

Unit Components

Grade 11: Exploring Independence


	Grade: 11
	Unit Title: Exploring Independence
	Length: Approximately 6 weeks

	Unit Overview 

	This grade 11 unit titled “Exploring Independence” guides students in an exploration of the topic contained in the title.  As emerging adults, many students in high school have taken on such responsibilities as driving and/or a part time job. Often, high school students think of the freedom that comes with holding a driver’s license or earning their own money as proof of their independence. Through reading, writing, and research, students explore the many facets and implications of independence to arrive at an appreciation of their complexity.

In this unit, students encounter a range of sufficiently complex literary and literary nonfiction texts that challenge them to apply sophisticated analysis and writing skills. They begin the unit with an in-depth study of the word independence, considering its denotation, connotation, structure and etymology.  They discuss nuances of word meaning by comparing independence to related words, such as freedom and liberty. They compose their own working definitions of independence as well as an initial response to the unit’s essential question. 

Students conduct close analytic readings of poetry, short fiction, and several works or excerpts of American literary nonfiction, including The Declaration of Independence.  In addition, they view selected video clips that explore independence from a variety of perspectives. To facilitate and deepen their analysis, students apply selected analytical strategies, e.g., TP-CASTT, etc., to gather evidence about style, structure, tone, and theme. They compare and synthesize ideas across texts.  They discuss and share their findings in small- and large-group settings.

Students write routinely throughout the unit by responding to text-dependant questions, paraphrasing and summarizing, and periodically revising their initial response to the unit’s essential question.  The culmination of the unit is an extended piece of writing, specifically an argument that makes a claim about whether independence is better described as a goal or a journey, the key point in the unit’s essential question. In addition, students complete a short research project to marshal additional evidence for the argument they plan to make in their final essay. Students produce writing that is cohesive and establishes and maintains a formal style and objective tone while attending to the conventions of standard English.



	Essential Question

	Is independence better described as a goal or a journey?

	Unit Standards

	Reading Literature

CCSS.RL.11-12.1: Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain.
CCSS.RL.11-12.2: Determine two or more themes or central ideas of a text and analyze their development over the course of the text, including how they interact and build on one another to produce a complex account; provide an objective summary of the text.
CCSS.RL.11-12.3: Analyze the impact of the author’s choices regarding how to develop and relate elements of a story or drama (e.g., where a story is set, how the action is ordered, how the characters are introduced and developed).
CCSS.RL.11-12.4: Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the impact of specific word choices on meaning and tone, including words with multiple meanings or language that is particularly fresh, engaging, or beautiful. (Include Shakespeare as well as other authors.)
CCSS.RL.11-12.5: Analyze how an author’s choices concerning how to structure specific parts of a text (e.g., the choice of where to begin or end a story, the choice to provide a comedic or tragic resolution) contribute to its overall structure and meaning as well as its aesthetic impact.

CCSS.RL.11-12.10: By the end of grade 11, read and comprehend literature, including stories, dramas, and poems, in the grades 11–CCR text complexity band proficiently, with scaffolding as needed at the high end of the range
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	Unit Standards

	Reading Informational Text

CCSS.RI.11-12.1: Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain.
CCSS.RI.11-12.2: Determine two or more central ideas of a text and analyze their development over the course of the text, including how they interact and build on one another to provide a complex analysis; provide an objective summary of the text.
CCSS.RI.11-12.3: Analyze a complex set of ideas or sequence of events and explain how specific individuals, ideas, or events interact and develop over the course of the text.
CCSS.RI.11-12.5: Analyze and evaluate the effectiveness of the structure an author uses in his or her exposition or argument, including whether the structure makes points clear, convincing, and engaging.
CCSS.RI.11-12.6: Determine an author’s point of view or purpose in a text in which the rhetoric is particularly effective, analyzing how style and content contribute to the power, persuasiveness, or beauty of the text.
CCSS.RI.11-12.8: Delineate and evaluate the reasoning in seminal U.S. texts, including the application of constitutional principles and use of legal reasoning (e.g., in U.S. Supreme Court majority opinions and dissents) and the premises, purposes, and arguments in works of public advocacy (e.g., The Federalist, presidential addresses).
CCSS.RI.11-12.9: Analyze seventeenth-, eighteenth-, and nineteenth-century foundational U.S. documents of historical and literary significance (including The Declaration of Independence, the Preamble to the Constitution, the Bill of Rights, and Lincoln’s Second Inaugural Address) for their themes, purposes, and rhetorical features.
CCSS.RI.11-12.10: By the end of grade 11, read and comprehend literary nonfiction in the grades 11–CCR text complexity band proficiently, with scaffolding as needed at the high end of the range.
Writing

CCSS.W.11-12.1a, b, c, d, e: Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence.

a. Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), distinguish the claim(s) from alternate or opposing claims, and create an organization that logically sequences claim(s), counterclaims, reasons, and evidence.

b. Develop claim(s) and counterclaims fairly and thoroughly, supplying the most relevant evidence for each while pointing out the strengths and limitations of both in a manner that anticipates the audience’s knowledge level, concerns, values, and possible biases.

c. Use words, phrases, and clauses as well as varied syntax to link the major sections of the text, create cohesion, and clarify the relationships between claim(s) and reasons, between reasons and evidence, and between claim(s) and counterclaims.

d. Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.

e. Provide a concluding statement or section that follows from and supports the argument presented.

CCSS.W.11-12.4: Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.)
CCSS.W.11-12.5: Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience. (Editing for conventions should demonstrate command of Language standards 1–3 up to and including grades 11–12 on page 54.)
CCSS.W.11-12.6: Use technology, including the Internet, to produce, publish, and update individual or shared writing products in response to ongoing feedback, including new arguments or information.
CCSS.W.11-12.7: Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.
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	Unit Standards, cont’d

	Writing

CCSS.W.11-12.8: 8. Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the strengths and limitations of each source in terms of the task, purpose, and audience; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and overreliance on any one source and following a standard format for citation.

CCSS.W.11-12.9a: 9. Draw evidence from literary or informational texts to support analysis, reflection, and research.

a. Apply grades 11–12 Reading standards to literature (e.g., “Demonstrate knowledge of eighteenth-, nineteenth- and early-twentieth-century foundational works of American literature, including how two or more texts from the same period treat similar themes or topics”).

CCSS.W.11-12.10: 10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.

Speaking and Listening

CCSS.SL.11-12.1: Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.

Language

CCSS.L.11-12.1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
CCSS.L.11-12.2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

CCSS.L.11-12.3a: Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully when reading or listening.

a. Vary syntax for effect, consulting references (e.g., Tufte’s Artful Sentences) for guidance as needed; apply an understanding of syntax to the study of complex texts when reading.

CCSS.L.11-12.4a, c, d: 4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grades 11–12 reading and content, choosing flexibly from a range of strategies.

a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.

c. Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a word or determine or clarify its precise meaning, its part of speech, its etymology, or its standard usage.

d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary).

CCSS.L.11-12.5, 5a: Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

a. Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in the text.

	Student Outcomes

	Students will 

· study the word independence by examining its denotation, connotation, etymology, structure, and relationship to other, related words (e.g., freedom, liberty, etc.)

· write a working definition of the word independence and use that definition to compose an initial response to the unit’s essential question; revise that  definition and response to the essential question throughout the unit

· participate productively and effectively in small- and large-group discussions

· establish and populate a writing portfolio throughout the unit

· analyze the central ideas, theme(s), rhetorical devices, and argument in “Who Understands Me but Me?”
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	Student Outcomes, cont’d

	Students will 

· select, read, and analyze the style, structure, and theme of several poems from a list of suggested poems related to independence

· select and apply a specific strategy (e.g., TP-CASTT, SOAPStone, etc.) to analyze poetry and record evidence from their analysis

· compare and contrast the styles and themes of two or more poems

· write routinely by responding to text-dependent questions, paraphrasing, revising their definitions and responses to the essential question

· write more extended pieces, e.g., an informative analysis essay of a poem, a summary of short story, an argument

· select and apply a specific strategy for analyzing the structure, style, and themes of “Roselily,” a short story by Alice Walker

· conduct a close analytic reading of “Patrick Henry’s “Speech to the Virginia Convention” 

· select and apply a specific strategy for analyzing the structure, style, theme, and rhetorical appeals and devices of the speech

· conduct a close analytic reading to analyze the content, structure, language, and style of The Declaration of Independence
· write an informative/explanatory piece explaining the appeal of “The Declaration of Independence”

	Texts Selected as Models for Lessons and Lesson Seeds

	“Who Understands Me but Me?” by Jimmy Santiago Baca

“I Hear America Singing” by Walt Whitman

“I, Too” by Langston Hughes  

“America” by Claude McKay*
“Caged Bird,” sung by Alicia Keyes*
“Sympathy” by Paul Laurence Dunbar

“Mother to Son” by Langston Hughes 

“Song of Myself” by Walt Whitman

“To a Daughter Leaving Home” by Linda Pastan*
“Bad Day” by Kay Ryan*
“Marcus Millsap: School Day Afternoon” by Dave Etter*
“Independence” by A.A. Milne*
“Roselily” by Alice Walker

Speech to the Virginia Convention by Patrick Henry

The Declaration of Independence

Excerpts from the following two texts:  Narrative of the Life of Frederick Douglass; “Declaration of Sentiments and Resolutions, Seneca Falls Convention, 1848”; the following two letters: Abigail Adams’ “Letter to John Adams” and Phyllis Wheatley’s “Letter to the Reverend Samson Occom”

Selected film clips exploring different facets of or perspectives on the topic and essential question of the unit, e.g., clips from Brother Bear, The Lion King, Ghandi, The Patriot, The Milagro Beanfield War, Breaking Away, Little Women, Whale Rider, Rabbit Proof Fence, The Devil Wears Prada, etc.

“Freedom XIV” by Khalil Gibran

IMPORTANT NOTE: Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions at http://marylandlearninglinks.org/.
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	Assessments

	Ongoing formative assessments
Writing portfolio

Routine writing: responses to text-dependent questions, analysis organizers
Informative analysis essay

Summary

Paraphrase

Argument essay

	Lesson Plans

	Lesson #1: Close analytic reading of “Who Understands Me but Me?”

Lesson #2: Close analytic reading of The Declaration of Independence

Lesson #3: Writing final argument

	Lesson Seeds

	Seed #1: Word study to open unit

Seed #2: Selected poems

Seed #3: “Roselily”

Seed #4: Patrick Henry

Seed #5: Excerpts and letters of American literary nonfiction

Seed #6: Film clips

Seed #7: Poem by Khalik Gibran

Seed #8: Short research project

	Interdisciplinary Connections

	History/social studies: The colonial period of American history

History/social studies: The Revolutionary War

	Additional Resources

	Elements of Literature: Fifth Course Essentials of American Literature Holt. Copyright 2007 (ISBN 0-03-042418-6)

http://www.poetryfoundation.org/
http://www.loc.gov/poetry/180/ (Poetry 180)
http://nationalhumanitiescenter.org/
http://www.archives.gov/exhibits/charters/declaration_transcript.html (The Declaration of Independence)

http://ecssba.rutgers.edu/docs/seneca.html (Declaration of Sentiments and Resolutions)

http://itcilo.wordpress.com/2009/02/16/facilitate-a-fishbowl-discussion/ (Teacher notes re Fishbowl discussions)

http://mail.baylorschool.org/~jstover/technology/techfair04/DecofIndappeals.htm (Material for rhetorical appeals and rhetorical devices charts)

http://www.archives.gov/exhibits/charters/declaration_style.html (Stylistic analysis of The Declaration of Independence)
http://owl.english.purdue.edu/owl/resource/588/01/ (Information on claims of fact, value, policy)

http://www3.crk.umn.edu/services/academicassist/writingcenter/resources/Argument.html (Information on claims of fact, value, policy)
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