Instructional Lesson Plan
English Language Arts

	Grade: 4


	Unit Title: Heroes

Lesson Title:  Shiloh  Chapters 1 - 3 

	Lesson Overview

	This lesson and the accompanying lesson seeds focus on the Newberry Award winning book, Shiloh, by Phyllis Reynolds Naylor. The goal of this lesson is to allow students the opportunity to use reading and writing skills to analyze the relationships and interactions between Marty, his family, his neighbors, and the dog, Shiloh.  By reading and rereading through close reading practices, students will be able to identify how the characters’ relationships develop and grow.  Students will analyze the thoughts and actions of the characters relative to heroes, referring to character traits and the Lotus Diagram developed in the lesson opener and in the Qualities of a Hero lesson seed. 
This lesson will last approximately three days and is scheduled to begin during the second week of the unit.  The lesson plan will encompass the first three chapters of Shiloh.

The first chapter should be read orally to students with the purpose of affording students the opportunity to notice the author’s use of language, dialect, and visual imagery to set up the story.  When reading the remaining chapters, teachers will need to consider the reading levels of the students and possible formats (refer to Unit Overview) that allow all students access to the text.

Students should record thoughts, reflections, and connections to the text using a response log, journal, etc.

	Teacher Planning and Preparation

	· Read Shiloh in its entirety in advance.

· Look through the lesson plan as well as the lesson seeds.
· Note that specific page numbers in Shiloh have not been included in the lesson plan due to differences in available editions.

· Preview the language in each chapter.  Be sensitive to potentially offensive language. 
· Provide accessible versions of the novel for students, if necessary (audio, accessible electronic) 

· Have previously created Lotus Diagram available.
· Click here for ELL options


	Essential Question

	What are the many facets of heroism?


	Unit Standards Applicable to This Lesson

	RL.4.1 Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text. 

RL.4.3 Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text (e.g., a character’s thoughts, words, or actions). 

W.4.1 Write opinion pieces on topics or texts, supporting a point of view with reasons and information.

W.4. 9a Draw evidence from literary or informational texts to support analysis, reflection, and research.  Apply grade 4 Reading Standards to literature (e.g., “Describe in depth a character, setting or event in a story or drama, drawing on specific details in the text [e.g., a character’s thoughts, words, or actions].”).
W.4.10 Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

SL.4.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly. 

SL.4.3 Identify the reasons and evidence a speaker provides to support particular points. 

L.4.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases, including those that signal precise actions, emotions, or states of being (e.g., quizzed, whined, stammered) and that are basic to a particular topic (e.g., wildlife, conservation, and endangered when discussing animal preservation).  

	Student Outcomes

	· Students will participate in class and peer discussions using descriptive vocabulary about character traits.

· Students will actively engage in discussions to express ideas and build upon the ideas of others.

· Students will identify reasons and evidence for their ideas and those of others.

· Students will analyze text to describe characters based on the characters’ words and actions.

· Students will express themselves orally and in writing, using text support as evidence, to prove their beliefs about a character’s status as a hero.


	Materials

	· Class set of the novel Shiloh by Phyllis Reynolds Naylor 
· Journals, response logs, etc.

	Pre-Assessment

	· Use what you have observed about students’ ability to draw on or infer specific details from the text when responding to text-dependent questions.  

	Lesson Procedure

	Chapter One  
Teacher will review the characteristics of heroes that students have been adding to the Lotus Diagram developed in the unit opener. Tell students that this book, Shiloh, will help them to continue to think about the many facets of heroism. 

Teacher will read aloud Chapter 1 of Shiloh. The details of the setting play an important role in Marty’s opportunity to be a hero. It is important for students to grasp the many details in this first chapter, hear the dialect, and begin to know Marty and his family. 
Click here for ELL options

·  Before reading, direct students to listen closely to the author’s language to help them to visualize. 
· Read aloud the chapter without stopping while students follow along in their text. 
Procedure for Rereading and Discussion of Text-Dependent Questions
· Group students (partners or triads) in preparation for discussing text-dependent questions (listed below). 
· Orient students to the purpose for rereading with a statement such as, “Good readers reread and pay attention because they can notice things they might have missed the first time.”

· Help students isolate portions for rereading, and then instruct students to reread selected portions independently. (For ELL or struggling readers, it may be necessary for the teacher or paraprofessional to reread each portion aloud prior to students independently reading.)
· Pose suggested text-dependent questions to students. Consider having students highlight or use post-its to mark text to aid in citing text during the discussion. 
· Instruct students to discuss each question with their small group citing specific text evidence for their thinking.

· Conduct whole group discussion centered on individual questions, again, citing specific text evidence.  

· Direct students to reread independently from the beginning of Chapter 1 to “Which is when I leave the table.” (10 paragraphs).
· Question 1: Why did Marty leave the table?  What in the text helped you to know?
· If needed, support students in making the inference that Marty is uncomfortable thinking about animals being shot. Specific text support: Marty wished that dad hadn’t said, “I shot him in the neck.”; Marty asked if the “rabbit died right off”; Marty said that he “can’t eat unless he knows that’s what happened”; when Dad said he “didn’t quite shoot the rabbit’s head clean off”, Marty left the table.
· Clarify, through the discussion, any unfamiliar “expressions”, complex sentence syntax, slang or vocabulary that may have caused confusion to the readers during the close reading.
· Direct students to reread independently from: “We live high up in the hills…” to “…sometimes a house or two.”  (3 paragraphs). 
· Question 2: What does the author want the reader to know about where Marty lives?  What words and phrases did the author use that led you to your answer?
· If needed, help students to understand the relationship between the setting and Marty’s feelings about where he lives.  It is important that students understand the details that show how much Marty loves living in a town that is remote, quiet, and full of nature.  Specific text support: high up in the hills, hardly anybody knows where that is, you ask me the best place to live, right where we are, little four-room house with hills on three sides, early morning’s the best, three kinds of animals, favorite place, river to one side, trees the other.
· Clarify, through the discussion, any unfamiliar “expressions”, complex sentence syntax, slang or vocabulary that may have caused confusion to the readers during the close reading.
· Direct students to reread independently from:  “I get to the front stoop and say, “Go home, boy.” to the end of the chapter (16 paragraphs, primarily dialogue). 
· Question 3: How does Marty feel about Shiloh?  What words and phrases did the author use that led you to your answer?
· If needed, help students to interpret the details that show that Marty is beginning to become attached to Shiloh and is worried about Judd’s treatment.  Specific text support: heart squeeze up, scared to pee, don’t have to mark a dog to hurt him, how come he don’t treat him right, sneak to the window, name him Shiloh.
· Clarify, through the discussion, any unfamiliar “expressions”, complex sentence syntax, slang or vocabulary that may have caused confusion to the readers during the close reading.
· Teacher should have students begin to use a journal to record their thinking at the end of Chapter 1 as a natural extension of the conversations that occurred as a response to what they have read. Use assistive technology (audio recording of journal) if needed.
Chapter Two
Briefly review the big ideas of Chapter One.  Introduce Chapter Two briefly, such as “In this chapter, the author gives us new insights into the relationship between Marty and Judd.  Notice details the author provides to help us better understand both characters.”  
An initial reading must occur prior to close reading whether as a read aloud, with a small group, or as an independent reading.

· Direct students to reread from the beginning of the chapter to “Good Boy, Shiloh,” I whisper, and stroke him all over.”  (14 paragraphs)
· Question 1: How does Marty show persistence in trying to make sure Shiloh gets fed?  What words and phrases did the author use that led you to your answer?
· If needed, help students to connect text details that show Marty’s persistence. Specific text details: pushing piece of rabbit around plate, says, “I’ll eat it.” “I try all kinds of ways to figure out….,” takes an egg from the hen house, knows where to go so mom can’t see him.
· Clarify, through the discussion, any unfamiliar “expressions”, complex sentence syntax, slang or vocabulary that may have caused confusion to the readers during the close reading.
· Direct students to reread from: “The reason I don’t like Judd Travers…” to “I’ll bet.” (8 paragraphs)
· Question 2: Why does Marty dislike Judd so much?  How does this help the reader learn more about Marty’s character?  What words and phrases did the author use that led you to your answer?
· Students should paraphrase what Judd has done to make Marty dislike him. Students should also infer the additional traits/values these examples display about Marty. For instance, Marty thinks it’s important to be honest and not cheat others (saw Judd cheat, can’t believe Judd done that, Judd can get away with anything, kills deer out of season), Marty thinks that people should not bully others (sees how close he can spit to where you’re standing), Marty thinks that people should be considerate of others (block view, rising up out of seat, so’s I missed the best part).
· Clarify, through the discussion, any unfamiliar “expressions”, complex sentence syntax, slang or vocabulary that may have caused confusion to the readers during the close reading.
· Direct students to reread from: “…and then the awful words…” to the end of the chapter.  (10 paragraphs)
· Question 3: What mood does the author create? What details in the text help to create the mood?
· If needed, help students understand the desperation of the situation for Marty and that the mood could be described as fearful, frightened, anxious, helpless, desperate. Specific text evidence:  the awful words, bad mistake, animal to be mean to, heavy footsteps, thrusting his face, connects with Judd’s right foot, yelps, etc.
· Clarify, through the discussion, any unfamiliar “expressions”, complex sentence syntax, slang or vocabulary that may have caused confusion to the readers during the close reading.
· Teacher should have students continue to respond in their journals to record their thinking at the end of Chapter 2 as a natural extension of the conversations that occurred as a response to what they have read. Use assistive technology (audio recording of journal) if needed.
Chapter Three 
Review the big ideas of Chapters One and Two. Introduce Chapter Three briefly.
An initial reading must occur prior to close reading whether as a read aloud, with a small group, or as an independent reading. 
· Direct students to reread from the beginning of Chapter 3 to “…that’s what I’m going to have to do.” (3 paragraphs) 
· Question 1: Why does Marty decide he has to buy Shiloh from Judd?  What do these thoughts and actions show about Marty and the kind of person he is? What words and phrases did the author use that led you to your answer?
· If needed, help students to infer Marty’s feelings of guilt and worry, and discuss some possible character traits such as loyalty, compassion, persistence, determination, creativity. He feels he has let Shiloh down. Specific text details support the idea that Marty can’t think about anything but Shiloh (doesn’t sleep, dreams of Shiloh). He pictures him out in the rain, head on paws, disappointed him, whistling like I meant something, taking him back to be kicked, don’t dwell, all I know is that I can think on only one way, that’s what I’m going to have to do. Marty is beginning to emerge as a hero. 
· Clarify, through the discussion, any unfamiliar “expressions”, complex sentence syntax, slang or vocabulary that may have caused confusion to the readers during the close reading.
· Direct students to read from: “That night Dad and I sit out on the porch.” to “She laughs and I laugh.” (7 paragraphs)
· Question 2: What do readers learn about the family’s relationship from this section?  What words and phrases did the author use that led you to your answer?
· If needed, help students understand the family is close and loving, and that this is a simple family who appreciates their simple life.  Specific text support:  butterfly kisses, Dad laughs, Becky squeals, Dad and I sit on the porch, crawls on my lap.
· Clarify, through the discussion, any unfamiliar “expressions”, complex sentence syntax, slang or vocabulary that may have caused confusion to the readers during the close reading.
Teacher directs students to read from:  “ ‘Morning’, Dad says as the jeep pulls up.” to “Lose one, I’ll buy another”, Judd tells him. (9 paragraphs)
· Question 3: What does Dad’s conversation with Judd reveal to Marty? What words and phrases did the author use that led you to your answer?
· Dad shows compassion for Marty by letting him know that he recognizes Marty’s concern for Shiloh (dog’s okay?). Marty understands that Dad cares about his son (I know he’s asking for me, I know he’s saying that for me too). Dad gives Marty a way to talk to Judd by engaging in small talk before asking an important question (dog’s okay?). Dad shows Marty how to appeal to Judd’s needs (or you won’t have ‘em long). Marty also understands that Dad is willing to try to influence how Judd treats his dogs (got to keep ‘em healthy). This conversation models for Marty how to have a less confrontational conversation with Judd. 
· Clarify, through the discussion, any unfamiliar “expressions”, complex sentence syntax, slang or vocabulary that may have caused confusion to the readers during the close reading.
· Teacher should have students continue to use a journal to record their thinking at the end of Chapter 3 as a natural extension of the conversations that occurred as a response to what they have read.


	Lesson Closure

	Return to the Lotus Diagram to refine the thinking generated throughout the chapters.  Discuss how ‘close reading’ helps readers learn more, think more deeply, and notice the significant details that are important to the story.

	Assessment

	· Have students respond in writing (Use assistive technology [audio recording of journal] if needed)
to: Think about what you know about heroes. Is there a hero in the text at this time?  Identify whether or not you think there is a hero.  Cite specific text evidence from one or more of the chapters to prove your point.
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