1229
· Computer access to the following website:
 http://www.ushistory.org/civ/
· Highlighters and/or colored pencils (if needed) to mark the text
· Copies of a graphic organizer to utilize when analyzing an author’s argument
· Procedures for cooperative group reading and discussion

· Assessment tool for cooperative reading and discussion

· Rubric and exemplar for the Reader’s Response question


	Pre-Assessment

	· Choose one or more video clips of archaeological digs available on the following websites: 
· http://www.pbs.org/opb/timeteam/
· http://www.historicjamestowne.org/the_dig/
· Have students observe the actions of the archaeologists and take notes.
· Think, Pair, Share—What do you know about archaeology?
· Class discussion to share responses.



	Lesson Procedure

	· Introduce literary elements of an argument: claim, counter-claim, evidence (relevant or irrelevant), credibility of sources, conclusion.

· Create an example/non-example chart of claims and evidence 
· Introduce chosen article.
· Introduce unfamiliar vocabulary
· Organize students into small groups to read sections of argument looking for claims and evidence.
· Lead class discussion to reveal claims and evidence.
· Introduce graphic organizer and complete section pertaining to claims and evidence. Consider using the organizer at  http://americanheritage.byu.edu/Pages/LearningTips/Reading/Analyze-Argument.aspx


	Lesson Closure

	· Have students complete a Quick Write as they revisit the essential question: Why do some people choose to sell historical artifacts while others choose to preserve history for all? 
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